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, Dl^D INTERIM REPORT 
, \ of the 

aiNGHAM cxxjrm 

DEVELOPMEirTAL CAREER EDUCATION PROJECT 



SUMMARY 

>, 

This report of Bingham County Developeental Career Education Emn^-tria- 
ing* Career Aweireness, Orientation, Exploration, and I^reparation for the 
World of Work covers the period including July 1, 1974 to June 30/ 197§. 

Bingham County^ located in' Southeastern Idaho, has five, school dis- 
tricts within its confines, serving nectrly 10,00 students in grades K-12. 
BlacJcfoot, the county seat, is the largest city with the remainder of the 
area leur^ely rural cuid comprisiHg seventeen sraller communities. The 
'economy centers around agriculture and related industries,^ 

The five high schools in the county aire academically cjllkented vp.th 

the ec^hasis placed upon a college preparatory curriculum, >ilthough less 

than 20% of high school graduates QQii5)lete a degree-granting pro-am. Most 

of the remaining graduates must seek employment in the basic industries, 

often withopt the skills to qualify them for any other than unskilled or 

semi-skilled jobs. - 
• * 

A gap exists between the responsibility of e^cational institutuions to 
prepare students to live^ learn, and make a living^^d the reality as demon- 
strated in tthe data above;; The problem, then, is one of redirecting the 
goals emd objectives of education to better aaet the needs of all the *stu- . 
dents In order to accomplish this, the following Project objectives were 
identified in the initial I'roposal: 

A. Elementary Students in grades K-3 will become more knowledgeable 
regarding brdad ranges qf occupations classifie4 into cluster 
groups of 'foods'* and "services**. Students will develop a positive 
self-concept ^regarding the lifestyles of careers. ' . 

B. Elementary stuflents in grades 4-6 will become more knowledgeeible 
concerning ay least five caxe^rs in the following cluster areas: 
Industry, CdSmerce, Social Studies, Service and ARt. Students 
will be able to list at least two relationshps between interests 
and aptitudes in career choices and will also be able to list at 
least three values regeirding the world of Ifork. 

C. Students in grades 7-8 wi.ll participate in six units selected .from 
the cluster .groups o£ the U:S.D.E<;». Students will select one 
cluster for the in-depth career stu'dy. Students will have at least 
three laboratory or hands-on career experiences. ^ * 

D. , Students in grades 9-10 will declare their career intention or p£ir- 

ticipate in one of the follovifig options: 
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•1. Further exploration in the career' cluster not 

covered in grades, 7-8-. 
2. • In^eptk exploration relevant to their selected c:j:^ers. 
•3. .Preparation for a vocational program. 

E. There will be at .least 10% more students in. grades 11-12 parti- 
• cipating in vocational education programs lesigned for career 
' preparation. 

J. There will be an increase^ of at least 15% of all handicapped 
-stiudents who will be placed in an employment position by the 
tiyie they are twenty-one y^ars of age. 

G. 100% of 'all exiting students will be placed in one of the fol- 
lowing : . • 

1. -Job . • ^; 

• 2, Post-secondary vocationa/technical training program/ 
ly 3. Baccalaureate .degree-grcuiting program* 

The above represent the primary objectj.ves of the Bingham County 
Developmental Career" Education Project. Many secondary goals* and objec- 
tives ace included within the scope of procedures and activi^ties required 
to meet these s^ven major objectives. lA seeking to meet these* initial ob- 
jectives, the' five sbhbol districts agreed that a multi-district combination 
of resources would be the most economical cuid efficient approach towetrd a 
solution of the problem. 

Withirt this concept, a governing board composed of the Si^jerintendent 
and one Trustee from each district, administers the Project with each Sup- 
erintendent giving direction toyard Project implementation within hie dis* 
tript, under the policy of the Bingham County Board of Cooperative Services. 
In addition, a representative Advisory Committee has been formed to assis^ 
the Board in maintaining contact with the comzL ■ * ties which comprise the ^ 
fiv4 districts. * * . ^ , 

I The Board en5>loys five staff members under tha Project, including the 
Direitor, Guidance Coordinator, Office Simulation Teacher , PACE Center Aide, 
and k secretary. This stafS is responsible for the development and implemen- 
taticb of the Career Education^ Project thro. J out the five districts. The • 
Proposal directd that 20% of the stud.int population in the County *hould be 
reachtd during the first year with an additional 20% during each subsequent 
year.l The delivery system for the second year involved nearly one hundred 
seven tiy-five teachers, counselor^, and adninistrators continuing the imple- 
mentation of rive major program components representing' a scope 4nd sequence 
of act|Lon. These conponeftts aire: 

Utilization of curriculum units and learning activities- integrated 
at all grade levels, K-12, within traditional subject matter and 
. (Jesigned to show students the career Implications of that subject 
matter as validated in, the -/orld of work/ * \ 

Establishment of a developmental career guidance program at all 
grade levels designed to assist students in establishing a positive 
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self-cohcept; evaluating interests, aptitudes, abilities and 
goals related to career decision-making; and 'assuring proper 
placement for all exiting students. 

. C. Utilization tw mobile "resource ' l^ratories to provide 
students at the high school level with intensive short-term 
career-related experiences: - 

1. A model office-simulation experience organized* to 

allow Office Occupations Education students the oppor- 
tunity to exjilore a wide variety of potential occupations 
as well as prepare for actual employment by becoming * 
familiar with many of the most modern machines and pro- 
cedures now in use in the business-labor-industry com- 
munity in- which they«may evehtually seek work. 

. ^2. A Career Information Center containing the most recent 
career infbrmation available- in a variety Qf media \ 
formats and f quipped for student use individually or ip' 
small groups V It i$ intended to provide A conjprehensive" 
inforn)ation system to each high school which would otlier- 

* . "^^^ be?;in5>osSi£)le to maintain because of 'cost; \ 

Durihg the second operational year one 'h Wed teachers, counselors and 

in whxch the philosophy and goals of Ca^er 'Eduktion.weyeWWiTied 'and ^ 
activities emphasiziW Career Awareness," Orientation, ^d ^loration- con- 
cepts «Bce developed \ These actlviti-es were tauj^ht during yeat by the'^ 
teachers who developec^y them and by "volunteers" whoVsh6d to becopie 'involved 
m the Project. The uAits were printed for dissemination* throughout Idaho » 
and to other interested agencies. . 

' ■ 

The Guidance cortponent of the Project continued to be concentrated 
during the second year primarily at the high Sfchool level and was 
concerned witjh meeting the Proposal 'objectives relating to counSelino 
and placement. This phase was ihtcgr^l, for the most part, with the oper- 
ation of the mobile career infonn^tion center designated PACE, Progranroed 
Activities for Career Exploration. Career Guidance in grades K-9 consisted 
almost entirely of tfeacher'-directed self-awareness and infoxmation-seeking 
activities which were integrated with the curriculum units. * 

I^e mobile resource laboratory units, PACE-Centei: and the office sim- 
alation model. BOP inc. continued operation during the second year. A 
full time aide was assigned to th/ P^CE Center as reconmeixded . During the 
SIX months iji which these units Wer4 operated,' more than 1300 students 
completed a minimum three-hour piograta in the PACE Center, and mor^ than 160 
students con?Jleted a minimum of tVent/hovhrs in the B.O.P., Inc. • simulation 
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The ProDect continued -to servei as a focus for planning and^joordi- 
^rw^S^n'^H'T^' r expansion, Of vocatio^naTsKilMS • 
mln!^^ ^^""^ districts. An extension Feasibility StZy to deter 

^kill^rainS'r k"''''"^' ""^'"^ ^^^^"^ a ^e^Luy'loca^ed 

tr^cis resold i^'' ^^^^'^^^^t-- ^^^ud.nts f ^om the five 5is- 

lllTVJ ' ^n:^tiationof_^ia««±fig activities to accomplislv 

this. long, range goal. One riei^^^TTT^^ing progreun was jointly imple- 
mented by the Blackfoot and Snake^iJ^Tr School districts 'dSng Le year-" 
this program is in General In^^ serves I^ut^irdJ-' 

,six students m^rades^^i^r^^ef fort was continued to i^ring ab^ul 
closer cooperation^^n/^Kfcoordinators of skill-training pro^^.^ 
I. ercLTc ' ^^^^^^-.5^-^ E^erie^s in utilizing the ^S^^o^;;^- 
^ercial community, as was-the effort 'to bring about clLer ^SS^Hela^^n- 

t^^r::^:^^'-' ^^^-~^y .ocatioVvteZica? 2^^" , 

- Cooperative efforts involv.ing Career/Education programs and s^al^ 

c'n'TirteVT f ' 1' ''"^'"^ county /rogr^-^or Lception^f ChnS|n 
consisted of planning for use of resources to prevent overlap amJ^^upV 
lication and the sharing of materials, equipment a^id ^ ^ P / 

• ^ °^ ^^"^-^'^^ ^^^"9 the second opef^tionai 

conducted by the third party evaiuator) l the ColkJTof -Ec 
State University. Because of A dkiay in-contracSg for 
team did not participat;e in the dWelbpnenI: of nl^asurifig' 
administration of pre-teStfs for -the curriculum units. ^ 
second operational y6ar and particularly afteb <*/'eWLi 
completed, the Project benefitted from ^he^^externatF^ 

anXe to bring, focus upon those areas of difficulties^ thc-*rogrd£ iible- 
visitation .of tlie review team from the U.S.. Office ftf^ducation Reoion X 

Soblfm^re'Std ^rtf't '" '''"^ the <»^ect sL'^Men^i ^ ' 

P^oDxem. areas tod initiate appropriate -changes. , ^ 

The Review and evaluation has Included- recommendations which" identify . 
irfono^s': ""'"^ "^^^ ^-^-^ ""-^ -nce^d, 

A. Continue to expand and develop in-service for'all levels. and all 

involved personnel throughout the year for purpose- of ejcpanding 
s and maintaining the aareer education concept. , ^ ^ . 

Sra£^u4'X™.=°"™"'="^°" building/ schools'. 




c. 

D. 



intensify community involvement 1:o enhance under standinci and support 

Career project staff involvement and assistance in program " ' 
implimentation and leadership . is highly recommended. 



•E. ^Continue to expand and utilise the BOP and PACE services and in- 
vestigate and use additional alternatives of each. 
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^' S^^'k °? the secondary, both Junior High and 

Hi^ School and the Elementary level is strongly* reconm>en<|ed. 

G. continue to expand and develop.jihe work ejqjerience program.. ' 

H. Explore and exj«nd the potential of the Vocational Center. - 

I. Investigate and determine ^methods of supplying materials,, dissem- 
ination of information, and provisions for .feedback for all program 
operatrftis. . ^ 

_ J. .Develop a plan 6f action' or management plan to define go4ls, roles 
^d expectations and determine methods , of impliraentat^n. 

K. It is repQinmendea that the placement program be expanded anW^tv- 
eloped m all areas as indicated in the project objective."^ , 

_ The above recommendations have not identified all the problems not do 

^Sl"^"^"' ^^^'"'^^ °P-atipnal objectives ^or which so^^ ' 

work ^em^ins mcomplfefee. after thi^ first year. However, it "is 'reeogkzS 
that the iB^lementation of any new concept or methodoli^. wi^in TaS'of 
c^Lf^?l''-1""'""'' philosophies and temper^nts exits iT.^e l^ 
school districts m Bingham County c&mot and will not occur withouriiosl 
problems, which typically characteri24\any major change in. any ^2ge o^St- 

ciparin Sr'"" 'r'"" '° idltify-'the role of tS'binSng pS^- 

cipaX in the progress of the programs a\d the-'failure to provide adequfete 
^tlZ" """"""" '° buildiupon the motivation created during ^elCt \ 
workshop sessions are the two problem areas upon which the Project wnTplkci 
major emphasis toward more adequate action duSng'the second year f 
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, SECOND INTJBRIM REPORT . ^ 

of the • . ' . 
BINGHAI4 COUNTY 
DEVELOPMENTAL CAREER EDUCATION PROJECT 



Problem ^ * ^ 

' / 

Bingham .County, located in Southeastern Idaho r fias five school districts 
within its confines with a popu^^ation pf nearly 30,000 and a K-12 student 
population hearing 10,000. Bladkfoot, the county seat r has a population 
of approxiiiiately 10,P00,- the remaining 20,00q live in» the rural areas 
comprising 17 smaller communities. There^'are 26 public schools within 
the county and pne^ parochial elementary school . 

Bingham County economy centers around agriculture and the /processing of 
agricultural products. Thfe avecage income is $2, 483 r compared tq $2,401 
for the State of Idaho. However, the Department of Employment lists 
2,182 families in. the coun':y disadvantaged. The .small minority |x)pu- 
Id^on is predominately Indian a,nd also includes sod3 271 Mexican-America 
cans. 

'1 ■ - ■ ' ' ' ' 

,As stated ^n the Project Fropps^l, "high schools in Bingham County^ as 

wel^ as Southeastern Idaho are too academically oriented", the empha- 
sis being placed upon a college preparatory curriculum. Approximately 
70% of Idaho's* high school graduates ent^jjf^ college, but less than , 
75% complete a degree^anting program. Most of those who do not start 
^college an<^ many who start, but never gradtwite from college, then seek \ 
. ^employment in the basic industries. Fcsr Elingham County the above statis- 
tics apply rather adegxiately to th^ five high schools. As discussed in 
- the Proposal these non-college students "seek employment in such areas 
as agriculture and i-ts related occupations, constVufetion, manufacturing, 
potato processing ipdustrie's^ and in positions at the National Reactor 
Testing Station.*' Often they do not posses the saleable skills to " • 
qualify tfiem for any other t^an unskilled or semi-skilled jobs. 

In as much as the schools haveSbeen chaafged 'by the S^ate Board .of Educa- 
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of preparing students to live, learn, and xaake a living, it Is -apn^entA 
that a broad gap 'exists between this objective and reality as demOTfetrale* 
in the above data. This is not, of course, a probl^i particular tojBingr 
ham. County or to Idaho. It is rather a symptO': of ^ crisis which ekists 
in education throughout the nation. \. ^ ^ \ 



The problem is one of redirecting the goals and objective© of thp educa-*^ 
tional processes to better meet the needs of all- of th^ stxidentSw As ' 
stated in the Propoj&al,^ little is beihg offered ^n Idaho s^ool to 

make students av^arfe of 1:areerj^ available in^today's W93fld of work." Stu- i 
dents are not aware of the type of training becessary '^or variou^' occupa- 
tions, nor do they have, sufficient infiormatipn about themselves with which t 
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X.O nuik-e reasoned decisions regarding careet selection rT^ife problem' 
with which Bingham County schools are dealing is most effectively 
suiranarized in this statement by Robert ^/orthington of the Bureau of 
Adult, Vocational, and Technical Education, U. S. Office'of Education. 

* ♦ * 

1. There is growing discontent with the failure of school 

experiences to be relevant aixd useful to the lives j^hich ' • 
students must live v;hen.they graduate. 

\, There is increasing segregation between students and the * * 
world of work because they feel qnneeded by our -technological 
society. . ^ ^ 

Approximately dne-thifd of all students go through high schools 
^via a ''general education curriculum" which leaves its ^adu- ^ 
^ates with neither trained or market;able skill nor qualified to 
pursue higher education. ^ , 




^ere is art undesirable and counter-productive Reparation of 
Dcational education, .general education, and academic curricu-' 
a m our high schools. As result, those in the vocational 
^ . carri;:ulum are often seen as low -status te^chnicians, while 

^ those in the academic curriculum emerge having -little contact ^ 

with, or preparation for, the world- of york. 

/ \ ' • widespread emphasis on a college decree relegates voca- • 

tional education to second class status even though most stu- 
dents who begin college do not completej-it ^d the number who, 
do complete college are increasing out j^if propbrtion • to the 
occupational bpprfrtuniti-es in our soci^y. 

Our present system is an inflexible on^ which often fails to " 
provide individual's with the option of Ichanging direction' 
during school or obtaining new tSraining' and shifting occum-" ' 
'.tions later in life. .[ ' , 
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Mo^t students have liUle or no forma|tl contact with, or pre- 
paration for, the world-sjf work dur4n^| their elementary or 
ifi^ secbndary schooling^ , ' • ^ 

a. In 1970-71 more than 2.5 million' young people left , our schools 
and colleges without having received 4'dequate career prej^ara- 
tion .at a to-tal cost to the taxpayer .of some 28 million dollars. 



9. The ^personal, losses suf f^r&d by ^e jijLllionS of dropouts, stop- 
outs, and pus'houts, ort which v/e s^bnt Millions of dollars in 
past years, are immeasurable. ^ 

10. By 1980, 15 million more people, mostly young, will have to 

be accomodated in the work force, than in 1970, and these pedple 
must have adequate preparation for these jobs. " 

IB_ addition, the- relatively .small 'size of each of the five school dis- 
^icts m Dinghraro County prevent the implementation of wide-ranged 
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• vocational training programs due to cost factors involved for f^cimies 
and equipment comp^ed to student enrollment.^ 

^••niese, then, ar^ the problems faced by Byigham County schools and fi^ 
^ which solutions must be sought. Because of th6 expanded local resources 
available through cooperation, the fiye school districts have pre- \ 
viously jointly ^^ganized programs in Adult Basic 'Education, -Special \ 
Education, Migrant Education und Vocational Rehabilitation. Through 
this multi-district approach it is also hoped wilx t:<ane many of 'the 
solutions to th^ problems sumnarized above and 'detailed within the 
Pnoject Proposal. ^ , • ^ , • 

» 

Objectives ' 

.in order to redirect the-,movement of the educational proc^es in Binq^ 
. ham County schools toward the solutions of tlie problems defined above 

.J^^ '^T'^^ °^ """^ adequately meeting the needs of all of the students 
^rV IVtT.^^^ ^ ^"'^^^"^•^^ between Mutation 'and the world of 
work, the following Project objectives have been identified: 



A. 



B.<. 



Elementary students in grades K-3 will become more knowledge- 
able regarding broad ranges of occupations classified" into 
cluster groups of VGcods" and "Services". Students wiU 
develop a positive self-concept regarding the life-styles of 
c"areerS. • . - « 

Elementary students in grades 4-6 will become more knowledge- 
. "able concerning at least five careers in'the following cluster 
areas: In^ustrv^ Commerce , Social Studies,, Service and' Art. 
Students will b^able-to liit ct least two relationships be- ' 
tv^en interests, and aptitude? in qareer choises and wilL also ' 
'be able to list at l^east three values regarding th^ .world of 
.work. / 

C. Studentsin grades 7-8 will participate in six units selected' 
from, the cluster grcjps of the U.S.O.E. Students will'select 
one cluster, for indepth career study. Students will lisve at 
least three laboratory or hands-on career ejLeriences. 

D. Students in grades 9-10 will declare their career intention 
or ijarticipate in one of the following options: 

1. Further exploration in the -'career cluster not 
covered in grad-es 7-8. 

2. In-depth exploration relevant ta their selected 
careers. 

• / . . / 

3. Preparation for a vocational program 

12 
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E. There will be at least 105 'mordi students in grades 11^12 
participating in 'vocational educi^±ion programs designed for 
career preparatioa* 

F. There will be an increase of at least 15% of all handicap 
students who will'be placed in an employment position by 
time they are- twfeht^one years of age. 

G. ^ 100% of all exiting students will be placed in one of tHe 
following: 

■V . 1. Job ■ X. y 

2 . Post-secondary vocational/technical traihing 
, . program ^ 

I • Baccalaureate degree-granting- program 

/ ' . . . ' 

The above represent the primary objectives of the Bingham County Develop- 
mental Career Educatioh Project. Many secondary goals and objective^ 
kre included within the scope of procedures cuici activities re<iuired to 

' ^peet these 9eVen majcOr obiectives* The secondary o^gectives, for the 
most part, make up ^ the da^ail of .the project design as outlined in the 

^Proposal. ^ 

III. Project Description ' * « ' ' » 

In seeking to meet the objectives outlined aO^over the fi^ school dis- 
tricts VI Bingham County agreed that a mult ^districts' combih^ion of 
resources would be the «os.t economical and efficient approacn\ toward 
^ problem solving. A governing body consisting of the Superintendent cuid 
one designated Trustee from , the Aberdeen, "Blackfoot, Firth, Shelley and 
Snake River School Districts' took responsibility for administration of 
the Project. The Project Director cuid other Project personnel i^re respon- 
sible to this body, rfow designate the Bingham County Board > of. Cooperative^ 
Services. Each Superintendent gives direction to the Project iii5>lemen- 
tation within his .district under the general policy established by the 
Soard. Snake 'River School District was appointed as fiscal agent £or. the 
Board, and. as such, maintains -aj.1 records and reports required for fiscal 
operation of the Project as required by State Department ^nd U.S. Office 
of Education policies. - • • • ^ ^ 
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In addition, as described in the following chart, a represeirjtative 
Advisory Comittee has been f onned to assist the Board in' naxntaining 
contact with the coninunities which comprise the five districts, the 
3inghara County Advisory Committee for Car^er^ducation ^onsiits of 
tv70 raeihbers from each of the five districts aSdjawits with the Project 
Director and Board on a scheduled basis' to provide' input froin a variety 
of connunit^and sources regarding the patrons' perceptions and desires 
these effect the Career Education i^rpgram activities, and implementation. 

The staff Snployed under the Project are: 

1. Project Director, responsible to" the Board of Cooperative 
Services, Jiaving experience in Vocational Education and 
industry with -additional experience in guidance* and as an 
edcational leader. j ' . • 

'2. Cateer Guidance, Coordinator , responsible to the Director, 

having experience in guidance at both elementary and secon- ^ 
daxy. levels, and an understanding of the world Of work: and 
the processes of career development. 

« 

3. Model Office Teacher, responsible to the Director, having 
experience in office occupations, supervision, and manage- 
ment and. teach^g experience in Of fic^ Occupations Education*. 

4. ^hCE Center Aide, responsible to the Director, having work ^ 
experience outside education as a tocher aide or one •year 
of training beypnd the secondary level. ^ ' . 

5. Project secretary, responsible to the Dilrec£or and possessing 
experience necessary .to the nature of the job's J-esponstb4li- 
ties. 



The above description of the Project administUatiqn knd staffing respon 
sibilities is indicative of the multi-district operational procedut^ 
enabling a inost efficient and Effective approach toward meeting the 
objective© previously noted. - , ^ 

The following chart describes the stuiJent population within eacli'Dis- 
trict. The Proposal directed that 20% of this population be- reached 
during the first .y^ar with an additional 20% during each subsequent 
ye^r of -the Project * s operation . ' . 
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Figure I ' 
Administrative Organization > 
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Figiire II 
Sc^hoil District Enrollment 



SCHOOL OR DISTRICT 


Grades 
1-6 


• 'Grades 


— 7^ — ^ 

i Grades 

' 9-12 


1 • Total 


Aberdeen Schc»l District #58 


577 


] 

116 

1 


*338 


1031 


Slackfoot School District #55 


2130 


1 ■ 

1 

. 566 


1 ' 

1225 


— 

3921 


Firth School C 


istrict #59 

f 


397 


1 

150 


• 

304 


851 

1 


• 

Shelley Schciol District #60 


835 ' 

1 


254 ^ 

; 


S89 


1678 


Total Public Schools 


4725 


1378 


3036 

— i — . 


9139_ 


St. iMargaret's School 


■ 

80 1 




120 


• 

' 4 


/ 


4805 . 


1418 


3036 

1 
i 


9259 


^ ^ 
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-er to meet the needs of this student population as related' to 
Project objectives ,the Career Education program necessarily 
tains many integral components representing a scop 
tion. Briefly these are as follows . • 



1. Util-izaiton of ourriculum units and "learning activities 

integrated. at all grade level?, k-12, within traditional V 
fiSif^L^^^^""*^^ designed to show students the career 
implicata^s of that subject matter as validated in Se • 
world of 'Work. 

f^J^haent of a developmental .career guidance program 
t\^ J"^^^ ^^""^^^ designed to assist students in es- 
• tablishing a. positive seU-concept; evaluating interests, 
aptitudes, abilities and goals related to career decision- 
. making; and assuming proper placement for all exiting stu- 
- ■ dents., 

3. Utilization of two mobiles-resource" laboratories to'- 

provide students with intensive short-term career-related 
. experiences. As provided in the Proposal these units 
provide two experiences designed mostly for use at the 
high school level : 

a. A model office-simulation experience organized 
to allow Office Occupations Education students 

• the opportunity to explore a wide variety of 
potential occupations as well as prepare for 
actual employment by becoming familiar with ' 
many of the most modern machines and procedures 
now in use in the business-labor-industry com- 
munity in which they nay eventually seek work. . 

b. A Career Information Center containing the most 
recent career information available in a variety 

4 of media formats includii.g sound filastrip, tape 

■recording, miprofilm, pamphlets and document 
files. It is equipped for use by students indi- 
vidually or in small groups and is<intended to 
provide a comprehensive information system to 

high school which ,x>uld otherwise be imp6s- 
sible to aaintain because of cost. 

4. Expansion of vocational training courses to mor^ realisti- 
cally reflect the needs of our society and econooy and to 

~ provide saleable skills for exiting students.. Within the 
five districts there are vocational training programs/in 
Industrial Mechanics, Office Occupations, Home Economics, 
Agriculture, and Multi-Occupations Educatipn. 

5. Cooperative efforts involving Career Ediiation programs and 
special services under the directijon of the Bingham County 
Program for Exceptional Childreij to assure proper assessment 
techniques, and to provide pre -vocational and vocational skill 

framing for learning-disabled and handicapped students. 

(13), 
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Procedures and Methods 



In order to continue implementation of the program described above ^ 
various procedures were continued during the second operational 
year. Each participating school district designated instrucciona 
staff participants based upon the inter-diitrict pupi\ lutio. One 
hundred and seventy-five teachers, counselors and administrators, witn 
the Project Staff, comprised the delivery system personnel through 
which the Career Education project continued development ib 
five, districts. The procedures for development are best dssc 
as each related to the tive major' components df the Career 
program. ^ * / 



1. 



fibed 
Sucatioit 



Utilization of curriculum units and xeirning ac/iyities • 
integrated at all grade levels/ K-:^2, within' t^ditional 
.'m±»jfcV\ matted. As with the firstVyear, thi^omi>onent 
•was initiated by a workshop for one hundred Aeach^rs, 
counselors and'adminjlstrators. During thi/ workshop, 
partcipants wer,e -acquaijited with the phil^ophy, 
goals, *and oboective^ 6t Career Educetioft as it' is ap- 
proacheci on a. fiationa, itate and localyievel. The teachers 
then developed jjnits .and* activities tffc integrat- 
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ing Career Awareness, "^Caireex Oriendation and Exploration and - 
Career Preparation concepts into the individual sub3ect matter 
or grade levels of their assignments . As during the first year 
these instructionaA units were in^Jleinented by the teachers^ who 
wrote them and by'other volunteerswwho fqund' the units compa table 
\ith their area of respon^bility . ' In order to meet the recom- 
mendations of the U. S. Office staff and the third-p^rty evalu- 
ators concerning ^curri^culur.; coordination and administrative in* 
volvenent, the Project staff implemented a plan during the work- 
shop to stimulate local leadership, inservice training' programs 
and th^ coordination o'f participant efforts to implement Pro3ect 
goals.- This plan provided for the building* principal to des- 
ignate one staff* member as a "Building Coordinator" to. work 
with the principal and Project staff to provide for the organ- 
ization of a coordinated sequencing career Education with other 
instructional levels in the school district. The role of the 
career building coordinator working under the building principal 
during this second year was: 

a. to coordinate tbe career instructional program in the 
school," 

b. to meet four times during the .school year with the members 
of project staff and principals. 

c. to organize and conduct seven inservice lessons for school 
staff in the school during the school year. 

d. to con?>lete and mail a. monthly activity report to the 
project office. 

Coordinating the career program in the school consists of: 

a. assisting the principal and teachers in planning for 
integrating career units- with curriculum. 

b. assisting teachers in integrating career activities into 
their ongoing curriculum. 

c. coordinating career audio visual and other career matezr-ials 
to provide maximum usage with minimum conflict, 

d^ Serving as a facilitator and motivator for increasing 
care'er education xn the pahool* 

In addition, the Project sought a^new involvement from each 
building principal, expanding his role in the development 
/of career education within his building. The role of the 
principal was: 

a. to provide leadership in achieving a coordinated, corre- 
lated career instruction prograin, 

b. provide a career inservice program for school staff during 
the year, 

c. ^ serve as a facilitator for career education, 

^ "d. meet four times during the year with project st^ff and 
^ ' . building principals to review progress and plan for 

activities and action. 
Ac list of the units developed and impleinented during^ the Second 
year is attached. (See Appendix A). Art analysis of the progress 
of this component is coatained in the report of the third party ^ 
evaluator. I t r\ ' v 
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Establislment of a developmental career guidance program 
at all grade levels. As with the first year, this com- x 
ponent-was developed through the use of a workshop. All 
junior and senior high counselors from the five partici- 
pating school districts were involved in the workshop - 
designed to acquaint them with the philosophy, goals, 
and objectives of Career Education on nationa, state, 
and local levels; and to "retain- counselors to better 
meet the needs of all students and assist students in 
attaining: (a) a knowledge of the nature of career 
development, (b) a krowledge about th^ structure ahd 
trends of the f orce— i .e . ,. obsolescent jobs, demand 
fields, new occupations, and the effects of automation 
and cytjfemation, (c) skills in "the process of decision- 
making, (d) skills in synthesizing gelf-appraisal data 
and career information into a meaningful concept af 
self-development . 

A strong counseling emphasis was al&j placed at the 
high school level, Requiring counselors to meet with 
students in both individual and group settings. A key 
segment in the Guidance Program is placement , requiring 
that all exiting students be placed itr: (a) job, (b) post- 
secondary voaational/technical skill training, or 
■ <c) a program leading to baccaUiireate degree, ijie 
|C6unseling and placement emphasis defined in, the Proposal 
^required a reassessment of the- role of the counselor in " 
|the school and a commitment to action . 

■^oward this objective a Placement Committee was estab- 
l^sed for each high school which included Project staff 
siJhool administrators and counselors, and ^representatives 
frcan the Department of Employment. 

> •. 

The guid&nce program at the Elementary level, k-6, 
, continued to be basically incorporated within the' ' ' 
instructional units and is teacher-centered. Activities 
here involve both career-related and self-awaren.ss goals. 
An analysis of the progress of the guidance component is 
given m the report of the thirdf-party evaluator. 

3. Utilization of nwible resource" laboratories to provide 
students short-term career-related experiences. 

This component consists of two programs ar activities 
centers, the Bingham Coiinty Office Program (BOP, inci 
housed in one of the two 12' x 45' mobile units, and thev 
PACE -Center (Progracmed Activities for Career Exploratiort) 
housed in the second unit. 
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PAGE Center , 

A teirget ^ovp, thg 700 tenth-grade students in the 
countiy:, was i^enti^ied as^ the population for which the 
program would be 'most beneficial. The unit was assigned 
to each district on the basis of this group's population. 
Additional time was^so scheduled for each school, again 
based on stydentbpdy size, in order to allow as many 
students as possible access to the facility. Diarina the 
1974-75 school yaiir the Center made two visits to each 
high school. in the county. More than 1300 students part- 
icipated in career exploratdon activities within thfe 
cen'^er. In addition more, than 200 junior high students 
utilized the resources of the Centej during the year. 

b\o.P., Inc . . * . 

During the second yeeir more them 160 stufients partici- 
pated, in the BOP, Inc. program. Thr$^ group consisted 
mainly of senior students enrolled In the Office Occupa- 
tions Education programs at the five participating) high ' 
schools. This unit was assigned to partidipating schools 
based pn the number of students to b$ involved in the ' 
program, as only 13 work stations cire provided in the 
simulation. Students/ generally recieved a minimum of 
three-^weeks experience in tie lab. In addition to the . • 
reg\>lar similar program, an exploratory simulation 
progreim was designed to allow junior ^igh and pre- 
vocational program students, to experience scsne x>f the wprk 
opportunities in a modem >office. An analysis of the 
impabt and progress of ^niplemerttation for each* of these 
units is given in the report of the third party evaluator- 

Expansion of vo'cational training courses to more reSiliSt- 
tically reflect the needs of our society and economy. 
Dxiring the Second operational year this component again 
consisted of several segments. As a result of planning 
activities initiated during the first year of the Project, 
ap. additional multi -district skill training program began 
operation during the 1974-75 school year. This General v 
Industrial Mechanics program is primarily the result of 
a -joint effort by two districts to develop a program 
which would meet the needs of both students and employers 
in the Icfcal eirea. 

CoordinatTion activities continued to emphasize the 
involvement of local program directors in planning and 
cooperation tor development of ccammjni cation which would 
eliminate overlap and duplication of efforts within 
the KuBiness comiminity and make the best* efforts at the 
utilization of all possible resources. 
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Secondly, since ±n many ways^basic post-secondary 
skill training provided by the two area vocational ' 
technical schools serving, the County duplicate 
advanced secondary pro^prams, the effort "cent inead 
to est^lish a plan in which exitxrTg^tudents could 
enter post-secondary related skill training programs 
and be "given recognition by the training institution 
for ccrapetencies.^ained prior to ent^. The goal of 
this planning and coordination activity includ.ed an 
effort to establish a more flexible secondary cur- 
riculum which wouia better meet the needs of all 
students by providing students the following options: 
¥ a. Participation in a VocationaL.^:flucation Program 
to gain an, employable- skill. 

b. Prepare to attend a peet-'secondary vocational/ 
technical school. 

c. Prepare to attend a college or university lead- 
ing to a Baccalaureate degree. ,^ 

d. Attend Jiigh school part-time . ax^d p^ticipate in 
a Cooperative Program on a part -day basis. 

^" '^f^'^*^^^^ the end of seven semesters and be 
placed . 

An analysis of the -progress in implementatidn of this 
cpmponent is given in the report of the third party 
evaluator. 

Cooperative efforts involving Care'er Education programs 
and special services under the direction of the* Bingham 
Cou|^tji| Program for Exceptional Children.. 

•This con^nent consists for thg ifiost part of coordinlting 
the efforts and resources of these two multi-districts 
programs^ to better meet the needs of the handicapped (stu- 
dents . In general, during the second operational ye^E. 
this effort involved planning for use of the re^oufcl to 
prevent overlap and duplication, buring tSTe year' Career 
Education provided materials, qquipment and facilities for 
use particularly by students in the, Special Education 
classes. Services provided to students through the 
PACE center were made available to the handicapped on a 
amall group basis. An analysts of the progress in 
implementation. to this component. is $iven in the report, 
of the third-party evaluator. '■' , ."^ 



Materials 



The Project has relied upon the utilization of materials (multi- 
• media, audio-visual, etc) developed outside of the Project. In- 
structional units for use by the classroom teachers involved in 
Career Awareness, Orientation and Exploration phases of Curriculum 
have been internally <jeveloped by teachers working individually 
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Career. Education Model. "^^uding the comprehensive 

developed. ThfSne careeJ iS^S;!!?'^ ^"^^^^ "^^^^^ 
use of the most recently ^ ^ ""^^ (^ACE) made 

erials. -r^e ^id!^!"" "^""^^"^^ audio-visual and media mat- " 
ials from^uts^^de^e ProSct"! "''T' """^"^ 
upon con^rcialtdt ap'd^Jrogr^^ "^^^^ ^-^^^^ 

/ 
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Results and fiiccomplishnients 

a report of this process as it relates' to the meetinq of thP 

e^rf ^f^'t^:'^^;'^^ outlined-!^ the Proposal ' i^^i^n' i S 
In tVe ?frf of ^^^"''"'^ evaluator: Sane instructional aides, 
speech fiS resources games, simulation activities, 

speech kits, etc., were provided teachers oA a loan basis by ' 
the Project. It is difficult^to x3etemine, Aas reported bvL 
evalu^tors, the actual in,pact of thes, cur^iSul^'^its o^ ' 

c~^- :o-n^:L"L=:„--^ -^ h ' 
t^^d^ud^^po^^t^rc^-^^^^^^^^^ ~: r 

■ awareness activities at the upper levelf ein^be^r llTjlT^ry, 

During the second tjperational year the Pooject staff initiated 
meetings With Building Coordinator^ , appointed by the b^UdS 
principals, to assess the Impact of Career Educa^i^ phUosoShy 
and goals upon local curriculum and to plan for increased 
coordination enabled the staff to gain valuabL feeSack fro* 
patricipants "in the field". ' feedback frort 

wal^'extenfrv J"'^'^^"^^"^ Career Education in "Bingham County/' . 

duri^f 't^e-^;:^ ''ll''^ ^ counselors and admin^sLtors 

aurmg the jfear. it is hoped that the guiSe will now conf;,in 
more information^ to use to local t^eachers and'^ttaf? to assilj 
m the movement from ''project" to "program". " , . T 

With respect to the curriculum units it is here biat thP i^rLo^ 
concentration of efforts in dissemination activities Ss c^ctel 
All units developed during the summed workshops were dupl^aSf ' 
and dissemmatet^ throughout the state of Idaho Addition^^ 
mation throughout the year consisted, for Se most pl^t in/r"" 
public relation? activities, carried on by tJe staff Zl' .T.t ^ 
icu ularly the Director, i^ese included'ex^LatioL-^f p"ro- 

s\^i™':;La%1''''''%H''°"^ v^ioustcommun% '° 

service organizations m the County, and groups of idacafor* 
tnroughout Southern Idaho. Visitations, bv 



, w*^. cuiQ grouDs or ed 

throughout Southern Idaho, visitations, by the publS 
ested efluc^to^s, were encouraged altliough these were 
.ly, confined to the most visable and visitabiP Pr«-i<,^ 
Jobile units. Records indicat^ ^'t ^^e tl^^^^^^^^ 
. the Project during t;his eecQnd year. H ^ visited- 
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and by inter- 
quite ^requent- 
comppnent, the 



• fHa ^ to acquaint themflelvea with on ' 

' so J^T^' "'^"^ ^^^^ application tH^e Soie^ 

so visited Career Education progx^ams in "the State ana ?n » 
rounding states which were dete^ined to be Jx^le" of the ' ' 
\ most promising practices being implemented ^S^r^.nf^ 5 • 

^he identification of nany worKabL idLl'and^' er 2 Wch" ' ' " 

ehtation, Expiorat^ranl pt'pa'rali^n^"'^ • 

3. With respect to the Guidan^ Component of the Project -the 

majority of emphasis placed he^e during the second o^ra^Lal • ' 
c::cern°:d'"S 2 ^^^^ schooHeeef Ld 

fn- SL-e^-^^-f^i^ to 
guidance services was divided between the counselors in ^he ' ' 
oome°^i' f C-ter. Each high school. beg'L the Sevel- 

-td Sr!- ■• 

men^ured fn" ''''' which' Project goals coulfl-be 

ITJ. ^ ? ^ °* ™s conducted by the 

r„i..de,.ee.%t'Sd'"trS^n"\„rnL^JC^;^.-,^^ 

t.'Liirr..^. j--^ ^ ^e„ter 

This survey is summarized on line A in Figure IIl\elow ' It .l^nw. 

28% planning to enter the world of work " 

During the first semester of the 1974-75 sehool vp;,,- " ' . * 

were conducted by the M,h school counselS^' 'S.f klf^T^i^'''^' 
Fojr the «,ost part the data «as .collectedj-from the studentfo^Jr™' 

bT^'rs^ IrLS^r'-, inf^LIt'^on^L^pr^ild . 

wLf^^r J f ;Si<f teachers »ho had maintained contact 



^iiiuijiiauion soug 

student was doing at the time of the survey: 

Slh?'"n'^ °' ""'^^ ^" summarized on line B of Figure III 

below, upon comparison of the two tables it is apparen^'"at f 
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- discrei>ency exists betwefen "plans" and "pursuits" Tn 
another catagory - "unemDloved-' <c ^- ^"^^"^^^ * addition-, 

tor this age group? considerably less tnan national- averages 

■ ^ ■ ^ . • 

' ™o^:ti tuae'Z^'trtratLV 1,"'"" =-vey • ' 

work Thoc,. r ^ "^"'^ college and more plan t6 go to 

^tentig""or^:r::ior;s=^"^' 

;re\tS^L\T?U-ore.^^^^^^^^^ ^ 
.rci:i^1SfaS!"^""',t»"'-l-ly through l^e^L o£ ^f^" ' , 



C A, 



Figure III 
Placement Summary 



^ I ^^i;^^?. Vo/tech. work Unemployment Undecided ^ ^otal 



Plans-*- \ 0 
Spring ^ 54, 
1974 ' 



15.6% 27.7% 



"Unknown 
2:4% 



100% 



^rsuits 

Fall ' 46.6% 

1974 



8.6% .40.6% 



Plan^ 

D. , Spring 48.0% 16.0% 32 f 5% 
1975 



1 fot students graduating rtay 1974 

2 for students graduating May 1975 
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3.7% 



.5% 



100% 



^ C. Change ,-7.7% . -7.0% +12.9% +3.7% 



3.5% 



100* 



c. 



P o-?a1 J^.- ^^^^^^ 

described above under Prcxiedures . > During the t^e in WcT^ese 
units were operated ^«.or«. than 1300 students completed a' ^^uf of ' 
.three hours program in the- PACE Center, and mof, than leo^^^ts 
completed a minimum of twenty hou^s in the BOP,Inc'^ students 



simulation. 



The ProDect Staff designed a cjuestioijnaire to examine- students ^ 
options regarding PACE Center Activities, which^s gi^en to a ' 

^Pfesentative sample of sophomores, who h^d coSleted^rPA^". 

•high s£jri"' during the first roynd of visitations at Sa ' 
fX ^^oTi^j!!^ Appendi^f^, "Exhibit D) . Responses were received 
f?itn r^"^-""^'^^^^ representing about 25% ■ 

sXei TZZll center at th'e tin. ofthe 

^TTJ ""^^"^^ selected at random in each school with the 

tot*l number in each school a ratio of the total county-w^d^ 



1. 



2. 




How do you feel 'about the amount of time you spend in PACE Center? - 
52% (1) More time was needed ^ 

ni f "^^^ °^ ^^"^ provided- 

4| (3) Had toQ much»time 

i%* no answer ' ' ^ . • 

W^d you like to hav4 an opportunity to use ^e^PACE C^ter ggain> 

-aijP (1) Yesj ' 

^ 7% (2) No • ' 



f 

3. How do you feel a^ut the helpfulness o^ PACE Center? 

34%^1) Very Helpful '. • ' ' ' \ 

43%^*^ Helpful * 1 

.22% (3) Somewhat heJj>ful i 

1% (4) Nc?t helpful , ■ r J ."^ 

tf^ose ^S'h''''" IT" ^^'P^-tunity to~^db activiM^s similar \ 
to those whach you did in tho parp r^r,4.^^o ^ 



to those which ypy^ did . in the PACE Center? 

• i4.i (1) Yeg \ . 

/ •S6% (2) .No . ■ 

\ ■ 
\ If yes, in which grade? 

18 students identified wi'^h one of three gredes 6,9, o/ 10. 

?=hS1ir^«"^jr """^ ^" '^l?^ 

, ,96% look at .films trips on several occupations 

10% looked through a' sch6ol or college catalog 

45% read.one..or moi:^ pamphlets on. job(s) I was interested in 

31%^ took notes on job(s) I was interested in. ""^"^^^^ 
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24% 



listened tapefs) on occupations. 

read information in reference books -en jofc^ or work skills, 
looked 'at filjnstrip on how to get a job 
looked at filmstrips abouV col J.ege, ^vocational/technical: 
school <^r 'job training programs. 

talked to the teacher (PACE Aide) about job opportunities, 
schoolls, or carrer fields' . ^ 



;/hat sugt^estions do you have for impixjving the PA(5E, Center? 

69 responses, were catagorized as folloWs; 

42% (1) need for more materials ^ 

36%^ ^ (2) need for mote time * ' ' / » ^ 

.12% (3)' miscellaneous 

10% (4) operation "OK*' 

Conclusions. It ds apparent 'that the students responding fe^l that- 
PACE provides some information^ and "^ctivi ties which are helpful to 
them and that most would like more rime or additional opportunities 
to use the Center. 
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The third-party e\faluator reports, that "there was evidence that 
project students in grades 10 had increased their c±>ility to iden- 
tify, locate and utilize resources that contain information about 
pdid and unpaid work/* InasitSuch as this reflects the ^in intept 
of the PACE Center activities, the mobile upit appears effective. 




Regarding the sbp.. Inc. mobile unit, the third party Bvaluation 
fieport eontajos a substantial evaluation. The Evaluation Report 
concludes '0iat "the mobile ^ans appear to filljrthe goals and ob- 
jectives for which they were , established. " ' ' > 

^ . . \ 

With respect to the expansion' of vocational skill training programs ' 
within the five drstricts, the Project contir)ue^to serve as a focus 
ft^r planning^"iaqd coordinating activities. With the completion of 
an extensive Feasibility Study to determine the practicality of building, 
renting orj leasing a dentrally located skill-training facility 
wb^ch vould accomodate students from the five districts during ^' 

first yea^, the Bingham County Board o^f Cooperative Services ♦ 
•api>rov€^ a plan for the, development of a multi-district vocational 
sk^ll-training center n±o be located near Blackfoot ^d serve all 
five scnool districts in^ County? Before this plan can be 
pleme^tedr the district^^must submit the question of finailcing 
theii: patrons. ''This action was sc^ieduled ,fcr the Spring of 
19>$ butj was postponed. 



! 
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Ag previously noted, a new sk\ll- training program for the Blackfoot/ 
Snake River districts was implemented during the 1974-75 school 
year. This program was housed in off-campus facilities leatsfed # 
for the purpose and all components of the* program met the require- 
ments', of the Idaho State Board for Vocational Education. This 
program involved about 36 students in grades 10-12 in General 
* Industrial Mechanics and related skill training. 

« 
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Durang tKe first half of this prlDDect year, meetinVs were initiated 
with representatives of the two Area Vocational/Technical SchoQls ' 
jwhich serve Bingham County in ani effort to improve ^ticulation 
Representatives of .these, schools aAd teachers in the ^ade and Indus- 
trial Education program^fC presently working oi^' skill 'training 
analysis at the secondary level in order to establish minimal' 
criteria for granting dredit for skills attained in high school trairt-i 
mg programs. " ^ . ' / 

Additionally, the- Project cooperated with the Idaho State University 
school of Vocational/Technical Education Division of Business and 
Office Education to establish a pilot program in which Office Oc^.- 
cupations Eddcacion 'st^udents in the five area high schools could 
be granted credit by examination" or e:?emption for skills gained 
at tl^e secondary level are required for completion of the 

S'^^^f rfh'"''' ^"^^""^ More, th^ thirty seniors 

Tf S!v ^^^1^5°°^^ co^ipetency exams f or) possibl/credit 

If they should desire to enter the I.s.U. program\ ^ 

Cooperative efforts involving Career Education, programs ind special 
services under the direction of the Bingham CoUty Prqgr^ for 
Exceptional Children consisted, for the most pirt durSg the secodd 
operational year, of planning for' use of resources tci prevent over- 
lap and duplication. As during the first year. Career ^ucation/ 
provided materials, equipment and "facilities for use particularly 
by students in Special Education classeV. Services provided to ' 
students through the PACE Center wete made available on a small 
grovp basis. The Program- ^or Exceptional Children has sh&red some 
of Its equipment an4 informative materials with Project in order to 
expand the resources available through PACE, it is/anticipated that 
in the future further cooperation and coordination will take place. 

In addition, these t^o programs initiated a skill-training of 
high school students,' in BlacJ^^oot and Snake River shcool districts 
identified as having "special needs." , 

Jf^i^ "^^"^ " directed by the Program for Excep- ' 

tional Children udder a grant from the Idaho State Board' for 
Vocational Education. Facilities .are included in General Industrial 
Mechanics building leased by ,the Blackf oot and Snake KLver districts 
This program involves sixteen students in grades 9-12. An instructor 
is provided and works cooperatively with GIM insWuctor. Training 
involves units on small-engine repair, motorcycle repair, bicycle repair, 
automotive servicing and reconditioning, and general industrial 
equipment servicing, maintenance and repair 
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Final Evaluation Report 
Bingham County Career Education 
Project 



Submitted by the Third 
Party Ev.aluatiorrTeani 



Dr. Caverne ilarcum, Chairman 
' Or* 'Jilliam aallpYl 
Dr. Steven Feit ^ ^ 
rir. Harold Garbett 
Dr.- BiGhard Milley - 
Dr. John Zaugra 



Director's Wo^e: 

. Some ^of 'the conclusfions reached by ^the third paHy 
evaluation .team appear .tj> be based on incorrect informa- 
tion or a lack of sufficient in-depth research to gain 
data needed* It disappears to the project director 
that a^^ertatn member of the evaluation team fu.ictioned 
ifi a prejudicial maRrter: . 
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/. * INTRODUaiON TO THE FI.\.U REPORT ' ^ 

. • • • ■ ■ ! 

This report repri?sents the final assessment foi the 19''4-75 School yeai^ of the 
Bingham County Career | Education Project (BCCEPj ui B^iighain County, Idaho. Broadly 
'speaking, it represents an evaluation ot caieei education procedures, practices, ^ 
processes, and outcomes m the five (S) scftool distiicts paiticipAtifig in the project. 
These school districts include: , Blacktoot School District r 55, Aberdeen School 
District = 58, Snake Rive; Schoojl Distiict = 52, Firth School District ?* 59, and ' 
Shelley gchool District = 60. Each school district has participated in the project 
for a period of two years with the '19'*4-''5 school year representing the second year 
of a three year federally tunded project.^ Grades K-12 m all project schools generally 
were myoU'ed with awareness, ^xplora^on, preparation, anci placement actj^vities and 
programs. Nfore^^ecif ically , this report is an assessment of the seven (7), career 
education objectives concerned with the project. These sev.en objectives include: 

(1) - Objective - 1 At least 40% of all elementax>' grade student-s in-Grades 

\ 

K-3 will jb-come knowledgeable regarding broad ranges of occupations class- 
ified into t;wo cluster groups ot goods and"^^ vices. Students will dev-elop. 
a positive £alf-concept regarding the life style of careers. A test will 
measure th^ careei awareness and improvement of selt-concept ot the stjudents* 

(2) Objective - 2 ^ — - Forty percent of all elementary students in grades 4^-6 
will become liore knowledgeable concerning at least five careers in the 
following fluster areas: mdustxy, commerce, social studies, services and * 
art. ^Studbnts will be able /to list at least two relationships between ■ 
interes\s and apt^udes in\career choices and i%ill also be able\t6 li^t at 

values regarding the world ot work\ The increased knou'lecge and 
:itude based m the iue listed clusters will be measureY\by a 



least three 
positive at 
post-test 1 



J 



v3) Objective/ 3 and ''14 --■ Forty percent ot ail students m grades 7-1 
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34 



f 



.participate m at least six of the twelve mini-course units ^elected from the 
♦ cluster groigD 6f twelve. Forty percent ot the students will select One 
cluster for an in-depth*study. In addition, 401 of tTie students will have 
at least three laboratory or hands-on-care^r explor^txbn and orientation 
[ experiences. Forty percent of all students in grades 9-10 will declare • . 
their career intention and participate in one of the following options: . 
a further exploration in the 12 career clusters not covered in . 
grades "-.18, . 

b. m-depth exploration and career of^n^tK)n relevant to their . \ *• 

selected careers t and 

r ♦ 

c. preparation for a vocational, education program. 

(4) Objective,- 5 There/4%all be at least 101 more students in grades /l-lZ 
participating m voca/ional, education j)rograms designed for/ career ^re- 
paration, / ■ X 

(5) Objective - 6 There wilTbe an increase* of at least 15 percent of all 
handicapped students who will be placed m an emplo>Tnent position by the time 
they are 21 years of- age. The employment experi-eQce shall eit-her be a 
sheltered workshop or ah' actual employment position. 

(6) Objective - ^ 



I. 



2; - -- One hundred percent of all exiting students participating 
m vocbtional 'educatic-n will be placed m onel of the 'following areas: ^ 



job 



r 



; 



/ 



. * b, post- secondary occupational program, and 
\ c. baccalaureate \ptogram. . • ^ ^ 

^Also, selected kareer e^^cation^proces^es we're evailuated 
cesses evaluated uere the foU^ing: mservice trainirg prog 



Amon^the numerous pro- 
ams for both* teachers an*d 



counselors, coordination of school caree.r^ducation activities with local state employ 
^ ment agencies aiid federal manpower kgenc)^^^ 



various cooper a 



processes evaluated 

ERIC ^ 



ive 



:[^^s)^ vocatibnalj performance diplomas', ^d 



education p 



ograms 

ajre id^ntlflied begin nng /on page ^1 



It 



\ detailed li^tinfe of the career educ^ 



on 



The objectives and processes were evaluated during the month of '^ril m 1975, 
Kith all assessment data collected by April 24th. Data were arialyzec^ m early May, 
19"'5. The finaJ^Titten report for the BCCEP was drafted in late May. 'It was accepted 
for approval on July 1^ 19"5; and subirfitted Jo the director of the^BCCliP for accept- 
ance- on that same date . * ! 

; For ease in preparing an4 uriting this report, it has bfe6n divided into the fol- 
lowing maroi sections: 

1. .\n oveyiew of the Bingham County Career Education Project; 

2. Descrij)t\on of the evaluation design and procedures followed; * 

3. ^-aluation of goals, questions, activities, and processes addressed and 
discussed; 

i. Implications and recomi/endations |or program modification* 
A presentation and discussion of each major section follows, 



\ 



\ 
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SECTION 1 . 

' Ov^enaeu^ of the Bingham County Career Education Project 

The^five school districts m Bingham County, Jdaho, were involved in an 'exemplary 

career .education project. The project was fimded through the U.S. Office of Education, 

under Part D of the Vocational Amendments of^l968- The general goal of the project was 

to promulgate career awareness, exploration, and preparation activi-ties m grades K-12 

throughout selected school districts. . ^ ^ ' ^ , 

In order to accomplish this generic goal,' one-hundred fifty te^tRers, counselors, 

and administrators were personnel used to implement the five major program components 

• • • 

of the project. These components were^ ' 

A. The utilization , of curriculum units and 'learning activities >^ere integrated 
at- all grade levels (K-12) within the traditional subject matter. The major 

^ ' thrtist' o/'tTiis ^om{)onent was to idientify for stuflents the relationship 
between subject matter and the world of work. 

B. The establishment of a developmental career guidance program for all grade 

« 

levels which was desired to assist' students m developing positive sell 
^ concepts, self -enhancing work values, interests, aptitudes, abilities, an^ 
. * goals as they are related to career development, decision-jnaking, and 

vocational placement. , - . * 

C. The use of two mobile ''resou[rce'* laboratories to Assist high school stAidents 
^ with in-depth short term career education experiences: ' \ 

1. A model of f ice-simulati(;|n experience organized to allow Office Occupations 



Education students the opportunity 
occupations as well as prepare for 



1|o explore a wide variety of potential 
ctual employment by becoming familiar 



1 



with many of the^ most modem niachiriis and procedures now m use in the 
business- labor -industr)^ community ih which 1:hey may eventually seek work. 
A Career Information Center containing the most recent carebr infoi^mation 
available in variety of media formats and equipped for students use 



O , individually or in small groups. It is intended to provide a comprehensive 



9f 



•5 - 



D. 



information system to each 

^ 

to maintain becaus e of cosi 
[j(e expansion at the' high school lev4l of vocational skilLtre 



1 high school which would othe^ise roe ijnpossible 
5t. / ' »^ / 



ig courses 



E. 



to^assist students in 'implementing meir career .chpices and in cptaining 
marljetable life-time^ skills, ' ^ ' 

'The Bingham County Program for Exceptional Childrea cooperated closely with 
existing career edu(:ation programs to provide pre-vocational co^s^j-ing an^ 
vocational skill .training needed for learning-disabled and handicapped 
students. . 

% 

The preceding represents the five major components qf the Binghairt (Jour 
Education Program used to /implement its qbjec'tives. \ * I * / 

The project involves five staff meijilj^ers responsible for developliig and implem^atmg 
' the project throughout five school distrij:ts. The stalf members include: a,d/rector, 

a guidance coordinator, an office simulation ins lector, a career infiDrmation aide,' and 
\ a secretary. / 



County Career 



\ 



sdiool involved 



These staff rpemb^rs \^rk closely /vith building coordinators)of ekch 
with the implementation of j*^he projecjt.'s goals. Build'iijg coordinators are specifically 
responsible for disseminating career "^information to school' personnel and fpr'witang a. 
i|onthly career education report about tl|e schools' career education program. 

■ ...... ; , 
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Desgription of the Evaluation Design and Procedures 
jects £or all grades considered were drawn from ^e Blackfoot ^ / 
School District, TfJis was done simply due to the fact hat it was de/termined that of ^ 



Statistical Methods Used 



^ all schools participating in the Career Eduation Program, Blackfoot schools probably 
had the most di\er/ity in student bacjkground. Students in Blackfoot High School, 

Blackfoot Junior High and Stoddard ^Elementary School were drawn as intact groups by 

,1 ^ . 

clashes for the purpose of examination. It was felt that students in Pocatello High 

School, American lallt High School (ninth graje). and Syringa Elementary' School m ^ ^ 

Pocatello corresponded well m terms of backg*»und and environmental 'circumstances to 

Blackfoot group/ by respective ^grade levels scrutinized. Intact classes by grade 

level were the/efore drawn from ^ese schools fbr serviqXas the frame of contrast 

for students Arom Blackfoot schools. 

For all ^sts employed and all jijta generated, experimental and control, F tests 
were run initially t9 detemnne the existence or absence of homogeneity of varience 
within groups. All groups contra>TBd were homogeqious with fespect to specific con- 
trasts considered . Subsequent to the homogeneity question, t-tests were utilized, 
testing the proposition that if career education had an impact sensitive to measurement 
by the devices .eliployed, experimental group means should differ significantly from 
respective control group contrast ipeans in a manner favoring the experimental group 
' mean, la one-tailed consideration). .In instances where control group means suggested 
better performance than its correspondant experimental group ^ean,, analysis was 
terminated forthwith. In cases where, the experimental group excelled the control group, 
even marginally, the t-test was completed and insults have been repqrted with the pro- 
bability level at which the difference was significant. ' , - . 



Testing Instruiients Used 

' ! -4 : — /' 

A gejfieralMescription of each standardized testing instrument used m the evaluation 

' n ' ■ • / 

^) "le BC5CEP follows: , ' ! . ■ ' ' 

EMC , ; : -1 39 • . r .\ 
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Self Observation Scales* : ^ • ' 

< ,The Self Observ^ation Scales (SOS) is a self -/report , group administered 
instrinnent used to ascertain the degree to which students perceive themselves 
m relationship to peers, teachers, and school. It^ is an instrument -iised to 
examine the affective dev^eiopment. of chilJflren in the primary grades. 

/ The primap' level of t|ie SOS for gra|e^ K-3 was the specific form.o^ the \ 
instrument used for th? evaluation procmiures. This instrument) assess^ 
five dimensions of a child's self-conc^t. . These dimensions and brief 
descriptions of them Tollow:/ 
A. S^ale I - -Self Acceptance . ; . 

, Children scoring high on this dunensi^oa view themselves ^s happy, important, 
and competent. Low scorers on"\Scale I identify childr^jT.who are unhappy, 
undesirable, and non- important . An example of -^-^ statement which measures 
this duner^ion of the SOS Was: Do you feel good about yourself most- oi 

.•• ^ I 

.</>-. . . ^ 

i , ; 

Social Nlaturity ' 
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Qiildren scoring high on this scale view their relationships w Other 
people as feeing positive. High scorers are independent, persistent, ^d 
sensitive to the needs of otHers,. Low sc^^s view themselves as quitters 
and loners. An- Example* of a statement from the SbS assessing this ^ 
dimension was: Do other children do things better than you? ^ 

C. Scale III - -School Affiliation ' ^' ; / 

' " * ' , ^ -I 

Children scoring high on this scale view school as having a positive • 

influence upon^^them* Low scorers perceive school as being an, unhappy 

place. Low ^coKers also perceive tfjatj school is not an important place 

to be. An examp^^of a statement fron|' the SOS assessing this dimension , 

Is school a happy place?-, | ' 

D. Scalfe IV - SeljF"' Security; ,|/' f , ^ ' 
Chi,ldren scorihg high pn til js scale are confi|ynt ih themselves and m 



40 ; 



the people with whom they come m co 




'8 



High scorers are confident 



with what they are tr>'ing to achieve or to accomplish* Ldw scorers are 
insecure, anxi<}us, and depressed. New experiences are frustrating since 
there is a great deal of uncertainty about them. An exajnple of £ state- 
ment f^om the SOS assessing this dimension was: Do yqu get pervious at 
school? ' *' . ' • 

E. Scale V - Achievement Motivktion ^ 

^ildren scoring high on this scale are, those' vnIic probably achieve^well 
inXschpol and low scorers' are children who probably do not achieve well \ 
in sqi«>ol. "^This stafle' is pi;^sent3,y undergoing validation and should be 
Viewed as experimental. \ . 



* Admmrstration Manual 
^ Self Observation Scales', Primary Level 
Pg. 3-4. 
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2. Career Educatgon Questionnaire/ "Fonn A, Graces K-5: 



1 • ^ . 

. ^^e^r^j:£cjyc4tyDn'^^ 1^ a'dil-ect, selfTScorfng, 

^picture inventor)' oP^the world of woric'. SQ attempts to ascjertain the 

degree to which students can .demonstrate their ^knowledge of ^ the training 

requirements", job skills, duties, and revfards of occupations classified as 

goods -producing and serv'ice-pi^ucing industries. The fonnat of "the 

inventor)' requires students to identif)' from a grouping three pictur^ss for ' 

each^of thirt)^ different question^ appropriate responses . An (example of 

a statement and/or questit)n from the CEQ was: 'Identify the picture of a 

worker who enforced the law. The test yiel(ls 



3,. Career Education Questionnaire, Form A, Grales 4-6: 



one, overall score. 



I 



' The Career Education Questionnaire (CEQ) is a direct, self-scoring, ' 
multiple choice and matching inventory designed to assess a student's 
knowledge about the world of work. Job skills, job requirements, work . ^ 
task's, and jewar^s, are .areas in which the CEQ assesses students knowledge 
of work?. . The CEQ format, requires a student to select from one of four 
possible answers to multiple choice quizesror to identify /matched state- 
ments.' There^are a total of 5$ questions Spr tha^EQ, Grades 4 -6 » Inventory. 
The Test yields one, overall score.. 

Career Development InventPr)^ : - ' ^ , 

The Career Development Inventory (CPI) is a sel f -directed ^pventory 

* 

. \ measuring the general concept of vocational rtatoi-ity. The CDI has been 
designed for use by students m grades 9 thru 12. It yields thfee scores, 
two of wtiich arf^, attitudipal and one of which i^ cognitive. The three 
scaled scares ar^: (A) planning orientation, (B) resource^ for exploration, 
and (C) information and decision making.- The questions have been purposely 
designed for both boys and girls. 
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5. Career cEducax ion Conce^pt Rela^ion^ip Questionnaire - * - • 

A locally constructed sur\'e>' form designed to determine if students can 
demonstrate in uTiting the degree to which they could identify relationships* 
among interests, and values and the world of work. The instrun^nt consisted 
of two open-ended questicyis. , . 

6. * A twt)-part questionnaire was constructed to assfess the relationship among 

interests, values, and the world of work. See Appendix E. ^ 
Testing Procedures Follpwed : - * " . 

Ml standardized tests used In the eval^tion of the 5CCEP were administered 
accordinr to the instructions outlined by the authors of the various .t.est manuals. 

Individuals administering the inventories consisted of one master degree candidate 
in guidance and counseling who has had sev:eral cdarses in testing and measurement and 
two assistant professors of education who have had extensive background in testing, 
measurement , •stat;LSt ICS, evaluati^Dn, and test construction. 

All^test administrators attempted to be consistent with the manner in which they 

administered the standardized tests to both the control -and experimental student groups 
♦ ♦ 

Management Plan: . ^ • . ' 

.The Evaluation Team developed a plan for managing the many activities provided 
for m the project. This plan will be fotmd ip Appendix A.* ) ^ 

Treatment Group ;^rea Mktru' ^ ^ ^ " 

This matrix will be found m Appendix B and provi^des a visual picture of the 
activity* (or treatment) far each objective and the grades, groups or individuals 
participating. . * • 

\. - ■ , • ■ 
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. . ,• ■ SECTION' in ' . 
. y Addressment of Goals^ Questions and Activities 

Settion III of the fina4 report addresses itself to the p?-ocesses, practices", 
and procedures of tK? BCCEP as they were unplemented and evaluated m the schools ' 
participat-ing uith the assessment proceedings. , 

-All. objectives of the project were presented m total without any part of them 
being omitted. Following each objective, a description of the nature of its dis- 
position was presented. Specific questions' as they related to the projects objectives 
'Were presented ^d discussed. 

Tables, charts, and frequency distributions were used to assist in presenting 
and intertreting statistical data. ^ ' ' 




latlon of Objectives - . ^ . j 

OBJeWivE 1 - At least 40^. of all elementar)- grade students in' Grades K-3 will 
become more knowledgeable regarding broad rangei of occupations 
. . classified into two cluster groups df Goods and Services. ' ^ 

Students will develop a positive s.elf-concept regarding the life 
Style of careers, A test will measure tHe tareer awareness arid 
improvement of self -concept, of the students. 
Evaluation Process : . i . , ' . * 

For this objective, the evaluation prdc^ss consisted of two stepf. First." 
Grade K-3 level students were administered the Career Education Questionnaire, 
primary form. The CEQ is an inventor)- used to. assess career' education knowledge 
about occupations and in general the world of work. The second step of the 
evaluation process was the administration of the Self o'bsen'ation Sca-les an 
inventorv- evaluating the self concepts of students. Both standardized tests - 
were ddminispered to' students during the same testing period." 
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Actix^tips : * ' " • 

(1) Self concept and life styles of careers 
,Sainple Table (SOS) 

. TABLE I 





Self Observation Scales, Grade 1 






NUMERICAL 




SOURCE 


VALUES DIFFERENCES 
* 


t SIGN 


Lxperiinental 






Control 


• » 


» 



Discussion: 



. , At the time this report wa5 due at the office of BCCZP Director, the 

members of the evaluation team h^ve not received the scored standardized 
, inventories* froiwfe national scoring servi.ce. Once the SOS inventory has 
been returned to us, an- addendurt will follow this report. 
Self 'Concept : ' * ^ / 

r 

I • 

(1) Have students increased their ability *to describe 
their ovvti current interest and values? 

(2) Do' students display more positive attitudes 
toward themselves? 

, (3) Have students increased their ability \o describe 
their own current abilities and limitations? 
(4) Haye students increased their recognition ' 
that social, economic, educational, and 
cultural forces influence their devel(/pment? 



C2) 



C3) 



C4) 



Again, once the SOS foiihs have been returned to the evaluation t^am, the above 
questions will be addressed in the addendum. 
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(2) Career KnowleHges 



TABLE II' ,i 





Career Education Questionnaire, Grade 1 / 




^ ^ °^ Diff. t Sign. 


Stoddard (E) 


1 

17 12.12 ' 




1.118' 2.12 . p < .05 


/S>Tinga (C) 


20 10.00 



Table 11 identifies a significant difference at the .05 level of confidence 
betv,-een mean scores on the Career Education Questionnaire for first grade, students 
at Stoddard Elementary School in Biackfoot and at Syringa Grade School in Pocatello, 
,Idaho. Seventeen grade one students at Stoddard obtained a mean score of 12.12 on 
the CEQ, whil-e tv,'ent,v grade one students at Syringa Grade School obtained a mean 
score of lO.OO. The difference in mean scores was 2.12. This mean score difference 
produced a t Value of. 2.12 with a standard error of difference of 1.118. Since the 
t value was significant at the .05 level of confidente, it suggests that tHe career 
education ^j-ogram at Stoddard Elementary School cannot be attributed to a chance 
factor. Data implies that mean-mgful career education cognitive and offective 
behavior change has occurred at Stoddard Grade School with grade one students' 



C 
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TABLE III 




Career ^Education Questionnaire', 


Grades 2 and 3 


Source 


No., of Students 


T Scores 


Grade 2 


' i 




Stoddard ( 
I. 


29. 


^ 14.93- 


Syringa 


22 . 


15.18 


Grade 3 






Stoddard 


24 


, 14.75 


Syringa • 


' ZT 


16.96 • 



For grades t^'o and three, there were no significant differences between mean 
scores favoring the experiinental group. In fact, students, at Stoddard Elementary 

Scliool obtained lower T scores than the students at Syringa. One factor that might 

/' — ' i' " ' 

account for the higher X scores by be control group that since these ' students 

reside in a moderately large metropolition area, Syringa students might have been 

e^sed indirectly (neighborhood, -church, and comnunity agencies) to a wide variety 

cit career education processes than those students (Stoddard) ^Ao reside in essen- 

tially an agriculture environment. A second reason accounting for the differences m 

I scores favoring the control group is that living in a metropolition area, individual 

are exposed to a wide variety of different, lifestyles. Both of these hypotheses need 

further investigation, but they might m part account of T score differences. 



( 
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TABLE U' - 


continued 


Source - 


No of Students 


X' Scores" 


Grade 4 










25.61 


S\Tinpa 






Grade :> 




# 




f * 


25.18 


5vT mpa 


* 19 

^ ^ 


70 in 




« 

« Ik* 




Stoddard 


25 


28.00 


Syrmga 


28 . 


27.07 



{ 



For grades four, five, and six there \v'ere no significant mean score differences^* 
'favoring the experimental students (Stoddard School) even though at grade level 4 
and 6 the experimental students obtained higher mean score- values^. These higher X 
scores were attributed to the career -awajeness processes that Stoddaid School students 
experienced. At the fifth grade level, S>Tringa students obtained a higher f score 
than those fifth grade students at St^dard. Again, residing in a moderately large 
metropolition area, might m part account for Y score differences here. 
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Specific ^estions , . 

' Occiipat>Mnal'T(hw^ ' , ' 

(1) Hal'e students increased their kno\N'- 
ledge regarding ijDhe major duties 
an^ required abilities of different 
type of paid aiid unpaid work? 

(2) Have 'Students increased yheir know-- 

ledg* of differences m ^ork con- 

\ - 1 - . 

ditiohs and life styles associated 

ulth Different t>pes of paid* and 
unpaid work? 

(3) Have students increased their know- ' 
ledge of ^ntry requirements^ for ^ 
major t>pes of pdid and unpaid * 
work? ' * 

(4) - Have students increased their know- 
" ledge of the mpact of ^cial and 

technological change in paid and 
unpaid work'' 

(5) Have students increased their know- 
ledge of the important factors that 
affect work success and satisfaction? 
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Discussion : -.^ 

tlj,"(2), (3), (4), (5) ■ ^ 

As the CEQ is a career education 
knowledge test/it assesses the. know- 
ledge of students as Ji^t relates to 
occupations. Questions are'con- 
cemed with the duties and require- 
ments of work, different career work 
life styles, entry job requirements, 
technology with its accon^^anie^ 
influences on societyV^d work 
satisfaction factors. Since there 
were not any initial cireei know- 
ledge/test data* available on students. 
It was assumed that structured . 

f 

interventions career education pro- 
cesses have*had a moderate-positive^ 
effect bn students in the BCCEP. 
Field trips, hands-on experiences,^ , 
career speakers,' identification of 
the relationship between school and 
work, and similar CE processes have 
helped students to gam insight, 
understandings, and values concerned 
with the world of work. Therefore, 
It IS assumed that students have 
increased their knowledges about 
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Specific Questions - continued 



)iscussioni - continiied 



fcbs^ work^ values, occupational 
attitudes, job clustery, and the 
general nature of career education 
conc«5ts. However, one must 
rememcler that this asstrnq^tion is 
limited to some of the 
restr/ictions/Limitations of both " 
the BCCEP and the evaluation 
design. 



OBJtCTR'E ir- Forty percent^ of all elementary'^tudents xn grades 4-6 will I 
become more knowledgeable concerning at least fflive career^ 
^ - 'dn the' following cluster arpa^: industry, coniijerce, social 
studies, service and art. Students will be able to list at 
least two relationships bet^veen interest and aptitudes in 
career Choices and will also be a\>le to list at least three 
? values regardi^rg the world of work. The increased knowledge 
and positive attitude baser i^n thfe five listed clusters tvill 
be measured by a post-test. ^^'X^' 
Activity One : * * 

Forty percent of all elementary students in grades 4-6 will become more 
knowledgeable concerning at least fix^e careers in the following cluster areas: 
industry, commerce, social studies, sendee* and art., * 
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Ev aluation Process : 

.An attempt" v)as made to ev^lti^te this portion ot the objective by assessing 
:Jie data identified in TABLE V, ' 



CAREER EDUCATION CURRICULUM 
\ * INFUSION MATRIX 
A close obsen'ation of preceeding matrix provides one with the following- 
• data: . / * ' ' 

1. * Springf leld-Grandview Grade School : ^ * • . 

It is reasonable to assume that 401 of the upper prunary grade level studeilts 
at Springf ield-Grand\iew Grade School were exposed to careej: education concepts. 
There were only 60 4-6 grade level students enroM^J in school (4fli of 60=24). * 
A. total of 550 upper grade level students R%ticipated in career education pro- 
cesses. Naturally, many students repeatedly partrcipated jji various project 
activities Five different teachers developed 14 career curriculum activities 
and participated in 4 careef education inservice training programs. Five monthly 
careef education reports wei^^^^subnitted to the project director. I 7 

2. * Johnston Elementary School : ^ 

It is .reasonable to assume that 401 of the upper primary grade level students 
it Johnston Elementary School were exposed to career education concepts. Th^re 
^were a total of 191 4-6 grade level students^ enrolled in school (401 of 191-76). 
A total of 1,025 upper grade level ^students participated in the career education 
.^process Naturally, many students repeatedly^aiticipated in various project 
activities. Five different teachers developed 48 career curriculum activities* . 
and participated in 13 different career education inseu'ice training activities. 
Seven monthly career education reports werq sUb)tvj.tted to the project director. 

3 . ^ Aberdeen Elementary School : y 

It IS reasonable to assume that 40S of the upper primary grade level students at 
* /\berdeen Elementary School were\exposed to career edisication concepts. There were 
Q a total of 163 4-6 grade level students enrolled in school (40% of 163=65). 
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A total of 962 upper grade leve/ students participated in career education pro- 
cesses! , Naturally, many students repeatedly participated in career education f 
, ^ processes.. Five different teachers developed 84 career education activities ; \ 
for unplementation into- the existing curriculurh, and participated m eight 
career insen^ice training'programs. Eight monthly ^career education reports were 
submitted to the project director. ^ z 

4 . *Shelley Elementary School : 

Iti is reasonable to assume tha"t 401 of the upper primary grade ^ level students 
at Shelley Elementar>^ School were^ exposed to career education concepts". There 
• were a total of 350 4-6 grade level students enrolled in school (401 of 350=1*40). 
A total 0^ 430 upper y^rade level students participated in career education 

/ ^ . ■ 

activities. Naturally^ many students repeatedly took part in project activities. 
Nine teachers developed 6" career education activities for curriculum infusion, 
and participated in 6^inser>lce training programs designed specifically for career 
education. 'Seven monthly career educatioti repoit were submitted to the project 
director. j ' * ' 

5. * Groveland Elementary School : • ' • ^ ^ 

It IS reasonable to assume that 401 of the upper primary grade .level students • 
at Groveland tlementar>^ School were exposed 16 career education concepts.. There 
were a total of 130 4-6. grade level students enrolled in school (A0% of 130=52).. 
A total of^l50 students participated in career education activities. Naturally, 
many students" repeatedly took part in the project's activities. Three teachers 
developed 3 caree^r education activities for curriculum infusion, and participated 
in 1 mserv^i^e^aining program designed specifically for career education. ^ 
Two montfily career education repots wer^submitted to the project director. 

6 . • * yest Center "Elementary School : 

It is reasonable to as^sume that 40^ of' the upper prj^ifiar)' grade level stude^nts at 
West <^enter Elementary School were exposed to career education concepts. There 

o 53 ■ 
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were a Wal grade level students enrolled in school (40% of 179=72). ^ 

total of 1^300 upper grade level students participate^ in career education 
activities. .Naturally ,^man>[ students repeatedly participated in the project's 
activities. Eight teachefs developed 48 career activities for curriculum anfus 10^,. 
and participated m 5 inservice training programs designed specifically for 
-"career education. Seven monthly career education reports were submitted to the 
project director. 

7. *Fort Hall Elementary School: 

It is r-easonable to assume that 401 crt the upper ^primary grade level students 
at the Fort Hall Elementary School Were exposed to career educatioij concepts. j 
There were^ total of 129 4-6 grade level students enrolled in school 
(40?» of 129=52). A^total olf '758 upper g];ade level students participated in 
career education activities. ' Naturally, many ^'tudents repeatedly took part 
in pro>ei:t activities. Four teachers developed 16 career activities for 
, curriculum infusion, and* participated in 6 mservice career training programs. ^ 
Six monthly career education reports were -submitted to the project director. * 

8. Stoddard Grade School : . ^ . • 

* It is reasonable to assume that 401 of the* upper primary' grade level students 
at the Stoddard Grade SchoqJ were exposed to career education concept. There 
were a total of 225 '4-6 grade level -studehts enrolled in school (40*1 of 225=90). 
A total of 1,025 upper grade level students participated m career education 
activities. Naturally, m^y students repeatedly participated in /project 
activities. Nine teachers developed 50 career activities for curriculOm infusion, 
and^participated^in 5 mservice training programs designed specifically for 
career education. Five monthly career, education reports were submitted to the 
project director, . ' ^ > 

. Because of the constraints placed" on the evaluation team, it was impossible to learn 
^ [uality of career knowledges of elementary school students m grades 4 thru 6 who 
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were involved with the RCrr.P. h-e-test data u^re not available and therefore it was 
inqjossible for the evaluation team to measure the effect of the project concepts'on 

♦ 

these students as that effect u-as related to activity one of the second objective. 

, Howevei:, one may hviJothesue and state that if 4-6 grade level students are con- 

» '■ • ' ~ '■ 

■ tmuously, being exjifosed through field trips, career si^eakers, hands-on experiences . 

group processes, films, and in general career education know ledges over a nine month / 

■ period^Qf that such students should indirectly and directly become familiar and ' 
,^ knpwledgeable about occupations and the world of work. ■ ' . 



V 



*Student enrollment figures were obt,ained from t^ie 1973- "4 Idaho Education 
^ Directorv. 
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/ Activity Two : 

Students will be able to list af^least two relationships between interests and 
aptitudes in career choices and will also be able to 'at' least list thi^ee values 
regarding the world of work. - 

• ( 1 ) Two relationships between -interests and aptitudes m career choice . 
Evaluation Process : 

A locally constructed questionnaire was used to assess this activity. See 
^^^^pendix C. The specific statement was: Please list tvo relationships betw^een 
interests and aptitudes^ m career choice. To answer this statement, students first 
identify their * interests by writing or identifying wtat they liked to do, and 
second students then attempted to identify m writing how their liking for specific 
activities of^'objects might be, related to a career choice. The results of this 
portion^ of the questionnaire follow: 

Statement : Please list two relationships betw^een interests and aptitudes in 
career choicfe. ' 

T.^LE VI 





' 7 > 

NumberV 








Grade 


of Students 


Interests 


V^alues 




4 




1 No response ♦ 


3 No 


response 




28 ■ 


4 No response 


1 4 No 


response 


6 

— * 


2S 


0 . 


1 No 


response 



Gr^^Le\;^ 4 : ' , 

^ ^ — ^ 

Table VI identifies for fourth grade students -^t Stoddard Grade School that of 
26 students responding to the above evaluative process statement only one student 
was unable toTreate a response to it. All other students were abla to identity 
their likes anj3 show a relationship in writing as to hcnv' their interests were 
related to career thoice; or the^'orld of work. One reason explaining why some 



- 24 - 

students experienced difficulty in responding -to the statement was that some just' 
i didn't conprehend the poncept of "an interest" or "career choice". It was 
significant to obsen-e in the responses of fourth grade students that six of 
them expressed a liking for school subjects such as math, reading, spelling and ' 
. social studies; and tried to explain how such a liking of subject matter is related 
in pajt to career choice. It appear^^ here that some concentrated effort is being 
m*le by t-eachers 'to demonstrate to students the relationships between school and 
work. This suggests that teachers are attempting to bring the world of work into 
their class rooms to i^e school in part more meaniAgful to "some students all of 
the time" and to "alj. students some of the time." 

Occupations identified by fourth gra^de students at Stoddard Grade School 
include: * * 

m 

1^^' professional sports, 

agriculture horse, trainijig 

ranching house keeping / 

welding ^ — truck driver \ ' . 

nursing . teaching ^ 

A listing of these occupations suggest in part that the students ar« being 

exposed to'a wide variety of occupations 'involving different job tasks, leveVf of 

responsibility and interest. A total of 15. different occiipational fiel(is were ' ■ 

identified by fourth^rade students, (^e Appendix D.) . 

Grade Level 5: - * 

' K 

X ^ 4 

Table VI identifies for. fiftH grade students at Stoddard Grade School that of 
:s students responding to the preceding ex-aluative statement only '4 students were 
unable to create a response to it. M\ other students were able to identify their 
likes and shou- a relationship in UTiting as to^how_the^ir interests were related to 
career choice and the world of work.' Nbst fi/th grade studei^ts identified a wide" 
varie'ty of occupations m relation to their potential career choices. Thase 

occupations included: ' ' ' ' 

outdoor activities nursing . bootckeepers ' 

, * ' agriculture helping relationships qun repair • 

. ranching ^ airplane pilot 

' (J * , teaching \ horse trainer ' 

' ' * medicine ' '57 machine operator 
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In total, 22 different occupations were identified by fifth grade students as 
.potential career fields. The above occupations suggest in-ffart that these fifth 
grade students have been exposed and are aware of a wide variety of occupations 
as they might be related to their interests. 
Grade Level 6 : 

Tabl^ VI -identifies for sixth grade students at Stoddard Grade School that of 

« 

25 students responding to the above evaluative "process statement only 3 students 

were unable to create a response to it. All other sixth grade students were able 

to identify their' likes in relation to the world of work. Most sixth grade 

students identified in writing a wide variety of occupations in- relation to their 

interests and potential work environments. Jobs identified by students included!^ 

a^qriculture machine repair aero space 

carpentr>' construction secretar\- 

^^^^ teaching -horse trainer 

ranching nursing cook 

sports • forest ranger v waiter 

In total, 2" different occupations were identified by sixth grade students at ^ 
Stoddard Grade School. Data implies- that the^e students are becaning aware of 
their interests and are beginriing to understand in part the relationship between 
interests and the world of work. 

(2) Three values regarding the world of work . 
FA'aluation Propess : 

. The evaluation process for this portion of Objective No." 2 was similai 
to Objective No. 1 under Activity Two. Kith the aid of a questionnaire, 
(see .Apj>endix C), students were asked to respond to the following state- 
ment: Please list three values regarding the world of work and life. j 
To respond to this statement students were asked first to identify in 
WTiting three things that w^ere important to them as those things were 
related to work and life. The results of this portion of the questionnaire 
follow: ^ , \ I 
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Grade Level -4 



Table VI identij^ies for fourth grade students at Stoddard Grade School that of 
# 

26 students responding to the above evaluative process statement only three 

^<tu^ents were unable* to respond to it. The 23 other students weie able to identify 

those things, objects, and persons which were unportant for them; and then they 

were able to show m ifcriting ^^diose iinportant factors were related to the world of 

work. Important values for these students included: 

doing work on time American Flag 

earning money . ,^ working .with dad * • 

being good atr reading having fertile soil 

vsild life conservation ' good weather 

being m school having close friends 

In total, IS different values were described by these fourth grade students. 

Data suggests that these students ar^ becoming aware oC^the concept of 'Values'' 

^and how this concept might be related t^ work. Students have identified their 

values and have-related them to potential career fields. 

Grade Level 5 : 

Table VI identifies for ftifth grade students^at^Sjoddard Grade School that of 1^ 
students responding to the above evaluative process statement only foui students 
were unable to respond to it .All other students were able to identity m urittng 
those things, objectives, and people who were important to them. They further 
demonstrated in wiitmg -relationships between theai values and the world of work. 
Important values for these students included: 

^ being able to help people taking part m my church • 

earning money living , 

' taking care of people school work 

helping anijnals«|cQriie well math 
benng a homemake^B^ being a teacher 

Tn total, 25 different values^re identified and related to potential career 

^ fields. Data, suggests that these students are learning why values are so 

important and hou they influence the kinds of work society does. 

* * 

ERIC J ... d9 ^ 
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OBJECT U'E III and IV: 

Forty percent of all students m grades 7-12 Will participate in at least 
SIX of the twelve Mini-Course Units Selected frcan the cluster group of twelve. 
Forty percent of the students will select one cluster for an m-depth study 
In addition, 40?. of the students will have at least three laboratory or 
Hands -on Career Exploration and orientation experiences. Forty percent of 
all students- in grades 9-10 will declare their career intention and par- 
ticipate in one of the following options: 

^. Further exploration m the 12 career clusters not covered m grades 
" and 8; , • ^ 

2. In-depth exploration and career orientation relevant to their 
selected careei;; 

3. Prepareation ,for a vocational education program. 
Evaluation -Procedures ." 

A questionnaire was developed to collect the infonnation from the teachers 
^regarding the accomplishment of the objective. The instrument consisted of 5 
Items and copy may be found in .Appendix E. Participating staff Avas surv^eyed, ^ 
three times during the year- December 31, 1*74, March 30, 1975 and ^^ay 20, 1975. 

Of the "8 individuals participating in the career education project, 64 were 

» * * 

classroom teacher^. The r& was average of 58 teachers who returned the survey 

over the three periods^ This Avas a 901 return, on the survey. 
Activity One : 

Students in grades "-12 will par^ipate in at least 6 career cluster units 
or activities, , , ^ 

.\n enrollment report fifed with the State Department of Education on September 1, 
19*^4 showed a total student enroll^nt in the five schools of Bingham County totalled 
4,610. Forty percent of this total enrollment would be 1844 students. Teachers 
also reported 10,112 career education units or* activities had been taught during 
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the year or an average of 5.. 5 units for "each student. " The number of students doing 
more than one career education unit was not investigated; therefore, this average • 
may not reflect the duplicatiol of students taking career education with more than 
one teacher. Further, the 10,112 students participating iti career units represents 
only 90^6 of the teachers reporting while the 1844 is 1001 of the 401 of the 
enrollment. This fact could increase the 5.5 units per pupil well over the 6 
required in this objective. 



Activity Two: 



Students iii grades ^-12 will select one occupational cluster, interest,, or 30b 
^ for in-depth study. ; • ^ 

The survey showed that 1225 students selected units, inte.rests or jobs for . ' 
m-depth study. This was about ."0 per student and was short of meeting the goal of 
one per student enrolled. ' ^ i * ' . 

Activity Three : , \ ^ - ^ 

Students in grades ^-12 will participate in at least 3 lab or hands-on) • ^ 
exploration and orientation experiences. 

Jable VII shows the number of students participating in hands-on ex-periences 
during the three sun'ey periods. 

• TABLE Vil ' , 
STUDENTS PARTICIPATING IN H^\DS-0\ EXPERI€NCE 



ERJC 



Nimber » 
. - . of . 
Experiences 


— 


SURVEY PERIOD 




First 


Second 


Third 


Total 


0 


,"148 


25' 


"257 


1 


1 


1061 


^49 


880 


2690 


-> 


374 


299 


. 2^9 


962 


' 5 


475 


955 


468 


1898 


. TOT.AL^^ 


1910 


. 2003 


1637 


5550 








4 
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Table shows a total of 5,500 students participating, in hands - on ^tivi ties. 
There were 2690 that had one experience; 962 hid .two experiences and 1898 had * 
thfee experiences. These figures reflect an accumulated number and not different 
students; therefore, it seems evident that the required 1844 students participating 
in hands-on experience woiild not be met. 

-Another variable also was at work in the above results. Students in vocatioHal 

^ « 

t>'pe classes all received hands-on experiences and in njost instances extended 

r 

beyond the ^ required while academic classes showed many without any hands-on 
activities beinj; provided. # . 

Activitv Four: ^ > 

^ \ • — 1 ' * 

Students from grade 10 will declfere their career intention and participate 



in one of the following opt\ions: 
*** 

1. Further exploration in the career clusters not covered in grades 7 

» 

and 8. . • ' ^ 

2. In-depth exploration and career orientation rele^J'ant to their 
selected career . 

}>. ^ Preparation for vocational education program. 

All 10th grade level students participated m the PACE Center referred to in 
Objective V. .^1 students declared a career intention in this process and was 
recorded on the records on file with the PACE Center and/or the. students ' 
counselor. , ^ ^ 

Teachers reported 10,112 students participating in career education units or 
. activities. Fifteen fl5) percent of this group were determined to be 10th grade 
students or 2S0 students.. These students participated in 15K (item 1^ career 
education units. The sun-ey showed that J225 units were ex-plored m-depth by 
students in grades ^-12. Of this number, 10th grade students participated m 
184 or less than one unit per grade. ^ 

The objective' requires that the 280 10th ^rade students participate m any one 

O f those options. The above seems to support the accomplisliment of this phase of 
^BJj^ie objective. 62 ^ . . 



Source 



OK 



•Control 



I 
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- TABLE VIII 

SUNMARY.'bF THE TEST RESULTS FOR ASSESSMENT" OF CAREER- DB'ELOFMEOT 
For Means, Standard Deviations and t-values for the ACD for 
Occupational "Knowledge (t)K) , Preparation Required' (PR) and ^ 
Career Plann^ing (CP) for ninth grades, * Experimental and Control. 



SD • 

OK 



t'-\^lue , X SD 

OK^- PR PR 



t -value X SD t -value 

PR CP CP ^ CP 



Experimental 1.31.86 ^.16 



ia.05 5.84 



control > 
experimental = > 
no difference 



24.66 5.46 n 



control > 
experimental = > 
no difference 



,87" 



.? 54.68 8.4' 



10.64' 2.70 



*not significant. 



23.2 5.63 



Source 



TABLE VIII - continued 
For Means, Standard Deviations and t-values for the ACD .for 



SD 



OK 



Occupatio^ial Knowledge (OK), Preparation Required (PR) and 

Career .Planning (CP) for tenth grades. Experimental and Control. 

t-value, X SD ' t-value X SD '■ t"- value"' 
0| PR PR . PR CP CP CP 



OK 



Experimental 49.45 4.706 



Control 



28.69 5.25 



13.40** 



12.77 1.68 



8.38« 1.44 



3.523** 



** significant at p < .01 



*** 



at p < .05 



26.04 4.52 



23.08 4.12 



1.S8*** 
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Discussion: 



Apparent within the data is the fact that tenth grade pupils in the experimental 

group received a much broader exposure uithin the program to issues attending the . 

acquisition of knowledge regarding occupations, preparation requisite to undertaking 

different occupations, and capacity for planning a career. One might be tempted to 

assert that the ninth grade control was simply populated with subjects who's general 

capabilities exceeded those of members of ' the experimental class. This possibility 

. spems negated by the fact that in one^of the three instancel^ (perfori^ce on the career 

planning scale) the experimental mean did excell^t^ control mean, and for other scales 

* 

the means and standard deviations were v^eVy close to equivalency. 

* # 

^. -■^This, suggests to the writers that the groups were, in distributed characteristics. 
ver>- much alike and that probably the impact of the program was negligible on the 
experimental subjects. Quite the contrar>^ was apparently the case for tenth grade . 
subjects. Here there seems to exist a real difference in career related skills which 
suggests that exposure to a rather extensive career education program accrued for the 
experimental group a marked superiority in aspects of their general ability to deal with 
^e question of career choice and knowledge appropriate to imitiating career related 
^activities. From mfomjation elsewhere av^ailable in this report^ it is reasonably evident 
that subjects at the tenth grade level enjoyed the greatest effort by administrators and 
teachers in exposing them to the career education concept. 

. ■ . • ■ 

Spec i fib Questions : , . Discussions : 

(1) Have students increased their ability (1) From data available for the ACD for 
^ to associate their own abilities and preparation required for career 

limitations with possible success in decision making, it is safe to .say 

present or future paid and unpaid tenth graders in the ex-perimental 

^^'ork? ' groujj have increased their ability, 



ninth gra^ders probably hav^e not, 
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^Specific Questions - continued 

(2) Have students increased tl^ir ability 
to ^re later their personal jinterests . 

values to types of paid and 
unpaid work and their associated, 
life-styles? 

(3) Have students increased their ability 
' to (a) identify, (b) locate, and 

(c) utilize sources of info^tiqn 
to solve career decision-making 
problems? 

(4) Have students^ increased their ability 
to determine the (potential foi* 
future advancement personal growth 

* \ 

in work of their choosing? 
(5^) ' Have students, increased their 

knowledge of ^ the steps to be taken 

and the factors to be considered 

in career plaijning? 

(6) Have "students increased their 

active involvement m career 

/ 

decision-making? 



Discussions - continued: 

(2) From data available for the ACD 'f or 
occupational knowledge, again it 

A » 

can be said that* tenth grade -program 
participants have increased their 
ability, ninth graders' have not. 

(3) ^From the career planning scale of 

the ACD, teath^raders have increased 
their ability, ninth graders have 
not. 

(4) Again, from the career planning 
sca-le of the ACD, tenth graders 
have' comparatively greater potential, 
, ninth graders do not. 

(5) The career planning index of the 
ACD suggests tenth graders have 
increased their knowlec^^^ ninth 
graders have not. 

(6) The overall trend for the three 
ACD scales considered suggests 
tenth graders have increased 
their active involvement, ninth 
graders probably have not. 
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OBJECTIVE V: ' 

There will be at least 101 more^^^s^ents in grades 11-12 participating 
Vocational Education Programs, designed for career preparation. 
^ The figure's below are comparing the enrollments in 1973-74 and 1974-75 for high 
schdol students m the 11th and 12t^ grades to find the,number of students enrolled m 
the Vocational programs m proportiort to the total number of students m the schools. ^ 
* ' V TABLE IX • * ■ 

t « » 

I ' 

EMROLIMENT INFORMATION - Grades 11 and 12 . ' ^ ' 



Enrollment 



Vocational 
Enrol Lnent 





1973-74 


1974-75 


1973-74 


1974-75 


Aberdeen 


158 


154 


95 


79 


Blackfoot 


471 


513 


252 


32& 


Firth 


135 


140 


106 


105 


Shelley 


25,3 


263 


212 


. 206 • 


Snake Raver* 


270 


246 


• 

394 


344, . 



*Duplicate Count - includes hands-on classes m such areas as ' 

Industrial Arts, Home Economics, Shop Classes 
of all kinds, etc. ' ^ 



Discussion: ' 

♦ 

(1) Mobil Vans 

The vans seemed to.b^a ver>' successful and well received part of the -Career. 
Education Program. See .Appendix F. 

(2) ^ Leasing Facilities 

There were two facilities leased, one 'in Blackfoot and one m Shelley. 

(3) Retraining of counseling 

Only 50'^ oPthe counselors employed m 1974-75 attended the Co^^selor Retraining' 
. Workshop. Thus the role and functiori of the school counselor m a Career Education 
Q program was a major issue through the first two years of the program for half of 
ERIC the counselors. See Appendix G. 6o T " ^ 
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(4) Adult Basic Education 
, ' Does not appeat to be any direct relationship between this program and Career 
Ediication. See i^pendix H. 



OBJECTIVE VI : ■ 

There will be an increase of at least 15 percent of all handicapped students 
wh^J^will be placed in an' emplo>Tnent position by the time they aie 21 years of age. The 
eniplo>Tnent experience shall either be sheltered workshop or aft- actual employment 
ppsition. ' • 

CORRECTION OF OBJECTIVE STATEMENT: 

The objective statement was changed by approval of the Project Director to 

read - percent of all exiting handicapped students . . Exiting dll^ed to 
. mean graduates and those who .dropped out before completion of graduation require- 

roents. ' ^ * 

Activity One : 

The sen-rces of this proj^ (Career Education) and the Bingham County Program for 
Exceptional Children will be coordinated. Special emphasis will'be i^laced on handicapped 
students receiving pre -vocational education m order to assess abilities and place 
students where they will obtain adequate* training and experience to be considered 
employable. 

r 

General Information: ^ 
Programs for the handicapped students in the geographical area of the Career 
Education Project' are operated by the Bingham County Program for Exceptional Children^ 
(BCPEC). • These programs ahi^ funded from monies received via school district budgets, 
.state agencies and the federal government.! The Director of the BCPEC is employed 
bv the same Board that operates the Career Education Project. However, his staff 
and budget are separate from that for Career Educatiori(^ The coopei^ation derives from 
^_^^^.igs between the two Directors. , . 

ERIC - qtU ■ \ \ 
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. ' } ■ . ' ' 

Evaluation RKOcedures : 
' ,<rhis activity was evaluated by conferencing with the two project directors and the 
* super intencjent of schools The minutes of the me^ings of the Bingham County Board of 
Cooperative Services was reviewed* 

Findings : # f * 

The minutes df the meetings of the Cooperative goard provided little evidence of 
coordination activities. Each Director presented information about his own programs 
and It would be assumed that overall coordination was accomplished at this. levefT. 

^Thete was no official witten evidence of the coordination going on bet^veen the 
^ Directors • Conferences did indicate that some discussions had-been held, but the degree 
to which this objective was accomplished was more dependent upon the ofngruency of the 
goals of the Bingham County Prbgram for Exceptional Children with the Career Education ' 
Project rather t^"dn\he levels of^ support and influence from this project* ^ 

The BC9EC does place special emphasis on pre -vocational education to provide an 
opportunity to assess abilities and assign students to the proper programs for further 
e>q)erience and training 
Activity Twa : 

The Vocational Rehabilitation Counselor and Director of the Bingham County Program 
tor Exceptional Children shall se^'e as committee members of the Advisory Committee for 
Handicapped Children. 

Evaluation Procedures : ^ 

Conference witlFthe Directors and Superintendent o^f School^ of the agent district. 
Findings : 

Membership has been accomplished* 
Activity Three: 

UTien, the student's handicap is of such a niture that i(e or she \s unable to profit 
from on-the-job training experience in a work Sq^erience situation, they will have 
opportunity to gain \v»rk experience in a shel^tered workshop experience. Specific 



questions to be a^isxered for this objective are inelud&d u\ the section on findings. 
Evaluation Procedures: 

Representatives of the' Evaluation Team held conferences v-ith the Director of the 

♦ ■ 

^ BCPEC. ' Instruments* for collecting information uere designed. The BCPEC staff com- 
jxletgd the survey instruments. ^ - - . % ^ ' 

Data Analysis : - % ^ • / ^ 

Upon the completion of J:he survey, the. data was analyzed and the following Tables 
reflect »the results. - * ' ' " . . ■ ^ 



TABLE X ' . , 

'NUMBER OF STUDENTS IDENTI^ED WITH HANDICAPS 
IN BINGRAM COUNTS SCHOOLS -. 19"4-"5 • ^ 



A. 
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SCHOOL ■ 


ENIR 


T 

, L.D. . ■ 


trainable'- 


T 

. TOTAL 


Snake River 




^0 




• '94 


Firth . 




25"" 


1 


41 


Shelley 


21 


58 

Ik 


0 . ' ; 


' 79 


Aberdeen ' 


i 1« • ' 


' 10 - 




■ 28 ■ 


Blackfoot 


.53 

- — * ' 


" 66 


4 


'123 ' 


Total 
• 


'139 " 


219 - 




365 
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mE XI 



..^ 3ER OF/ EXITING STUpEN^i^ WITH CAREER PLAN'S 
■ WHg ARE PLACED IN B^IPLO^T^ENT TOSITIONS • 
^ 19''4-~"5 



SCHOOL 


« EXITING 


CAREER . 


POSITION E^^PLOYE^ , 




• STUDENTS . 


■ -PLAN 


.Paid 


Unpaia 


Snake. River 


4 


4* - 


4 * 

1 drop out 




F'lrth / 


1- 


« 0 ■ 


1 • 





* 1 Kith* severe handicap and not able to develope a career 4lan 

69 ^ 
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findings liTiu nib>cussic3g : ' ^ . « j' 

Sheltered workshops, niulti -district vocational programs and part-time enployment ^ 
opportunities uere made available to students during the 19"4-"5 school term. 

Of the number E^IR and LP students m Table X, the survey indicated twenty from 
SrtiKc auci .md tuentv -from Bl^ckfoot were participating m the -multi -district vocational 
ed^ation rroi^r^. The survey sho\%s that there Vere no students in the EMR and LD 
exceptionalities who were enrolled m the multi-district or district sponsored pro- 
grams* in vocational education^ ^ 

The suney rex^eals that of-ithe 358 students m the'fn^ districts classified as EMR 
or LD none are enrolled in school district sponsorj^ and op>erated programs in vocational 
education. Only forty students were participating in a multi-district program. 

Table X sho\\S there are 365 students classified as handicapped m Bingham County, 

Of this number, only two districts reported eight exiting students. 

<■ • 

Specific questions to be answered to further verify accomplishment the degree to 
which ^this objective was accomplished -are as follows: " . ' 

Question 1 - How many students have been placed or are engaged in further 

education and hou' do^s this compare witl)^rior vears; *. 
First, there VN^ere no records^ kept lor prior years to make any comparisons. 
Infpmation compiled m Table XI indicates that' of the'^eight persons had 
been placed in an emplo>Tnent position - five paid and one unpaid^^ One 
additional person l^d <h"opped out and was enlisted m the Axrr[y. 
Question 2 - How many studentshave been placeclhiji a paid occupation, and * ' 

how does this compare with {irior y^rs? , • ^ ^ 

Six of the eight exiting students had been placed m ^itions with pay. 



> 



\ * 
There w^ no, history of previous , years for comparison. 

Quest i</n 3 those placed m further education- and employment how many 

consider the^ pla^enJ^t to be consistent with their career 

plans? 
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^ Four of the eight students reported career plins. Of this nun^r, three were 

placed m emplo>'ment and the position was considered congruent with^the students 
career plans. One student without career plans dropped out 'and joined the 
armed services. The Director reported this action to Be in accordance with his, 
career plans. . ^ » < 

Question 4 - Of those not placed ih further education or in a paid occupation, 
how man>; are engaged in unpaid work consistent with their career 
plans, and how does this compare, with prior, years? ^ 
Only one exiting student was placed in an unpaid pos^^n. Her plan was, to be 
. a housewife and she uas thus employed. There wa^ no prior hi^ton- with which 

to make comparisons. 
bummarv* : 

The project did not keep records of handicapped students from previous years \<ho 
had been placed m-an emplovinent position: therefore a 15 percent increase as stated 
cannot be substantiated. If accurate recor'^s are kept 'of students participating; in 
programs for the handicapped for the next three or four years, then it ti^uld be mof6 
practical to expect to measure increases of emplo>Tnent of students when they become, 
twenty one years of age.. ' , ' ' ' - 

Of the ^ight students exiting this year from two of the five high schools,. 8:" per- 
cent were placed in emplo>-ment positions; however, this raises an important question 
which should be investigated another year. \<hy only eight exiting students out of 
365 who were classified as handicapped by t^e several school districts in the county? 
Al-e students dropping out which are not accounted for? lOiat is the reason for such a 
large number -of handicapped students m the county and such a small number \v'ho graduate 
or drop out? ^ , 
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OBJbClUl MI: 

One hundred percent of all exiting' students uiM be placed m one of the following: 

1. Job; , / * 

2. Post -secondary' occupational program;,.' . 

3. Baccalaureate program. <V 

/- 

T.ABLE XII 

• POST- GRADUATING PLA.S;S -- CL'XSS OF^1975 
. Bingham County High Schools. 





Total ■ 


Coll. 


. -) 

V/T- 


Is'.K. 


Home. 
Making 


Ml It. 


Miss . ^ 


Und. 


.Aberdeen 


S5-' 


43 




16 


8 


S 




4 


Blackpool 


260"^ 


106 


42 


69 


IS 


15 


5 


10 


Firth 


65 


-29 


14 






1 




2 


Shelley 


144"^ 


84 


26 


26 


1 


4 


1 


2 


Snake River - 


129 


63 


16 


34 


3 






.6 


Totals , 


685 


325 


10" 


162 


^9 


50 


6 


24 


l/Total 


100?c 


481 


16S 


24^0 


5.91 






J) • 5 



Discussion: 



1. Includes conimunity and 4-vea? institutions. 

2. Includes Vo-Tech, Busipessi\ Barber and Beauty Schools. ' 

5: Missionaries of the Church Jesus Christ of Latter Day Saints. 

4. Includes data on non-at tenders and/or non- graduates. - 



t\$ can be seen from the/&b5XTr^ble, 3.5# of those students exiting from Bingham 
County Schools uere not "placed'' Ln one of the prest:ribed categories. Though this* 
percentage does not meet the general objectives, it dees indicate that %.S^, were 
placed. Perhaps 'part of the 3.5S might be explained m th^v^ction dealing with 
special education " . • 

1 



<er!c 
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Specific Questions : 

(1> Have students increased their 
ability to (a) identify, 
(b) locate, and (c) utili-ze 
sources that contain 

A 

information about paid and 
unpaid work*^ 
(2) Have students increased their 
level of skills required in 

* (a) applying for and fb) 

* accepting work? 



Discussion: 



(1) Experunental grOUp (.Career Ed) 
was significant in' 2 out of 3 
'3cal-es on the Career Development 
Inventory as conpared with the 
control group. 



(2) Scale: 
( A 



Experi- ( 
( 
( 

( c 



mental ( B - t. 



4.83 sig, at •Ol 

1 not sig, 

3,11 sig* at ,01 
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SEQIOX I\- 
Evaluation of Processe s) 

Act^\ ity : * " — -'^^ 

\l) B>' .April 10, 19^4, all teachers in the five participating school districts will 

have been notified of the Career Workshop. 
(2) By .April :9, 19^4, seventy-five teachers from the five participating school 

districts will have been selected and notified of their acceptance to"the 

Career uorkshop. In addition, all principals and counselors will have been 

notified of acceptance. 

6y July 1, 19''4, pre-workshop materials will have been maj^led to workshop 
participants. 

^ (4) . Bv July 25, 19''4, the Career Workshop v%ill be in operation." 

(S) By August 1, 19^4,^ the ^5 participating teachers will have determined what 
I ' ■ • 

career activities W ,currently In use in the five school districts and will 



have reviewed these limits and ac 



:ivities. ^ 



(61 B>' August 9, 19^4, e^ch-teacher |n ,the workshop will have WTitten three career 

activity Units for ihe grade level they teach. 
FINDI.NGS (in (2J, (3), (4),' (5). f 6) : ' ' ^ ^ 

Nineteen teachers (K-3), tv,'enty teachers (4-6), twenty-one teachers (7-9) and 
eleven teachers (10-12) were contacted, regist'^red and participated in the Bingham 
Count)/ Developmental Career Education Workshop held Ju^v- 25 through August 7, 1974. 
Ten school principals and ten counselors also were contacted, registered, .and 
participated in the Workshop. Some aspects of the Workshop were heki in conmon- 

t 

across groaps identified above; other sessions were held specif ically for each res- 

V ^ 

pective con^^tituency (see Exhibit 1 appended). 

Sessions were randomly drawn for attendance by thp e\'aluation team. Counselors 
were Trtcnitored in their discussion of ''job seeker's kits'*, strategies for procuring a 
pwsit^on, strategies for choosing the appropriate occupation, and self -appraisal 
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■technique? Planv, an individual basis uere Generated for placing students m pro- 
grams leading to a job, a post-secondan- occ^tp^Jtion, or a baccalaureate program. It 
can be observed that |f his , statement is perhaps more an .obsen-ation on the status quo 
than It IS a projected app^ch for student placement. Still, it must be said that 
even bv the end oi the Workshop, counselors were unable to stipulate w-ith precision 
exactly uhat steps would be followed to assure 100". student placement in the respective' 
pe^t-.-,cconJaiv opxioiis. Rather, they feel that the p'rocess will need to be develop- 
mental oic: the course of the fust hall of the upcoming vear. 

An additional tv-pe of concern fo^ counselors was the issue of how "best to assess 
the impact of careei' information on students. Several devices were considered. Only 
one was felt adequate a's well as parsimonious -for the task, and these, only for upper 
grade levels ' " . ' 

During meetings of the principals attended by the team, the prime subject of 
concern was generation of alternatives to the ' conventional high school diploma. l\here- 
as consensus was not reached as df the temination of thel^orkshop, much discussion 
was directed toward the possibility of providing certification of competency in various 
areas which gc together to fora jhe general curriculum. Precisely how' to administrate 
the change-over to a certific^>€d competency program (at the county, district, or • 
communitv level] remained unsettled. < . » 

'.n additio/i to con^der'ation of alternatives to the conventional diploma, principals 
constructed and submitted a "ye^irly career plan'; including inservice programs for the 
yeai. \uuJtionaliv , m this regard, those persons amont the ccmstituencies identified 
above who weie designated "Ijuilding coordinators" all submitted insen'ice plans. 

TTie teachers in then individual sessions had'as their goal the development of 
three career activitx units 'appropriate to their respective grade levels.' B\- the 

teminafion ot the Uorkshop, eight of the eleven grade 10^2 teachers had suhititted >he 
-X ' 
, requime three wiiile two turned in'more than' wViat was- required (four and f-ive units, • 

ft 

respect i\ civ) Of the nineteen teachers in grades K-.^. fourteen turned in four unlets, 

ERIC . . 7o 
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one t<irned in ^.x, and the remainder had nm ^turned m any as^of the^nnination of the 

sessions Iwth tuenty grade 4-6 teachers participating, tivelve submitted four units, one 

submitted five, and one submitted nine units. In the grade 4-6 g!roup, six had not sub- 

mitted'theu units as of the tjne of audity. Foi the last categoiy of teachers, grades 

"-9, fitteen turned m four units and one submitted seven. Of those who had not sub- 

nitted anv units as of the audit, it should be said that stipends were withheld pending 

^niSNion of the number of minimally re^s^ired units; a fact which should increase • 

suhstantiallv the number of participants ultimately satisfying the requisite. This 

subject vsiU be addressed in a later report Further, it should be stipulated that 

submission of units does not presume efficacy of the materials. Again, only further 

inquiry la^^^in the year uill provide information adequate to the task of assessing 

quality of the units, as opposed to quantity of the units. 

Participants completed the 'IVorkshop Reaction Sheet'' consisting of 19 items. 

Responses uere recorded on a five point scale by grade level, ile., K-5, 4-6, 7'^\ 

r 

10- 1:. Responses tor principals and counselors were separate. The results fjromVthe 
evaluation instruuj^nt uere compiled, analyzed and reported m the December 20, 1^4 
quarter Iv report. 

The results indi:ated that generally the workshop did provide participants with 
a clearer understanding ot the meaning of career education and felt, overwhelmingly, 

r 

that the experience would be oi value in the future. Less emphatic; positive response 
^.ended to generate itself in areas dealing Mth application of* new techniques. More- 
over, It appears that as one tends away irom grades K-5 toward upper grade levels 
counselors and principals, the more particip^t-s tended' toward qualified negatue feelings 
regarding that \shich the) acquired and its promise for generalization, and application. 
This tendencv seemed apparent m open ended statements as well. For example, a comment 
from the K-?; category reads believe,"^! least on the elementary level, that more 
teachers \^llKemphasl:e career education in their classrooms \shereas prior to'this few 

have.'* This t>T>ical response in the early grades is somewhat in»contra£;t to a t\pical ^ 
» * * . - 

O"'ection in the grade.<^ 10-12 category which said ''li put across the theorv' oi career 
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education quite well, but only began to introduce how 4;o (implement J it/' And again at 
the lO-i: level, stunulated my. interest a gr^t deal but failed to follow through^/* 

Criticisms in the upper grade levels dealt with the choice of textual materials, 
the idealistic, theoretical natqie of content presented and' problems with undeifmed 
jargon. There also appeared to be concern over the organization of the workshop trom 
the standpoint of utilization of ^he particj.pants * time.. 

In summation, the workshops did appear to contribute to the participants' attempt 
to gam usable information. Still, there deemed to be a greater need foV structure, 
pragmatic suggestions dealing w\ih mplementation of concepts and effective use of tune 
allocated to the sessi 

Activity : 

Cj By August 9, 19^4, each school counselor in J: he five particip^atiTIgsschool districts 

will have devQ^ped an operatJonal plan for 100'. placement of ''exiting''* students. 
FIM)i\GS : . ' ' ^ ' "\ ' ' 

.Eight high school and two junior high school counselors participate^ifi ihe summer 
Careef Education Workshop. In^as-much as this objectiwwas considered to deal with 
sen. or high school students only-, the junior high counselors were not required to * 
complete th^s plan. All s^ior high counselors completed the pl^ and^ tiled copies with 
the Proiect Director. 



ActiVitv: 

(8) ^ August 5, 19"4, a building career coordinator wilT have been appointed lof each 

administrat i\e bui Iding unit . ' % ' ^ 

FINDINGS: ' • - ' ^ 

^ The principal! made the sejlection and the district superintendent gave final appro\^cil. 
All were appointed and attended the workshop m July. 
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^ Acti\ ity : , • 

(9) By August 19"4, each teacher and counseloi have a plan for involving the 
community in a minunum of. three career activities with the students during the 
year . 

' FINDIN-GS : 

This Item was included by mistake. No activity intended. 
V\cti\ xty: w 

(10) B\* August 9, l^^a, each building principal and building coordinator will have 
dex'eloped a ''Yearly Career Plan'' and an InserMce Program for the year 

FINDINGS : ^ 
Plans developed. 

Activity : 

\\\) By- August 9, 19"4, alt* jfsvior high and senior high counselors in the five par- 
ticip^ting districts "^of Bingham County will have participated in a two week 
ucrkshop. The objective of this workshop wilJL be to retrain counselors to assist 
students to develop skills in^ making wise career ^decisions . At the completion ot 
the workshop each counselor should be auare of the Dev^lopmel^ Approach to Career 
Guidance and should possess the competency to assist students to attain the fol- 
lowing knouledges and skills. ^ . ^ 

{V ) By December 31, 19''4, each teacher, counselor ar^ administrator will have attended 
at least three (5j career inser^'ice lessons. 

4 

(18) By March 50, 19''5, each teacher , 'counselor and administrator will have att^ndecT six 

career inservice lessons. j< t 
fl'J) By Mav 10, 19^3, each teacher, counselor and administrator will have attended 

<even (") inservice lessons or experience planned b> the Building Career .Coordinator 

and principal with each lesson or experience being at least one houi in length. 

\ 
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H.NDINGS (ll)(r Ml8) ri9): 

Data available suggests that each teacher, counselor, and administrator did not 
attend at least three (3) career insen-ice lessons by December 31, 1974; nor did they all 
aftend six (6) "by March 30, 1975; nor seven (7) by 'May 10, 1975. Records indicate 
seven (") of t\Nenty-one (21) schools participating satisfied the first' goal on time, 
three (3) of the tKenty^ohe (21) satisfied the second objective on tome^Ld tour (4J 
of the t\vEnty-one (:ij attended the requisite seven (7). sessions by th/ May 10 deadline. 
In faiiTiess, it must be mentioned that for twelv* of the schools, no record of sessions 
for record of failure to h^ld sessions), was submitted on a monthly basis. For seven (?) 
of the schools, report sheets for at least some of the months were submitted, but blaiik. 
It would seem that one or more possibilities exist m explaining what occurred: 

(1) Participants m some scj^ools didn't know they were to submit reports or didn't 
know when to submit reports, 

>■ » 

. • (2) some schools didn't care to submit reports even. though they knew they were 
^ required^ ' * 

■ (3) they had nothing to submit and therefore did not submit as opposed to 
\ ackno\Nl edging tailure, 

(4) they deliberately refused to submit to the report. 
* It vvould ^eem further that either communication or rapport (or both) has broken 
down between pr affect statf and participant schools. It would seem advisable to 
ameliorate tfiis prcblem through professional negotiation prior to undertaking the upcoming 
year's etfort — ' 



Activity : , , 

(12) B>' December 31, m ot the students will have received at least four^(4j 
career units or activitie^ 

(13) By March 30, \9''S, 401 of the students wiirCnai^Weceived at least seven (7j 
. c&reer/units or activities. I , ^ ' 1^ 
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(14) By May 20^ 19^5, 40S of the students will have received nine (9) career units 



or activities, 



FINDINGS (12) (15) (14) : _ • • 

The December 31 period for grades 7-12 showed 2.2 career units per pupil in the 
project. The second evaluation period'was 3.5 and on May 20th the final number of units 
was 5.5. * 

. See Career Education Curriculum infusion Matrix, Table V for specific mformation 
for grades K-6. It is reasor^le to assike^that from this information, that these, 
three (3) proces^ goals have been achieved. 

% 

Activity : 

(15) By March 15, 19"5, all participating Guidance Counselors will have met, ^f^least 
three times in an indivi'dual or small group basis with ^11 students participating 
in the vocational programs. The objectives of the counseling sessions will be to 

ft 

counsel students in the options available, and in- post-secondary plans. 
FINDINGS: 

Counselors were requested to document this objective by^the Project Director. 
NkDst counselors attempted to do this, however since the target group, "students par- 
ticipating m ovcational programs" was not clearl); identified the documentation 
evidence is inconclusive. In the schools with small enrollments, couA^elors held 
•a mifiunum of three meetings with every student . in those schools with large enrollments 
and high pupil-counselor ratio, counselors did not document this objective in a measur- 
able way. However, m the large schools, vocational instructors provide many career 
guidance experiences.. 

^ctivity : 

(10) By April ."SO, 19^5, all high school students will have options for vocational, 
education. « 

o ^ • - 80 • 
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FIN-piNGg;' 

All participating high schools offer at least four vocational education programs 
for students, .ind all districts are attempting to pass a mill lev^- to construct a 
central vocational facility. • 



Actu itV 




(20) B>' May 30, 19''5, each Building Coordinator will have sent nine (9) monthly reports 
to the Project Director of units and activities that teache'rs have presented to 
their students. Each report will be mailed to the project office by the 5th ot 
^achi month (except the last month) commencing October- 5. 

FI.VDINGS: • * . . 




Grades 1-6: , < 

1 For grade levels 1 thru 6, nine grade schools, participated in the BCCEP. Ml 

^^lementary schools submit tedVnonthly career education reports ivith Aberdeen, Johnston, 
Shelley 'and West Center primary schools submitting a total of '29 reports' and v^lth"* 
Spnngfield-Grandview, Fort Hall, and S.toddard primary schools submitting a total of 
16 reports" Morelarid and Groveland Grade Schools' submitted a total of 4, reports. 
Data suggests that several scjiools made a concentrated effort to complete all iep9rts, 
while other schools made little, if any, attempts to complete alT^jeporting on career 
, education programs. A total of 49 monthly reports were completed by the nine project 
grade schools- - - j * 



Activity: 

. ' ' \ 

(21 j B>' May 50, 19'^5, each Building Coordinator will have reported to the. Project ^ 
Director on the monthly repprt, listed in # 20 above, a. summary of each of the 
seven ("'F inservice activities provided for the teachers m their building. 

FINDINGS: \ 

Grades^ 1-6: - * ♦ ' • ' 

O For tHe nine* career education project grade schools, a total of 50 ansenace 
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X • ■ ■ • . 

training programs were conducted for elementaiy school teachers. Schools having 9t least 
5 career education inservice training programs included; Stoddard, West Center, Fort Hall, 
Shelley, .Aberdeen, and Johnston. The. major tocus on these training programs focused on: 

\ 

career education concepts, How to do career education?, self -awareness, and school and^ 
* work relationships. Moreland, Springf leld-Grandview and Groveland developed a total 
of " caree.r. education inservice training programs. 

> * « 

Activity : \ ^ ' ^ 

(22) By Mardi 15, 19^5, a memoxandum of understanding 'will have been developed with the 
\bcation^l -Technical School located at Idaho ^lls. The memorandum of under- 
I standing will list all of the vocational eduction offerings in the five 
, participating districts and Will list the performance skills high -school students 
will acquire which will he part of the vocational -technical performance skill 
required for graduation. ' , . 

FINtllSGS: 

— e * ■ ' 

Committees of instructors, from Bingham County Schools and the Area Vocationa4 
Schools which ^erv^ice Bingham County are in the process of deteiminijig acceptable 
perfopance skills levels for the issuance of a high school ^Terformance Certificate*' 
and which may additionally be used in the articulation of high school vocational 
students to pbs^econdar>^ programs. TVhen perturmance skill^s are developed then 
additional ^mem'jf^da of understanding for credit aijd articulation. , ' - , 

Activity : 

(2S) By March 15, 19:'5, all activities of the project will be coordinated with all 

^Manpower Agencies. Members of the State Employment Agency, the employing agent 
> for the local manpower programs, will serve as members of a committee designed to 
coordinate all activities between ^.the public schools and manpcN^er agencies, 
and to provide schools with intormation regarding manpower programs * * \ 

ERIC • • 82 ^ *^ . 
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ign of laws which provide for Various manpo\^er agencies tcwk place 

41 ' -* ■ 



Since the 

■after ihe Pr3iigi5a/\%as approved, parts of this .obiective are unattainable. The'Proiect 

if - ' ^ . 

;inJ Iv^jal *5choo!a 



m iTuke use of all existing resources available at the present , tune. • 
th^i^resources are cpnsntuied in the Department of Bnp^avTnent and Voc&tional 
, ' Reh:ih:l^,'^i^^n|g^epr^sentati\-eS'0^ these •agencies sene on advisor)- boards and meetf 

.^i^h,J^oj>^t a^^choQ^L^ personnel as ne.eded. Liinitations have been place*?* on- the kinds 
^ /and n'jrbc:< T. act nitics m uhich these ,a^encie^ can paftkipate throuph apenc>: 



ic>;uiataoi}s. In-a>-nuch ai> possible and practical this obiectivs is bein^ met. 



-Act u rtv 



!.4i By V;ar,chvlS, a detennrnation^wfll be mad^e ibgardii^ whether to CQntiniie theW 

-njobi^e vans as currently in use^r to^em^el and 'intTo^uce a new .program.. 



ri.VDIXGS: 



A Jecisi-bn/AV^; »a^^^ ihe Project staff and'.the Board of Cooperative Ser\ke> u 



V 

^conty^ue the use of th^ B.O.T.., Inc 



.Tobil 



e office s 



ce sijiulatxDn unit for the 19^5-"'6 scf^ool ' 



on 



-year. It ua.^ deciJed that the oper^tiSrns^Ui^C&'Center , ajndbile career^ iniomati 

ji^'it K9U'lvi disco'ntinueiylfid a ne'A program instituted. The ^ACL Center Hilteiuii^ and 

' • ' '(v ■ " \ * ^ ' , 

program, ui IV become a parr of 'eaih h^igh , school's Career Infonruition Center. In its 

pLve.'fl vork sariples experience qpth gnfi'de students ^wi 11 be inplemented in tlje 

fiiooile uiut . ■ ' . • ■ ■ . , ^. . • 

• . • - • " * 

) ' ' - . , 

^f-!^rpy Ntirih >0, 19'3, an ''m-dep4h study ^6f the t;;-pes of graduation cliplomas presented 
- . • {•,..»• . . * ■ . 

^. to graduated- wH} have -been conducted.. A stiidy committee Will be ong<»nized to " 

i ^ * • 

develop a|:raJuate certificate presented ^td students on the basis* ot ;*eT ronn<ance ^ 
/^skUls Jcquir(:\K Students will be eligible \o receive a'-certif icate oi ^er- 
; ^ '*formarice uhfnev^'r they h^ve attained a ^specified Jieve] of ^erfonRan^:e 

• ' »■■ -* '■■ ** ' ' ■ . • • • . 

-ERJC 4/ J ..: • •■ ^3.. .>.', ; . • • .. . 



(26) B>' April 30, 19'5,^Y^ci$ic:)a wilKhave been made on the Vocattonal ' • 

PerformancQ Certificate. " ■ ' * 

F-I-N-PINGS f:5ii:b) : " '• ^ 

Beginning uith the first nonth of the l9"4-"5 school year, the Pjoject staff Keld 
regulai neetlngs l^lth the counselors andprincipal^J^ysf^the live high schools. On^f 
the nu!pov<^ 01 these meetings Uas to' rfviev. the crit^eria for issuing high school 
Jiplona< cinJ to ietemrine the nfeed for issuing certificates based on perfomance'skills 
^acquiieJ.^' Eaih consensus uas established that the Pio.iect bhould not ^d .could not 

under tal.e_ the task of revising graduation requirements frVm the separate schools..\ln 

• . . • \ 

addition. It \%a5 detenniDed that a "certificate of performance" should be developed >or 

•students .orapletmg skill-train-prograns . The certiticate would .identify the ai;ea of 

skill development and ^ight additionally inciude an evaluation of competencies gaitied in 

specific job.- related, tasks. The^ first step m developing this t>'pe of certificate to 

identify the skill deVelopedj through training and establish a. rating systenv. It uas" 

decided^ that those ?;chools involved ui Trade and Industrial t>pes of prograuis would 

initiate development of certificates as part of the progrkm cf articulariori with 

post'-se(^.ndary trailing -institutions. '* 



ActivitV: 



{^^ This proposed project has the goal of makiru: education as relevant as 'possible 

.'Hver>- attempt wilTbe raajde to >^xp3in<^ the existing yOQpe At ive- program Office' 

, Declinations, Niulti -j^cupaUortS, Agri- Business, etc'.) lo assure as mafl|Pk:udentJ> 

as possible of^gairtfng dir$c1:ed \^QTk experience, By the end of the £ust 
• » " ' ' • 

. opetat|onal y^ar a co-related program of cooperative sefvi4.es on a multi-di^tnct 
basis Will ha\*e been de^'eloped. ♦ ^* • - ^ - - ' . 

FINDINGS : . :^ ' ' ^' ■ . 

lor the ^9' 4- .s sch6ol year, ncu cooperative jtork piogram m Office Occupat xoa- 
yucation was/iomtlyjnitiated by the -Snake River <andBlack^oot ^Iigh .ScIwqIs. The 

O _ . Kt ' ' ' * 
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prograr places twlve to eighteen students per year in iiooperat^-e work experience stations 
.•directly related to office education. Even- effdit is made to coordinate' the activities 
of all cooperative worL experience programs within the County. At present, little. 
dUficuity IS encountered due. to the diversity of work stations sought by each prC^ijam. 

Activity : 

'':Si By Noxenber 15, 19'"4, menbers of the^Lxecutive Board and Project Directoj will 
ha\-^ revieued the recommendations of the Feasibility Report, the State 
\'ocationai Education ^f^ersonnel^d th^recommendations of an external 
evaluation tea^'relative to* the need for more vocat^ional education offerings. 
^Those programs having highest priority ^ill.be given first consideration. .As 
many Tocational Education Courses as possible will be implemented. ' 

riNDiN'GS: A . " ^ 



.\s a result^ of the Feasibility Study tonducted during the first operati^al vear 
the Bingham Coupty. Board ior Cooperative Sen-ices approved' a plan for the develop- 
ment of a multi-district vocational -ski 11 training center." District level expansion 
of vocational edup^it^^i:^^ of ferings will \>e postponed until a determination ot programs 
to be conducted in the proposed Center is completed. 

■ • ■ V ■ 

.A^tiyity : ^ 

(29) By J3nuar>; 15, l'?"5, pending the recori^endatioTis listed in the abov^ paragraph, 
the Project ■ Director will determine the_ availability c?T, leasing facilities to 
accbnnodate ISditional vocational programs. ' Studenti from each participating. 
• h^igh school will ha\Te equal opportunity to p'articipatb 'in the vocational programs. 
FINDIXGSr ' ' " • \ ' • 

It was decided by tjje Birtghan County' Board' for Coojierative Services to pursue a 
building progra--^ for the development of .additional miilti -district \o*<J^ional prograj?'- 
rather^than- lease existing, facilities. The proposed multi -district vocational center 
'"^-•Theduled for completion of Pkase I buildirS^by the beginning of the nC6-""T school 

{ERIC . • . . ' • , • 
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Acti\ itv : . , . 
'~ . ■» 

f30j B>- March ictf 19"5, the LxeAitNe Board>ill have adoptet^a 5 vear Aocational' plan. 

/ . ♦ 

The plan as presently developed, consists only of the following: 
FINDINGS : - " •• 

RBTMJE PLAN' UNDER 55-51- C03PERATI\-E SERVICE AGE\C^ UK 

TIE BINGRAM COJSTY VOCmIoNLU PAciLm- KILL BE CONSTRUCTED ANT) OPERATFJ) 0\ A FOUR 
PHASE PROGR.AM. AS THE NDNn' IS LB'IED AND R.AISED THE BUILDING KILL BE 
CONSTRUCTED AND TIE ^ROGR.\M LXPANDED. 

hITH .ABERDEEN, BLACKFOOT, FIRTH, SIELLVVanD SNAKE RRTR DISTRICTS P.ARTICIPATING 
ON A i I\T MILL BASIS, TIE RBTNUE R.AISED EAQJ ^"EAR WOULD BE 52-8,945. lO'. 

PROPOSED PL^- 



PI USE ONE^ • ' " 

SEPTEMBER. LE\T $^78 945 

19'6 SLPTDffiER LE\T • 278, '945 

COST OF PHASE ONE SS^isSO 

PRASE T1\0 

19" SEPTEMBER LE\T ' ^?78 945 

19-S SEPTBIBER LE\T . " "278 '945 

PHASE THREE . . • 

19"9 SEPTEMBER LE\»y • ' ' ^^-g Q45 

l*lSa SEPreiBER LE\-^ ^ ■ ' "■8'945 

19S1 SEPTEMBER LE\T . - 2^8 '945 

$836^835 

PHASE FOUR 



1982 SEPTE'IBER LBT 
19S3 SEPTEMBER LE\-^- 
1984 SEPTDmER LE\T 



TOT.U COST 



• $278,945 
278,945 
278,945 
$836,835 
t 

52,780,451 



TfyS RE\T;.NTE .-XPPROAai IS SIMILXR TO A "PA^ AS YOU GO'".' CONSTRUCTION Kl 
BEGIN UXTIL TIE m\Ti IS R.AISED FROM TIE.MILL,LE\-^ . >jO INTEREST KOJLD 
^PAID SUai AS IS REQUIRED FOR A BOND IS.SUl TIE AVKXJNT R.AISF,D hbuLD BF F 
CONSTRUCTION OF TIE BUILDING VS UELL AS EQU I IAENT AND SUPPLIES. * 




NOT 
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Activity: 

(31) Whenever additional Vocational; Education Programs 'afe implemented, the standards 

established by the Idaho State Department of \-ocatipnal Education Reimbursement 

and Certification shall be complied \ath so that the programs will qualify for 

state reimbursement. ' - 

FLVDIXGS: i ^ 

W 

Tne Generall Industrial Mechanics Program initiated by Blackfoot and Snake River 
Hig>>.Schools, the Auto Mechanics Program initiated by Shelley High School and the 
Cooperative Office Kork Experience Program initiated by Blackfoot High School meet * 
the requirement of the State Board for Vocational Education and are Receiving state 
reimbursement for uhich tliey are eligible. 

Activity: * ' * 

- 

(?2) All' adult education programs shall be coijrdinated with this project. Education!! 

facilities shall be made available for adult education programs. Part F fund- 

for disadvantaged programs will be utilized. 
riNDINGS: 




All educational facilities of the Project are made available to aduit education 
programs coordinated through the office of Comnunity Education Programs-.- The facilities, 
of B.O.P. Inc., a mobile office s'lnkilation unit, have been used during the 10:'4--5 
Community Education program. 

At this time all five school districts are utilizing the. avai lable programs spon- 
sored by the State Board for Vocatiojial Education under Part P. 

Activity: " ' . 

(.■^5) B)-*/\pril 3n,.ja9~4, a random sample of the 40^; of the participating- Career AKarene^>, 
Exploration and Preparation teachers classes will receive a test to detertnine 
differences bet^veen them and control student groups outside of Bingham County 
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that ha\e had little or no exposure to Career- Educatio^. 
FINDINGS : > 

Grade 1-6:^ ^ 

Standard- tests measurjngj career education concepts, knowledges, attitudes, and 
values, v%ere administered to both the experimental group of students (m project 
schools) and the control groU^ (out of project schoolsj. Students m grades- 1-^6 at 
Stoddard Grade Schpol m Blackfoot ser/e as the experimental while 1-6 grade level 
students at Sy.ringa Grade School in Pocatello serve as the control group. 

Activity : 

0 

(34) The Thud Party E\aluator ^Contractor ) will design and direct ex-pe^imfehtal- 
control testing. 

FINDINGS : 

A third party evaluation team from t^e College of Education at Idaho State 

^ University in Pocatello, Idhao, sensed as the third party'evalu^tor for the BCCEP. 

>!embers of tfie evaluation team included: Drs. R. Laveme'MarcumjVhai^Ian, 

William, Bailer , Stephen Feit, Richard IVilley, and JoW Zongra, \l-o, serving on, the 

team was Mr. Harold Garbett. .^1 members of the team ha^e had pre\^.rus ex-perience 

as third party -evaluators. • 

«. .. * ' 

Activity : 

(35) R>' Apnl 10, ITS, applications will be available for teachers desiring to apply 
for^ the- third year summer workshop. * \ . 

(36) By /\pril 19, 19:^5, appjication/for the Workshop uill be returned 

r?;) B>' /\pril 30,;19''5, letters of acceptance to successful career' applicants will 

have beea mailed. 
FfN-piNGS t35)(36)(5'') : - ' • - 

The applications, we re not available ipitil May 15, 19"5 due to failuic o.^ school 
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distiKts t/establish school starting dates. Applications^ere returned 30, 19:^5 
and lette/s of acceptance were issued to successful applicfints on June 14, 19^5. 
U^kshop dates couldn't be determined si)nce they v^er^ to be set as close to 



.August lo as possible to coincide uith Dr, Ken Hoyt's visit/J\ 




\ 



/ 



% 
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SUM M A R Y 



• The final evaluation of the objectives for this project was undertaken during' 
the month of \pril, i9"5, and all data collecting was completed- in the month of May, 
19"? The follouing-ai^?!' the project outcomes as determined by the Evaluation .Teanf. 
1 The objective for/4n!- of the students'in grades "-12 to" participate in 6 mini- 

course unAts -^ell Short bv .5 units. ' ^ 
2. students in /radei \-12 were to select one job, interest or^^ctivity for 

in-dj^pth Audy. Survey results indicate ."0 participated in this activity or 



.30 ^hoit 



of the goal . 



V Students VQoiades ''-i: uere to particinate in at least three (5) lab or hands-on 
cxnioration iff j nricrcaiio: e.\T)crienccs . . -.c ;;iuvcy -'o-.m-.' that^ on t'lc average, 
cvcr>- stuaofnt partial; ate^ in at least two ex rcri^ceS. tVily hal! of the' 
student ?'4iad a third ex-perience. * ' • 

4. The sun-ey revealed that all 10th grade students declared then careei optun 
and on, the average participated m at least one of the options, i e., t>pioiation 
.n careei clusters, units or activities; on in-depth ex-ploiation oi f)reparat^on 
toi vocational \cducat ion program. 

5. "Result- of experimental^control contrasts ior periormance on the Assessment of 

Careei Development indicated tenth grade program participants had acquired sig-* , 
nificantly moie infonnation regarding careers than did tfeeir control group' 
counterparts. Ninth grade contrasts suggest there exnsts no difference between 
program part ic ipa/its and others not participating in a career education program. 
.-V history from previous years of exiting students'in programs foi the handicapped 
waf not available, therefore, it was ' impossible to determine a 15"; inciease as 
provided in th^, objective. Only two of the five school districts reported ■ 
e.xitin^ students from progrfens for the handicapped. Of these two districts, only 
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% • ^ii^^AEl - continued . 

jobs 01 in sheltered workshops. Fofi of the eight tad career pians; 
\ belf- concept invent oiy and a career education knowledge testjAvere^sed to 
assess Objective No. 1. As of this vvTiting, the evaluation t^am tias not received ' 
the s;:oied torms of the self -concept inventory from a naf ionM\scoring ser\-ice. 
Once this' data has been returned, an addendum \Nill iollow this repb^Iexp 
the effects of th^ BCCLP on sel f -concept . A career Education knowl^dgWest^ 
indicated th.^t on the first grade level exper^imental students significantly., 
excelled control group students. Data also revealed that there wehe no signi- 
ficant differences favoring the experimental students ^ver the control students 
in grades tuo through three.* V 

A locallv const iiic ted. value and interest questionnaire' and a standardized career ' 

"education knowledge test were used to asses-s Objective X®. 2. Data demonstrated ' ; 

1 ' ' ' ' \ ^ ' 

that, fourth, fifth, and sixth grade prpject studer\ts were able to identity th<?:r ^ 

interests and values in^ relation td the world oi work. Standardized te^^ dat-n *• 

demonstrated no significant differences in career knowledges' bt-tween the experr- 

mental students and the control students m grades four, ir\e, and -ix. 

Tlie,6\crall -impiession of the BCCEP-'s effects on students in grades 1 .through b 

is that studcn'ts arc beinc cont inuous J y" exposed to career education. concepts through 

.au-aicne.ss .aid exploration action?. Vac project has had. a positive afleuon students 

Primal V grade level students seem to be enroying project activ it les/ and seem to 

he gaining' the- background essential and critical lor eventual self-understanding, 

decision making, career planning. and placement . . . • ' ' 

■ . " . ' C . , ' ' ' 

Of the exiting student!^ f rom, thV five high schools in the County, nin£^tv-s ix M^^^int ' 

five f<>6. 3) •percent were placed in jobs, post- sec ondaiy oi^oupat lona 1 1>s^ 

•»'u ca laureate progiaihs.'i ^ - ^ . ' ^ ^ 
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S U M M AR\ - continued ... 


The Career Dexelopment Inventory was administered to students in grade from ^ 
experimental control ^schools. There were significant differences tound m 
2 out of 3 schools in increased ability to identify, locate and utilize sources 
that contain mionnation about paid and unpaid work. * . ^ 

The nobil vans wer^ a very successful and uell received phase of the career 
educ at ion. program 

rhe project leased t\vO facilities for students participating m \ocationfil 
education pr(:|grajTi<. ^ ' . • ^ 

l^ly ol yfhe counselors employed during 19'"4-^5 attended retrainin^i and 
upgrading workbhop>. 

Tiler b was very .little support or cooperation between the Career Education pro- 
ject and Basic Adult Education programs m the'^county. 
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CO\CLl|jBiONS 

I 



The Evalua/ion Team sets forth the following conclusions: ^ - , 

1. Counselors do not have their roles properly' determined, clearly stated m • 
wTiting ai)d"',there is evidence of considerable role /roiiXnct.' This conflict 



provides - in part - reasons why the career education activities have not 

tuved wide-spread commitment fromj)iis group, 
the {Project has had a positive effect on students in grades 7-12 by pro- 
vid.ng mini course units, in-depth study and han^;^ or exploration and 
orientation experiences 1;o most o'f^^ose students whose teachers parj[.icipate(i 
in the project. ' . • 

There was some confusion in the meaning of in-depth study and hands -on^"^^^ 
experience by some teacih^rs reporting their , activities in mini-course units. 

> * 

It was evident that the" 10th grade students irf the project schools showed 

significant gains m career education concepts as shoism 'by .the Assessment- 

of Career Development Questionnaire and other emperical data- collected' by 

• • 
the Evaluation Teaiti. . 

It appears Administrators rely on Counselors for vast amounts 0/ paperwork 
and other extra-counseling responsibilities 'which detracts ffrbm providing 
greater assistance to teachers and students in the area^.'^srPca'reers and career 
education. , , * « 

[There is a lack of minimal professional training for sor^Sk coOfiselors in the * 



project. 



^6. 'The Carper Education Project appears to have provided only minimal support lma\ 
•coordination with programs for, the handicapped, Basic Adulf^c-lftion and 



Coirfnunify Education. ^ ' • # v<^ • , ^ 

^ There was a lack of commitugn^ by some^ teachers^to the objectives of the pro 
ject as evidenced By the fajiiure to fillow through with operational programs 



T-rt^r- and evaluation requests. /* / 
EKJC . -94' 
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CaNCLUS^ONS- continued;.. 
f ■ ■ ■ * 

The building representative lackec] tjlie and resouices (human and material J 

>^be e>ffjctM<^ m helping teachers with development imd implementation ~ 




con^ms as he/she might have been, 



Piere was no prior histon-- on the percent of students exiting from programs 

for the handicapped; therefore," the ISt. increase was rtot determined, There 

seems to be a loss of student accountability between those identified with 

handicaps and those^xiting fyom'the five school districts.' ■ 

There was limited.evidence of Project Staff assisting w,irt:K^deve loping Career 

plans lor studci>ts identified with handicaps. *' , 

. The.mobil vans appear to "fill the goals and objectives ior which they weie 

established. • > 

♦ 

The BC-Cfl^s had a mq<ieratel)*-positive el feet on students in grades one 
through six. Students are gaining 'first hand experiehces through ,fie^d trips 
and career 'speakers about the world of work -lliese experiences should enable . 

• ii 

students in part to gain knowledges and 'understandingi about the worlff of* 
work. .nSuch'experjentes further wi-ll eventually enable students "to becomp 
aware q\ occupations' -arid jobs. • >_ ' ' • ' 

^ Students arc becoming- aware of how then i«fiterests and values may eventually' 
.'be used in the' career dec is ion. making pro(?ess ahd. how inteiests and values are 
;clatW to the world of work. Tins jfivarerfess eventually will form ^le basis 
for career ditferentationfpcrystallftation/ and spocif ic^tion. Tliese three' 
factors are'crjtical for making psychologically , sound cJreer- decisions . ' 
Students in grades one through six ate beMig ithoro«^ily exposed to ^ar^er 
education concepts and processes. (See Cgji^eeV Educ^iorNcurriculum -Infusion' 
Matrix, Table. V, page 18-). ♦ ' y " ' 

Students in grades one .through. sis 'are gaining thy background needed to aid 
them in "general self -understanding is both essential and critical' for clreci ; 
identification and career dec is iion -making.- 

< Da . 



^ ■ • 
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18. 
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CO'\CLySI_ONS - continued. ... 
Students in grades one through six are learning these various career activities 
of the relationship betWeen school an^he world of work.. Too often, this 
r^elat lonshijj has not been identified for students. 

Conceited efforts hjd been made to place 96.3' of the exiting students from ^ 
the project schools iji one of the three areas designated for placement.. 
There uas evulence that project students m grade 10 had increased the^ 
abrJtty^to identify, locate and utilize resources that contain information 
alyout paid and unpaRl wdVk. ^ - . . . ^ 

Counselor^ failed ¥o receive *the retraining efforts provided for in the^pro- 
ject application. ^ . 

Project Staff made significant progress m providing leased facilities for 
vocatLonaL prograiti^. • / . • 
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^ R'e C 0 M M E .\ D A T I 0 K S 

It IS recomendeS: \ . ' . 

1. That*to the outcome for experi.T>enral control contrast/ and pjroceeding^ from 
the discussion in the^. context of the report regarding these contrasts, it > 
15 reconmended that 4 better selection process -be adopted -for teache-rs \sho 
will take part m the program during the upcoming year, ^cificallv, it 15. 
felt that nienbers of -the evai^tion teajn mght prov^valuable as a source 9f 
input^to school superintendents involved with the program regarding the 
importance of careful deliberation related to choosing of teachers be 
incorporated in the career education process. 

2. That tte building representative be provided greater sui^port m time ^d 
resources, to promote and evaluate career programs^ m his/heT building. 

I4 That a clear definition be provided to participating schools concerning • 
wtat is included m in-depth stucfy and lab or -hands-on .experiences* ^ 

4. That a greater commitment be' made by teachers to the areas ox in-depth study 
and hands-cfei ex-periemces especially in the academic subject^. 

5. That the^Car^er Education project work closer with the Prog raifi for ^ 
.Exceptional Oiildren to develop care,er plans ior students and' assist m pro- • 
vi'ding instruction in career options and opportunities for exceptional 
children.* That both project study the reasons for such Jow numbers of exiting 
students i^^^iew of the high number reported enrol led 

6. That pre-tests be administered, to students evenually follovNed^by post tests 
to determine quantitively the effect 6f career education on students in the ~ 
projet:t. • ' 

That teachers .and counselors design decision-making exe/cises to teach students 
a rational process of decision-making in grades K-6. , ' 

8. That those schools involved with'BCCEP, not doing 'anything m a substantial 
Q manner be encouraged to become'an active participant; ^ 

9 / 




- ^ ^ ^ £ ^ -1 :i 1 1 2 ^ S - continued... 

,K' l^t >chool counselors Kork closer l^lth 'teachers to design and to uiiplement 

career guidance 'activities %n classrooin for students, v. 
N'^. That cc5unselors involved in the proRram should meet to discuss and iiecide \diat 
part of their job should be 'dedicated to career education. ^ ' 

11. That clerical assistance be provided to assist counselors' and** buildirfg 
r-epresentatives to develop, implenynt and evaluate career education pro-, 
grarib at the building level". 

12. , That th)^ counselor's role be more clearly defined to remove hosnlitv toward 

career eili^cation and p/omote increased effectiveness m then performance 

m all areas of responsibility. Also, the participating school districts 

should dcvelon tx)licic? and nrocedures which promote and encourage counseJois 

f . ' 

to coPT:>lete the minimum professional training and/or upgf.ide skilTi; and 

^ * Vorpetencies m the areas of their assignment. * 

M3. 'ijiat mobile vans programs be continued and enhanced. 

1-i. That Adult Basic Education and Cooperative Prograife receivt greater support W 
coordination ^n. the future or be dropped as part of the proiect effort,. ' \ 

13. That 'the' seventh objective concerning 100' placement of all exiting students - I ^ 
seems unrealistic, especially m view of tlie lack of support ol Special ^ 
Ikiucation students. This obiect is worthwhile only as a.goa^^^. A more real- / 
'istic number seems to be 93-98'. . ^ 
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Objective No. 4 * • 

lA Curriculum Infusion:* 
\ I^resentatiqn of career educatioh units. 
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2./ Curriculum Infusion: , • ^ ■ / 
^ Career knowledge. 
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3. Curriculum Infusion: 
Career self-concepts 
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Objective No. 2 

1. Curriculum Infusion: - , 
Career knowledge 
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2. ' Curriculum Infusion: 

Pieldj trips^^ guest speakers, special materials 
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3. Curriculum Infusion: / ' * * 
Field trips, gviest speakers, special materials 
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Objectives No. 3 § 4 

•1. Curriculum Infusi'on: 

9 career cluster units ' / 
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2. Curriculum Infusion: / 
l"in7depth cluster unit 
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3. Curriculum Infusion: 

3 hands-on exploration units 
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4. Curriculum Infusion: 

Career exploration • ^ - . 
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Objective No, 5 [ . 

1. Vocaftlonal education, participation ^ . . 
mobile van participation* ^ 1 
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Objective No. 6 ' - 

1. Pre -vocational training. 
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2. Advisory committee membership. 
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3. Work experience: Sheltered workshops, 
on-the-job training, work study programs. 
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Objective No. 7 

1., Placement * * . 
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2/ 'Vocational education programs, work' study, 
guidance, counseling. * / 
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3. Administrative contracts / / 
: ' — T": 7 7^-: : '• 
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* At Firth, Blackfoot, Snake Ri^fir, Shelley, Aberdeen 
0 At Firth, Blackfoot, Snake River, Shelley,' Abe'rdeen 
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APPENDIX C 

RELATIONSHIPS BETIVEEN INTERESTS AND APTITUDES 
IN CAREER QDICE 

3 

AUDIT FORM 



Name of student 

Grade -level 

School 



Namq of teacher 
Date 



^1. 



Please list two relationships between interests" and the world 
of work: 



J- 



Please list 3 values regarding the world of Work and life: 
a. 



. 112 
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APPENDIX Q 



LISTING OF OCCUPATIONAL FIELDS 

Below IS* a listing of the occupations identified by fourth^ fifth, and si 
gtaJe students at Stoddard Grade School. Tliese occupaiions represent the resp 
of Stoddard students relatiive to thfeir perceptions of the relationships among 
interests, values, and thi world of work. 



Stoddard fourth-grade studjmts : 



Welding 

Football player 
Art 

Gardening 
Radio 

Airline hostess 
Driver - 
Coach 
Health 



Dishwasher 

Mowing the la\\ai 

Riding horses 

Wildlife ^ 

Farming 

Boxe^r 

Miner 

Math ' ^ 
Working with science 



Stoddard fifth- grade students : 



Boxing 
Ride horses 
Horse judge 
Nurse 

Raise animals 
Vet 

Computers 
Work with cars 
Family 



Doctor 
Teacher 

Machine worker 
Fly airplanes 
School 

Horse trainer 

Cook 

Maps 

Money 



Stoddard sixth-grade students : 



Dairy farmej 
Drum player 
Pro gymnastics 
Vet " 
Music 
Fix thangs 
Cook 
Banker 

Bike repairman 



Carpentry 

Raising cattle 

Drawing 

Architect 

Horse riding 

As tr on Alt 

Rancher 

Forest ranger 

Designing magazines 



Singer 

^Pla^ing b^ll 
Electricity 
Becoming a teacher 
College 
Forest ranger 
Doctor 
Hoisekeeper 
Policeman 



Take care of people 
Housewife 

Farmer . #• 

NJusic 

NeWsman 

Restaurant ovmer 
House builder 
Health 
Animals 



Taking xare of animals 

Basketball 

Nfotorcycles 

Film director ^ 

Nurse 

Waiter 

SecYetary • 

Farmer 

Boxer 



J 
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.qUESTIONNAiRE FOR DATA ON CAREER UNI^S 
. 1974-75 ^ ' 



Teacher 
Subject 



School 
Grade 



This is the 3rd" £^ final of three 'surveys necessary to collect information bn . 
the. Career Educatiori /units being taught in ycfur classroom. Hopefully you have records 
which will not cause/you undue hardship to complete the questi9ns below. PJeas^.-- 
answer all quest iony and tetum to your building coordinator for Career Education. 
Thanks. t] ' '* ^ 

Evaluat^qn Team . 

\ " 

SURVEY SmSTI_ONS 

Total number o? Istudents participating in Career Education activities m your 
class (es) during the .dates of this ^rvey period? 



Number of careei: education activities or "cluster units" in which your students 
have {)articipat|5d during the'^period of this survey? 



No. of units oi activities \ - 012345678 9, 
No. of student? participating * 



10 



Number 6f yourl students who have selected an "occupational cluster", interest 
area or job foir in-depth study during tfiis period? 
Note^r.^If you hfave not done this then list as zero. 
Comments : 



4. Number of you: 



students who have participated in one (1) to three (3) hands-on 



experiences diring the time^ of the 3rd survey? 



No. of experiences , 

0 

1^ 

2 • 
3 



No. of students 



IVE 

ERLC- 



Two methods of teaching career edi}cation concepts are by "separate units" or by 
"fusirt^" (i^itegration) the concepts into the student's regular subject areas. 
Please inj^icite the methods br methods you are using 'to teach career education 
concept^ ]to vour students' - (underline the appropriate response) 

a. , I use th3 "separate unit" method 

time ) - (most of t\^e time) - (part of the time) - (none of the time) 
3 "fusing" method to teach tareer educatl^ concepts:' 
tome) - (most of the time) - (part of the time) -"(none of the time) 



(all the 
b. I use Vh 

(all thg 
IVELCOME YOUR 



OX^MENTS 



Use reverse side 



Til 
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' APPENDIX F (page 1 of 4 ) 
EVALUATION OP BOP. INC. EVALUATION SHEET 
iTie Bingham County Career Education Office Occupations Simulation Program 
(BOP, INC.) completed its second year of operation using a mobile van as a train^frig 
facility. The training van moved from schooKto school cover;ng all 5 schools' dfring 
the 9 month school year. The purpose of siijiulation'wa^ defined, by the project 
"our pui-p-Ssc of simulating an office is to gkt you, the potential office worked used 

^ J' ' I 

to working in 'an office.. You uhe student) ^re a part of a real office prganiition. 
Mmulatmg'ot fcis some e>^citing avenues of office learning/' 

Ke requested Lela Morris, BOP^, INC. instructolyto furnish us with copies oflthe 
evaluation sheets returned by students in the Blackfoot and Aberdeen high schois at 
the coinpTetipn of this year mv experiences. A'copy of the evaluation sheet isj 
enclosed. Tlie following is a brief sumary of the evaluations: 
SGU'-B'Al^ATIONS: 

Most of* the students seemed to answer in a' very positive manner. Here are sonte of 
the tyi:>ical answers: 

Question 1 - IlOW DO VOU REACT TO STRESSFUL SITUATIONS? 
■1 

' I get ufiset sometimes, most of the time I am calm." "Calm myself and then 
handle the situation.'' "I ta'ke them and try to, be calm, cool-and collected 
and get the job done." ■ r 

2 - lOV DO YOU RR-VCT JO UNDUE CRITICISM? 

t 

"I try to tak§ it, and then I try to improve/' "Take it without letting it bothei 
me." "Try to be as calm and nice as possible." 

3 - HOW DO YOU REACT TO PRAISE? 

"Modestly." "Thank the person giving it." "Embarassed . " "I'm'like anyone, I 
thr.ive gn it." "t,.lovc it.'' " * ' , 

4 - HOW Db YOU REACT TO CONSTRUCTIVE CR-ITICISM? " 

"I don't mind it because it helps me.-" 'Try to improve by it." "I fight back.'^ 
"Try to do better." . > ' 
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APPENDIX F (page 2 of 4 ) 

EVALUATION OF BOP, INC.' EVALUATION Sl-EET , 

Question 5 - HpW DO "iOU REACT TO RESTRICTIONS OF DRESS, SPECIFIC HOURS, LIMITED 

' RELEASED TIME, OVERTIME l\DRK LO>\DS? \ ^' 

/ _ ' , 

"I don't like being dresse'd, but I know that m an office I have to-be." "Go by 



the mies." "If the boss asks me to do these things I do it." "Sometimes I • 

/ 

quest icjn rules, but I try to look at both sides." 

6 - lOV DO YOU mXCY TO PEERS EVALUATING YOU? . x ' 

("It \k fine." "It's alright as long as they do it, fairly." "I only hope that 
they' are truthful." "Not loo good, but they know me better t\\an I do." 

7 • IIOIV DO 'YOU mxh TO EVALUATINQ YOURSELF? 

"I'd rather have sojnebody else do it." "I don't like it." "I can't do it." 
"I don't know if I 'm a good judge of myself.", 

8 - MIEN ON THE JOB, HOW DQ'VqU REACT TO FRICTION BETWEEN EMPLOYEES, 

Btl'LOYER OR FRICTION FRQI^rTHE OUTSIDE WORLD? 

"If It has notjiing tb do with me I don't get involved." "Try to handle it m the 
best way possible/' ignore it/' ''I try tb se.ttle the £ight\" ^''I try to 
smooth It over or hope they. do/' 

9 - A>nf GEiMERU CQNMENTS THAT YOU OOUND OUT ABOUT YOURSELF \mLE WORKING 

IN/BOP? V ; I ^ ' ' ^ 

"That I wou/d really have to condition^ myself for any office \Nrork/' VI really 
enjoy office work and working with people/' ' "I felt confident 'm herfe/' "I am 
more ^f^ic lent ^and lyore responsible/' ^'I Ulce secretarial work/' '1 need to 
become /nore independent/' ' ' i 



1. LIST IvmNESS OF THE PROGRAM 

"Too many ruleb and dress situations/' '.Too much busy work and not enough Jteammg/' 
"Not long enougi, I didn't really understand what the real purpose, was/' "Sometimes 
I didn't understand what was going on/' "None/* "More? timfe at *ea.ch station/' 
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APPENDIX F (page 3 of 4) 
EVALUATION OF BOP, .INC. EVALUATION SHEKf 



JLIST STRENGTHS OF TFE PROGRAM. 



"\ou learned about di tferent, off ice machines." "Good experience." "It gave me an 
insight into leal otiice work> the job interview was a good experience/' / **You get- 
to* know people your working with/* 

3. LLST VOUR RECOMNENDED QIANGES.. 
"Don't change positions so ckten." "More time to work at station^, an^ cover all 
stations." "More t^me at eAch office." '"ilave more work phases." "jSljbw things 
do\^al." * 

4. .VS .\N BU'LOVEE, m\T TYPE OF WORK DID YOU FIND INTERESTED YOU THE Ni(|)Sf'? 
(BE SPECIFIC). UT-IAT TYPE CJF WORK INTERESTED YOU THE LEAST? , 



Most 

Executi\/e Secretary 
Administiatiye Assistant 
Vice-President / 
Executiye Secretary 



Least 

Vice-Piesident 
Insurance Clerk 
Executive Secretary 
Cashier 



AITER BEING EMPLOYED IN BOP, INC., FOR A LIMITED ANDUNT OF TIME IIAVEYOU CO^E UP 
WITH m SPECIFfC IDEAS AS TO: - 



fa. UDULD YOU WORK IN AN OFFICE FULL-TIME V 
b. YOU WIJ) NOT IW IN A^ OFFICE ^11 OR PAR/if TIME 
c/ YOU /\RE STILL UNDECIDED ABOUT IVHAT YOU \mt TO Dd/ 

Most , of the participants said that they w^uld either wprk full time or 
were still undecided 

SELF' EVALUATION: . . ' - • 

1. How do you rea^t to stressful situajtions? 

2. Mow do you react to undue irxticism? 

3. How do you react to praise? 

4. How do you react to constructive criticism? 

5. How. do you" react to restiictions of dress; specific hours, limited released tUnfe, 



overtime 'work loajfis? 

mc\ ■ - 
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. ^ ~ ^ EVALUATION OF BOP. INC.' EVALUATION SFEET 

SELF EVALUATION - continued: 
• 6. How do you react to peers evaluating you? 
l\ How do you, react to evaluating yourself? v^^^ 

8. IVhen on the job, how do you react to friction between employees, employer or 
friction from the outside worldt ^ 

9. \ny general comments that you foimd out about yourself while working in BOP? 



BOP, INC. .EVALUATION: 

1. List weakness of the' program. - " ^ 

2. List strengths of the program. 

3. List your recommended changes. ^ 

4. /\s an employee, what type of work did you find interested you the most? 

Specific.) l\fhat type of work i](iterested you the least? 

5. After being employed m BDP, INC., for a limited amount of time have you c^ 
^up \vith any specific ideas as* to: 

a./Svould you work m an office* full time 

•b You would not work m an office full or pai:t tune 

c. You qre still undecided about what you- want to do. 
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I 

COUNSELOl^ QUESTIONNAIRE 
\ * FOR 
BINGHAM. COUNTY CAREER EDUCATION PROJECT 



Dul/you attend tlie Career Education Con^rehce at UtaJi. State University? 



No 3 



l>'i4u|d you please, check the skills which yoxx see as most important to a 
school^ counselor/. You may check as many as you feel is necessary. 



individual counseling 
group counseling 



16 consulting with teachers 



6 consulting with parents 



,' 5 consulting with admii^istrators 

taking attendance 

disciplinarian 

. - \ 

6 ' vocational counseling 

5_ scljplarship help • 



2 writing letters of recommendation 



1 , organizing field trips ( 



I \ 



test interpreting 

supplying vocational 
inforfhation 

referral res^irce 

team approach. to 
counseling 5 guidance 

follow up survey 

placement 

< patrolmg halls 

substitute teaching 

vocational decision ' 
making 

other (please specify) 
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^2* Vocational Decision Making l\Tio makes the decisions? If this meanS helping 

the student to explore his cl^bices, ^TS; it means making ♦decisions for students, 

^ ' * • \ ^' ■ 

Other Inservice ' * * ' ' 

Parent Education . ^ ' - * ^ 

Arranging program with college for parents 
A good secretary - * v 



Working knowledge of counseling i^rinciples 
Knowledge of testing and statistics 
Empathic response mechanism 
Social' aptitudes - . 
Patience . 

Group Techniques for Parents and Students 
Counseling Skills and Techniques ♦ 
'Testing and Interpretation and Validity and Use 
Knowledge of Community Resources^/ 

Techniques in Decision-making, Self Esteem Success Motivation 
(ji:onsulting 

Vocational Decision-making 

Vocational Information // * ^ ' 

Group Counseling // 
Vocational CounsQling // - ^'^^^ 
Team approach and Consulting/. . 
Individual Counseling // 
Placement 
Te3t interpreting 
Scholarship Help 
Consulting with Teachers // 
Consulting with Parents // 
Consulting with Administrators // 
Past Experiences 
Personal Observ^ation 
Voc^txpi^l Workshops . ^ 
Career Classes ' *' 

Audio Visjual Aides 
Sources of materials 
Test Interpretation 
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Belonging to professional organizationSi 
GroL^ Cpunseling 
Psychology (basic) 

ic ■^''ZOV, 251; 201; 80^, 40%. 

gc = ;0V, 3*0 ; 2Q%\ 1% 

cwt 5V, 25V, 5*0 ; 21; 20%'. ' 

cwp = IV, S%\ 10%; 3%; 10%. 

cwa =f5%; 15%; 1%; 3%; 1(T%.* 

ta = none 

d = none 

vc = 10%; 5%; 5%; 5%; 40%v . 

= 5%; 1%; 5%; 8%; 5%. , 
wlor = 5%; ,1%. 
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national, state and locai. 



oft ^ 1%. _ 

ti = 1%; 1%; 2%-; 2%; 5%. 
svi = 10%; 20%; 5%. 
rr = 1%; 1%; 2%. - 
tatcg = 5?5' 3%; l^o. . 
fus = 1%; 1%; 1%. • . . 

= 1%; 1%; 20%. 
ph = none 

St \= 2%. • -. ^ 
vdm = 5%'; 80%. . 
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CO^^ENTS•- continued: * . • / 

*^ ^ 

Other; I* don*t make any vocational decj-sion; the students arrive at their om 
decision, 
prep period = 5& 
) Keeping Pernument Files *;2^^ 

Figuring GPA*s 5 Honor Roll = 20i , ^ > ^ 

^5^ Group work and team approach to guidance. 
Family Counsering 

Group Couhseling - aJiything and everything. Setting priorities and Use of Time» 
'Professional gro\>rth and updating my skills. 

How do you. feel ,^ on the whole, about the e?fect this career education program 
has had on the students in*your school? 

2 (a;), considerable positive effect * > * . 

M (b) some positive effect ... * 

J (c) neither positive^br negative effect \ * ^ 

^ ^ (ci) sbme ^negative effect . • / 

^ (e) considerable negative effect ' i 

^ ^7.- Do .you have any comfnent^ which you would like to maki concerning the Bingham 
County Career Education Project (B CC.E.*P.J^ I 




i 
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- .MXIIT l.DiIGM U)N PRa.ll-\M AUPIT lOM BmiATION FOR OBJECTIVTE V (71 

'Hnrty-two stuJentb in the Adult Education Program iri Binghajn County were audited 
to find out" their reactions and tcclings *about the various courses they had taken The 
♦ classes ranged from nvithemarics ,. english and governmei^i to a welding course. 

Ilie questions .ml answers, along .with ait evaluation of the responses are as follows: 

* 

' 1. Mn dfd you enroll m the course'' . ' ♦ 

Some ot the comments Ave re: ^ ' 

;To get \i)y (;.!:. I) /\ ''high school credits tor my diploma'*, 'To learn welding skills 
for personal and/or professional advancement." 

Did the instruction help you perform better on your present job? , ^ 

Xit resp(3ndents - Yes • lb No - 12 N/A - 4 

rhe majority tpU that the instruction' would help them perforpi better on their ' 
present job. , ^ 

lave you been promoted or acquired a better job.a^ a result of vour participation 
in "this course? 

* . 

• Out of 32 responderHs - Yes - 4/ Mo - 19 N/A - 9 

Tlie great majority did not re.cexve a promotion or better job as a result of taking 
the course • ' 

^ Listed below are statements concerning the course. Please circle one of the numbers 
opposite the statement that Reflects your thoughts concerning the course. If you^ 
circle -3. for onQ of the statements, you strongly disagree, -2 disagree, -1 mildly^ 
^ disagree, p^neutral *1 mildly a'gree, ^7 agi^e; and ^3 strongly agree. 

a Hie instruction was ot high quality. " ' . I 

-3 -1 0 '»1 -2 *5 

• . s» 1 



1 : ■ 1 12 16 , 

AJoibst all felt that fl^e instruction was ot high quality. 

« ^ 

b. '^The mstruc'tion helped you. function 'better on your job. 

-3 -2 -1 0 *1 ^2 *5 - ' ' . . 



^ , r . 2 16 ? • 3 ? 

\ • ' . . ^ 

Th^ majority lelt neutral on the quest ic^ and a high percentage felt that tlie 
msttuftion did help them function better on. their" job. 

c. ■ The instructor was extremely interested in the subject matter. , 



■3 --2 -1- 0^ >1 -2 -^3 
• , 1. 1 ' 8 "22 



j^R^Qfost felt that t*he instructor was extremely mtfeiyested m £he sub-j 



* - 19 9 
ect-matter. ^ 
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d. The vinstructor encouraged independent thinking, 
-3 . -2 -l 0 +1 +2 ^ ^ 



4 



^4 



5. 



* y 3 10 19 

Almost all felt that the instructor encouraged ifidependent thinking, 
e. yThe. course content was related directly to the cour§e title. 



-3 -2 -1 0 



+2 ^3 



-3 




1 X \3. 

Almost all.df the respondents tetrongly agree4^that the course' content was 
related direttly .to the course! title. ■ ■ , . / 

f . You would recommend this cquyse to "others^. 

-1 '0 +1' *2 I •+ 



1 \ 1 
% \ \« 



A' 



li'loi^t of tha f^sponden^s would' stron^y^commebd^t^e cour^ to athers. 

ivhat aspects of th,e course did you find particular Ij' worthwhile^. Do you feel 
these aspects shou^j^fe continued in- the future? / ^ \ 

Some [of the conments tq this" question Were: 

"Class discussions", "It -helps you to get your_metal woykmg ability dow 
better'^, "The whole cou^e . " Jo-the second question, all_ pf them answered Yes . 



\6. Generai^femments conel^Mng the^cburse: '• .* 

"The courses should be advertised more", "Very worth\vbile", "Very go^", 
"Exdellent course to pick up school credit", "Good -- it gives older citizens 
_ an opportunity to learn otherwise neglected skills", "it h^s done for me just 
what I wanted- It to do.". 



I would say that the. overall evaluation of the program was very good. ■ 1^ 
participants seemed to ha^ enjoyed the ^l^es . and- benefited greaky^ from them. 



ADDENDUM FOR SELF-^CONCEPT 



OBJECTIVE I : At least 40% of all elementary grade s tu den tsNtCL Grades K-'^ 
- will become more knowledgeable regard inq /broad rannes of occupations 
- classified into two cluster groups^-^Goods and Services. Students 

.will tfevelop a positive self-concept reqlrrd+nq^he life style of careers. 
. ^ A test will measure the career awareness- and improvement of self-conceot 
' of the students. 

This addendum is a supplement to the final report of the BCCER submitted to Dr. Bert 
Ni /on,, project director, on Jifly 24, 1975^^" .•" V 

^ At the time oi[ the writing of the^'jrial report, sel f-conc(?pt data as delated tio 
the^fiiW^eroject dwective wa's not av.ailabV^ for use 'by members of the evaluation -team. 
IjWt been r?tu)rned. to the third party evajWtion tearii by a national tesffnq and * 
/ scorin^^ervice. Th^efbre, the ^\jaluatii^n team .di^ not address itself i/the, fibl 
report tothat portiori^of the Objective No. 1 ceViteiinq ^n self -concent. \However, thi,s 
a"ddendui\ addrkses itself to self-cci^cept develooment as Identified in the'-nirst obi«c- 
tive oT^the^BCCEF^ > / ' \ \ 

Spncept Under E^li/ation,^ ' \ . \ ' • \\ 

Students will dev,el(\p a'positive se^f-=corkept rreciarcHpa the life' styles 
, 0^ careers^ " _ x -v \ ^ 



It 




S 




Procedure for Evaluaffon : \ 

T4i^_S^J^06servation Sca.les (Sas)' publ ished by ihe National! Testing Service of 
Durham, Nortlh^arol ina, was the inventory used toassfess self-concept development. The 
^0^ is^ self-administered, group inventory used to examine the ways students perceive ^ 
themseTves in a v^iety of situations. Situational var,iables under examination included: 



(1) self acceptance, {2) social 




ty, (3) sch<K)l affiliation, (^) selt security, and * 
(5) achi^vem&nt motivation. The SOS Inventory was adni^inlstered to students 1n their renu 
classro ^nd was administered to students in accordance to the directions' identified 
in the testmanuail. * 
ade One: s\lf- Concept Development : - . • 

A comparison of selt-concept data between Stoddard Grade One students and Syritiaa . 
" \ ' * 

Grade'One studentk was identified in Table A. The presentation and discussion of data, 




TABl€ A: GRADE ONE 




Self Acceptance 



/ 

X 

SD ■ 
, % scbre 
f of, iases 



Social Maturity \ ■ 7 

» A^^.-scoite 
4 of cases 



Stoddaj^ 
(EXperimem 
Group) i 
56.53 • 
4.72- 
72.59 
17' 



\51.41- • 

5,-26 
- -63.^ 
17 




Grou| 
50.58 



School^ Afjiliatiqn 




If Security 





. X 

# 6f ca^s 



Achievement Motivation x 

icore 
^•^^tases 




For grade one students identified ia TabYe<^, StoicldaVd^stHdents (expem^al 
obtained higher x scores, tlran Syrijiga ^tudents (contt^. group) on four of the fiveNaff^c 



tive dimensions assessed by the SOS i 





, Experlmental^stuijiits Score hiqher scor 




ity, school 
f "score's "than 



than the control group on the SOS. scales of s^lf accept^ce, soci 
affiliatien, and self security.- Syringa gp-ade one sW4ents seined 
Stoddard students on the SOS scale of achievement motivatioti.. However, the d^>f^rence 
V X scores was only moderate. 



\ 
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Table A suggests that botM^he experimental students an^ control students 
ve^ms&Jv^V^ positive ihdividuals/' Aldose examination of Ta^le A. identifies 



■ \ 



^ v.Jl K Sel f -Acceptance : ^Stoddard grade one students obtained a x scor^ of Sfi.'s 



\\ Xwi:^.0 SD of>-,7 on the^^e^f-acceptance 'scale of the^SOS' Inventory in 

^ 'com^;st^<y^Q S^rtR^a grad^^V- students who obtained a x score of 50.5 with 



I .a va;of 8>3,oh th* samev scale. ^ These data suggest that the exper 



imental 



V X' X X % "' " ■• • ■ * 

"« students;^^ercei,v^ themselves to a greater degree as happi.er, more competent 





and mor.eXipoKant thatr^the 

- ' X X "^x"^ 

thchi.^ince the, 8CC^emphasi^e,d sel 

X\ - X- 

d^s that.:^e 

\ Xt shoui^f t&^lDointed ou£^ that/fche expM>nental^s^tudents obtained a 



\ 



X 




^^.Mv-xpn^l stiktents. It is Rjoderatelv safe to assume 

X \ 

concept development in elementary stu- 
t )ias had. a pos-^tivHeffept^on experimental ^students. 



ire of 72,5SrQn t1ie self acceptance scale in contrast 
ercentile. score of 54^^05. 'For the e^qerimenta^stu- 
s that-^the Stoddard grkde one students Scored 7^\5''; 



better tlian\a>l gratte%>e s-tudentS' who have , taken this. test nationally. \ 
- -X^ \x - . . ^ '\ . . X 

Thjs fur.tfte<suggestSvthaTi the BCC^P has had a positive effect on students. 

. (2) Social >-Matu>it.y> .Stoddard grade ^one students obtained' a x sco.re of 51.4 ^ 

\ ^ " ..^.with a SD of 5.2 on the. social -ma turity^scale of the SOS inventory in com- ^ 

>>■ •., ^ \, " . _ 

-^>.^pari5on to Syringa grade one students who obtained a x score of 46.3 with a 
\ , \^ , \ ■ \ ■ 

X X^t same scale. These data imply that the experimental stu- 

H^\(e learned to und^stand the importance of such concepts as" 

''sharing';^ ^*perserverafice"; and "helpfulness" to S .greater" degree than the 

» T / . \^ . ^ ' \ ' < - 

"'^^Y^^^^^^ ^studertis^^ Tfie fhcorpoy'ation ,of ^uch "concepts i^ntor the personality - , 

^' ^ ' / '\ ' 

palkterns of young students would seem to have important impl i6ations for later. 

^^"^"^ 

career choice and occupcitional selection. Working together in groups, 
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assisting our fello/v co-workers, and staying with tasks undertaken are 
Significant variables for work satisfaction'and adiustment. ' 

It should be further pointed out that the experimental students^ 
• obtained a national percentile score of 63.29 on the social maturity scale 
in contrast to the control group's percentile score of 44.16. For the 
experimental students, this data implies that the Stoddard grade one 
students scored 63.2% better than all. grade one students who have taken 
this test nationally. This further suAqests that the BCCEP has had a 
positive effect on the 'self concepts of\t^dents. . , 

(3) ". School -Affiliation : Stoddard grade-4?ne sfcudenis obtained a x score of 
65.00 with\a SD ¥f 7.64 on the school -affil\atioiT sc^ of the SOS inven- 
^ tory in coiiii)arison t6 Syringa grade' one students who Obtain a x score 53.3? 
with a SD ^f 7.45 q(i the sahi^-scale^ These d^ta imply that the 0xpen. 

,1 ^*...J-_4._ lr---._-Al 



\ 



.rnental, ^tud,ents peJ^^a.'^hoo\ as having a positive effect on them to 
a greater 'degree that \lie co>i^rol group of st^udents. However, 'both qroups 
of students perceive school In^part tb^be a happy pla<;e^.^ Viewinq school as 
^ a satisfying ei^ironment h^several important considerations "^o^ self- 

CQVicept development. Fjrst, school Is a place where the selffconceots of 
~ Stude>its initial W are developed within a formal settinq. It is imoortant 
that positive attitudes are developed by students ^toward schoo<1, since it is 
schools where students begin to develop thoSe critical and esserrtial skills, 
values and life styles, needed for psychologically sound career decision 
making and life adjustment processes. And, second, school is a olace where 
Students can become aware of and explore career fields in wbch their self- 
concepts can be impletficnted. " T"RB^, these implications stionest "in pai»t tha-t- 
sound attitudes toward school lay the ba'ckaround needed for occuoational 
and educational choice. 7 
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It should be furthey poJited out that" the experimental students 
obtained a national percentile score of 69.18 on the school -affiliation 
scale in contrast to the control group's percentile score of ^3.05. For 
the Stoddard grade one students, this suoaests that the exoenmental 'stu- 
dents scored 69% better than all grade one students who have taken this 
test nationally. This implies th^ there a^-e oositive "thinns" haooeninn' 
at Stoddard Graded School as they are related tc^he concent of School 
aff il lation" in the BCCEP. ' ' , 

CJ) Self-Secur-ity : Stoddard grade one students obtained a x score of 54.82 
with a SD of 6.49 on ^he self-secur^ity scale of the SOS inventory in com- 
pansoo to SyringaVgrade one s_|udents who o^btained a x score of 49.16 with 
a\SD of 9.51 on the same sca^e. These data Suggest th^i. the expernnental 
, \studehts perceive themsely^es as being conf iden\^in what theydo inWhooP^ 
to a greater degree than the control group of students. Confidence! is . 
important to later decision-making choices, developing career plans,Vand 
[' assuming responsible roles in preparing fo/ work. <rhus, it appears reason- 
able to assume that the career education a\varene5S- activTtTe^nd. exercises ^ 
currently beirrg experienced by the experunentaA students are pre^ring them 
^ for l^er lite decision making processes of which career choice and career^ 
;iden>^yVe criticail areas. It seems reasonable to assume that Stoddard ' 
grade^onb^^t^ents ah developing the-.confidenee- needed to assume the 
respansitHlUy^n^eded.foi^ developing their potential life styles. 

♦ 

Data also indicates that the experimental students obtained a 
natio/ial percentile score of 65.94 on the self-security in contrast to 
contfol group's percentile score of 54.82. For the Stoddard students, 
'; this sugS'ests that the experimental^studfiiyTs scored f^'-.qr, better than*? 
\ all grade on^ students who have taken this test nationally'. Agairt^- the 

, ^ ,^ BCCEP» appeajs to be having a favorable- effect on' students. 
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(5) Achievement-Motivation : Stoddard grade one students obtained a x" score 
of 52,29 witti a SD of 7.86 on the achievement-motivation scale of the SOS 
inventory in compaYison* to the Syringa grade^one students , who obtained a\ 
. X score of 56.00 with a SD of 9.51 on the same-scale. Even though the. 
control group outscor^d the experimen^tal- griup- by- 3.71 points, it seems 
reasonable to suggest that Stoddard^-grade one students perceived them- 
selves as school achievers and are perform^ing accord-in^ily. Achievement 
IS a critical factor for career plans, since developinq- one' s aptitudes 
into skills are important dimensions for occuoational and educational 
decision ^making, it would seem reasonable to suaaest that the exo^ri- ^ 



mental stuVients are getting .thexnecessarv backaround toievent'iallv make 

\ / ^ \ ^ 

^ future plans in con.iunctiory to^heir motiviation and aotitudes, ^ 



It should be further indicated that the exoerimental student?^ 



obtained, a national percentile score of 58,65 on the achievement^motivation- 
jcalfi. Tti^is implies that koddard grade one students sto^^a 58. ^better 
than all grade one students who have takep ttjis test /ationa\y. RcbsP 
students are being motivated to learn subiec^-jnattey content in accordance 
to their abil ities^^s measured by this portion 6f^ vhe SOS inventorv, 



Grade Two^ Sel f-Concept Deve1bpment>v 

^ s:;- C ■ " ■ 




A cUparYson of sel f -concept d^ta Setween Stoddard grade two students and^ringa 
grade two students was Identified In^TaWe B, The discussion and^Dresentation of 
data follow: * " >^ 



t 
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TABLE B: GRADE TWO _ - 

' ~^ ' ] 

^Stoddard ' Svrinaa ^ 

/ f Experimental (Control 

Group) , ' - . nrouo) 

Self Acceptance x" - ';. 52. "fi^,* As,qi 

SD 7.?o in.pq 

'■^ score- 5^.83 41 .7^^ 
^ of cases * 30 ^ 

■j : -:--v--, 

Social Maturity / x ^ 52.^7 v ' 50. qn 

SD ' 7.92 , . • 10. in ( 

% score 57.10 50. qn ' 

# .of (]fases 30 ; 21 

SchoO-l Affiliation x 51.73 \ 49.24 

, SD 9.41 \ 12.01 

/\ ' • "^score ^58. 53 \ , 5?. 57 

' ' # of cases SO V ' 2J_ \ 

Self Security ' • / x-v ' ' 51120' --^^ 48.71 

/ SD \ - 7)fiO ^ - 8.«5 

/ % sco»\ ' 54.37 V » A(^.57 

/,# of cases 30 \ 21 

/ 

Achievement Motivatipo x "^^flr5Z^\ ^8,38 

SD 6.66 \ 7,8fi 

% score ^ , 53.nn \ 4fi,n5 

# of cases 30 ^ 21 

\ 




f 
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(1) Self -Acceptance : For grade two students identified in Table B, Stoddard 

students (exp^irimental group) obtain ^ x sccJre of 52.63 with a SO of 7.20ion 
,the sel J-acC;eptance scale of the SOS inventory in comparfson to Svrinqa* stu- 
/dents (Control group) who obtained a x score of 45.81 with a SO of 1^.89 
' on the- same scal«e.' These data suggest tl^botl], qroups of students perceive 

• 130 • 



/ 



themselves in positi've manners, Both students are well-accepted by their 
peers, family, and teachers wtt'h the experimental group being moderately ahead 

• (7- points) of the control group. The difference of 7 points is not a signi- 
ficant one, but it does favor the experimental group, This suggests, of 
course, that the BCCEP seems to have a*'favorable effect- on the self-concepts 
of students (wnh all other- significant variables being thought of as egual 
to one another). 

It| should be nated that the experimental" stOdents obtained a nat'l-onaV 

• percentile score of 59.83 on the self -acceptance scaTeT^v^trM^the control group 
obtained a percentile score of 41.76. This implies that the experimental 
students scored 59.8:^. betted than all grade two students who have taken 

this test nationally. The B.CCEP appears to* be having a favorable effect 
^ on students, 

Social -Matu/ity : Stoddard grade two students obtatne^ a. 7 score x^f 52,^7 
with a SDyof-7^(92 on the [sb<^i a 1 -maturity scale of\he SOS inventory in 

a X score of 50.\9n with 



contrast/to Syringa gr^i twcAstudents who obtained 
ia SD of/lO.lOVon the- same ^cale\ These data sugges 



suggest that bjDth tjl^mjps of 



\ 




learning'^to compyeherl^^^ the^coijc^ptr^^ "fair play", "honesty", 

UfuhTess/ The diff^ncCof 2.p7 points favoring exper imentarVoup 

~~ ' '■ * 

implie^s^hat the above concepts are being integrated into the perceptual 

' * \ " '^'^ 

viorlds of St&d4j<;d students to a greater extent than the control ^oup at 

the time of testing. The concepts of sharing and cooperativeness which in 
paK are representative of the social -maturity domain are attitudes and 
values ^hich are needed for career' choice, since they suggest and identify 
potential job role behavior in various* work environments.' Such behaviors * 
help to form the basis of adequate work satisfaction and, adjustment. .Stod- 
dard grade two students seem to be getting' the basic ingredients needed for ' 
maturity as. it might, be related_ta eventual, career and 1 ife adjustments. 



I 



• If should^furth^r be identified that the experimental students obtaintd 

a national, pefcentl.le score of 57.10 on the, social-^atutrlty scale in con- ! 

trasj: to the control group's percentile score of sd.QO. This data suggests 

that far the experimental students- (Stoddard grade two students")' scored j ' 

^7.1*. better than all grade two students who have taken thi-s test nationally. 

The major implication here is that' the* BCCEP is"helpifiq students to obtain* 
, ' ■■ * 

- ■ • 

those .attitudes and values critical f,or socially mature behavior patterns. 

School-Aff il lation : Stoddard grade two students obtained a x" score of ^ 
51.73 with' a SD-^of 8.41 on the school affiliation scale of the SOS inven- 
tory in comparison to Synnga grade .two students who ■obtained a x score of. 
49.^4 with a SD of 12.01 on tie same. scale. Data suggest that both groups / 
of^ students view school as having a positive and a purposeful effect on 
their Vives. Both groups of students -emoy qoinq to schoo 
part in activities. The difference of, 2.45 x score points 



and takina 
favorinq^he 



e)(perimental grbi^p over the control group suggests that the career /education 

'\ 

project has\had a favorable effect on fexperimental students. \\ 

It shouldNj^e further pointed out that the experiirjental students 

- \ \ ' / > \ ' 

obtained a national percentile score of 58.53. Data here implies that 

the experimental students (Stodda)yj students) scored better than 58.53 

percent on the school--aff il lation scale of a'tl second grade students who 

hdV€\taken thts test natTO^nally. Again, this implies that the BCCEP 1s 

having positive -effect -on students. 




Self-Security : ' Stoddard grade- trto students^ obtained a x score of 51.20 
With a SD of 7v60 on the s?lf-security scale of the SOS inventory in con- 
trast to Syri-nga grad^ two students who obtained a x score of 48.71 with a - 
SD of 8.65 on the same scale. These data suggest that both groups of 

"--^ . • . - J . 13,2 
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stydents eire etnot.u)nal ly stable and hciye confidence in what they do. Both 
» ' ' ■' ■ , ' 

0 groups have a fundatnerital understandi-nq of those variables (work habits, 

. ^ud;' skills, honesty, sharing, and cooperation) which effect what they do 

in situations, reflected in school activities arid out of school activities, 
■ . _ - / . • ^ 

^ .The'x score difference of 2,ft9 points favoring the experimental aroup over ' 

' . .the controt group' siiggests that the BCCEP has had a tnoderate-Dositive effect on 

Students. Stcffldard, grade two students seem' to be developing within their 



personal tties those qua^ ities essential for sound career planning and 
dec ision/-in6 king. Em()tional stability ib needed for occupational choice, 
siDce.it helps n\divi(:tuals to perceive clearly and accurtftely the ramifications 
« of the deci sions'made. * • , • . 

It should be pointed out that the experimental students obtained a 
, nationaT perc-entile sepre of 54.37 in contrast to tlie control group's per- 
centile score of §6.57. Data here suggests that th| experimental students 



scorer better 'than 54,4% on the ^self-secuVit> scale of all seconix grade 
students who have t^ken this test nationally, 
(5) Achievement-Motivation ; ^todc|ard grade two students obtained <i JT score of 
\ 50.97 wUh a SD of 6,66 on the achievement-motivation sca^e of the SOs/ \ 
inventory tn contrast to Syr^nga grade two students who obtained a x score 
of 48.38 with a SD of 7.86 on thre same scale. Datd suggest th^t both groups 
of students are achieving at levejs in school in line with what. they perceive 
their abilities to be. The x score difference of 2,59 points favonna the 

eVperimental group over lihe control group suggests that the career education 

I 

-project IS hav^ing a favorcible effect on stu^ients. Motivation is critical in 
career planning and career goal selection, since it identifies in part the 
degree of coinniitinent and persistence individuals project into their future 

^ . • 133 ^ ^ 
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careers and life styles. Stoddards grade two students seem to be 'develop- 
ing viable attitudes as those attitudes are related to motivation, 
school achievement, _ana future career development. 

It should be pointed out that the exoerime'ntal students obtained a 
national percentile score of 53.00 in^contrast to the control qrouD's oer- 
centile score of 46.05. Data here suaqest thkt the experimental students 
>cor?d better than 53.00" on the achie\dement-motivation scale of all second 
gr^de students who have taken this test nationally. 

tlr^'de Three, Self -j:oncept Development : . 

A comparison of self -concept data between Stoddard grade three students and 

Syringa grade three students was identified in Table A discussion* and presentation 

of data follow: 

TABLE C: GRADE THREE 



Self Acceptance 



X 

SD 
% score 
- of cases 



Stoddard 
(Experimental 

45J5 
39. 13" 



24. 



Syrinqa 
(Control 
GroUoi 



Soc|ial Maturity 



X 

SD 

% score 
# "of-cases 





57.78 
4.^2 



- 27 



School Affiliation 



. X 

SD 

\%' score 
# of cases 



47.fi3 

IQkSl 
46.38 

.24 . - 



Self Security 



52.56 
• I 10.58 
/■ A 62.63 

/ -V7 



% score 
# of cases 



- 48.75 / ^53.26 
' 9.08 / 9768 



Achievement Motivation 
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X 

SQ 
%''score 
#'of ca$es 



^4 V 

rr- 

47. ill 
6.69 
43.25 
24 



61.74 

-r 

49.15 
8.50 
48.4-1 
27 



i 



Sr^l/, V^nrv\ef>': [^^r ^riio fhrfo stuiontc. idpnttfi^d in Table Stoddard 
students (experimental group) obtained a x score of with'a SO of 

9.46 on the sel fTafcepta'nce scale of the SOS inventory in comparison to 
• Synnga students' (control group) who obtaqned a x score of 53.33 with a ST 
'of 7.59, on th^ same scale.- Data imfly that both groiif^f students have 
positive self- concepts,' have "been accepted b y their peers a-nd'tft&ir teachers 
and have -been liked by their parents. The difference of 7,5R x points favors 
the control group over the' Experimental qrou6. This, of course, su'nqests 
that th^ seTf-coT5c^ts of Synnga students are developed to a oreater denree 
th^n those of the Stoddard students. A hypothesis accoun'tina for the dif-i \. 
ferences in x scores might be that Syrinqa students are more socially ma- 
ture and haW more confidence in what thev do. fThese. data seem to suaoest' 
that all things being egualthat the BCCEP has nht been, as effective with 
third grade experimental students as It has had on first add second grade 
experimental/students.] 

{ ■ ■ ^ ' 

It shduld be noted further that the experimental students obtained 
a national percentile score of 39.33 on the self-acceptance* Stale. This 
suggests that the experimental students scored 3'^.3r, better than aVl grade 
three students who, have taken this test nationally. . ' 
Social -Maturity : Stoddard grade three students (-experimental grouo) 
obtained a x \score of 49.67^with a SD of 9.41 on the social --maturity scale' 
of^he SOS inventory in comparison to Synnga- students (control grouo) who 
obtained a x score of 57.78 with a SD of 4.92 on the same scale. Both stu- 
dent groups are learning how to perceive themselves in certain social situa- 
tiojTS^^^^Jiuderrts are learning how to Implement such c|)ncepts as "sharing", 
"helpfulness", and "generosity". Such behaviors sugcjest that both student 
groups behaving in socially acceptable ways. The difference of ^.11 x 



score points favorjnq.the pOntrpI group ^ver the exoenmental orouo sun- 
gests that thre^ grade students '^f Syr1.nqa Grade School are slinfitlv 
.ahead of Stodd'arci three , grade students \f\ self-conceot growth. AccQunUnq_ 
for different rates .ih self-concept g/owth miaht be such variables as: 
(1) Sy/in(}a thud grade studerjts are being both directlv and indirec.tlv 
■ exposed to self-concept developmental exe^Jcises to a greater degree than 
Stoddard students, ^nd (2) Synnqa third qrade students are residina in a 
i?etropol itian commumty ,i a-nd therefore, are being informallv and' formally 
Exposed to life styles moderately different from those of agrlcu Itural- 
is-ural communit-^^ thus.^in part accounting for differentiated self-concepts 
between Syringa and Stoddard sti/dents\ 

^ \ 0 

It shouW be noted further, that the exper1mer>tal students obta'ined 

a national- percentile score Of 42.^6 On the- social-secuntv scale. This 

y % * , 

implies, that the. experimental students'"scored 42. P% better than all third 

■ - ^ 

• grade students^who have taken this test nationally. 
(3) School -Affi 1 latn on ; Stoddard grade three students (experimental group) 
. obtatned a x score of 47.63 with' a SD of 10.81 on the school-affiliation 
sc^le'of the SOS inventory in comparison to Syringa grade three students 
(control group) who obtained a, x score of 52.56 with a SDof 10.58 on the 
same scale. Data suggests that both grouos of students oerceive school 
as having a ^)oiitive influence on their "lives, as an eniovabVe place to be, 
and as a place where activities are pleasant.^ T^e difference of a.qi 7 
.score points favoring- the control gr'oup over tne ^perimental group sug- 
gests that Syr in^a grade .three student^ ^re sbmewhat ahead ;of -Stoddard 
- grade '^hree students i/i School -affiliation ^velopment. It might be ' 
hypothesized here that the- pare)>ts of met'rotool iti'an students olace greater 
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value and yorth on education than c 
in rural-agnculturall settings. 



also bi noted thai: lie experimental students 



natio 




This means that ttie experime*ntars^(jdents'scpred4fi.3% "better thaii a-Ll 
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) parent^of children attending. scliools ' 



obtained a 



the school-affiliatioh scale. 



(4) 



(5) 



third grade students who have taken thj^is test nationally. 
^e|f-Secunt.y : Stoddard grade three students (experimental orouo) 
obtair^sd a x score of 4,8.75 with a SO of 9.08 on the sel f-securitv scales" 
of the SOS. in-ventory irt contrast to Syringa grade three students who 
obtained a )\^re of 53.26^ with a SD of 9.68 on the same -sea I'^^^ata ' 
suggest "that both groups of students have confidence in what thev do in and 

• ; ■ •■ . 

out of school . It further suggests that both groups of students are - ^. 
«'•,«-. 

emotionally stable and general ly behave accordingly. The F score difference --^ 

0/ 4.51 points favoring the control group over the cxperimefital groo}) implies 

' ' ' • ■ t , ' 

that Syringa grade three students, are moderately ahead o^" Stoddarl tirade 

three students in developing the personality traits of self-conffdence and 
emotional stabiljjty; Reasons accounting for' differences in the above 
aspects of psychological growth might be those factors Jdenti^ied in Dj'evious v 
paragraphs. ■ - 

* It- should be no^ed further Ihat the^expenmental stpHents obtained § 

na^tional"percenti le score of 46.79 percent. This means, that Stoddard 

'-' ' ' 
students scorl^d 46.7% better on. the self-'security icale than all third ' 

^rade students who^ave 'taken this test nationally. 

Achievement-MotivatXon : Stoddard grade three 'studen-ts (experimental ' 

group) obtained a x Uore of 47.71 with a SD of 6.6^ on the achievement- 

.motivatioji scale of ' the, SOS inventory in'contrast to the Svrinqa grade 
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thr(je|Uuderits (control , group) who* obtained a T score of 49.15 with a SD 
of 



achie 
to De 
vated 



5.5j) on the same scale.' Data imply ithat both.qroup^ of students are 
\ng in school at levels in line lith what tMy perceive themselves 
achieving. Data al^so suggest that bot^^ groups of students are moti 
to succeed in school'. The difference of 2.56 'x score points favor^ 
ing thL control group over the experimental group implies that Syrinqa 
■.gracie three studefits-ane somewhat ahead of ^toddard .grade threp Students 
perceiving the interactions and the relatio^ish.ips between Scholastic 
abilnies^d school^achievement. Accounting for Ue sliohj difference "* 
here, jii^ht be several of tlje^asons' ci ted . ifT previous paragraphs.' 
• #H sfioJl^ be notey a4oj;hat the e^x^erimen^l students'ot/tained a^ 
nation il percentile score^f ^25. This means (hat Stoddard grade three 
* studer^^s scored 43,2°i better on the achievement -motivation scale than all' 
third' grade 'Stu.defits who have taken this, test nationally. • " ' 



Conclusions for 0b.iective/4lo . 1: ' . ' f'* 

I Conclusions for that'portiDn of Objective No. 1 concerneji with sel^nionceot 
development include the following: . »^ 



^M) Grade One Students : \ '*-"'• ' f ' . ' ' ! " 

(1) That the experimental students- (Stoddard .students) a re, developing 
1 , ^ POsitWe.s^lt-concebts in I relation -to .genera Icompetence./matu^^^^^ 
\. \ \attitudes toward schbSl, ^motional stability, a'^ ^fchool'-^ctiievement. 
•(2) 'That, the experimental students (Stoddard student-s) are developing - 



- ? 



. positive self-concept\ at xa^gs which, place" th^nj^e'ad- of the ' 

control^ students (Syringa student's^ and at rates which place^them 
■ ahead of those first grade students whose self -concept data, formed 
the basis of national norms. 

•* f . . ► 
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(3) That the BCCEP seems to be having a positive influence bn first 

grade students at Stoddard Grade^School , \ 

(B/^ Crade Two Students : ^ ; , ^\ 

(IJ That the experimental students ("Stoddard students) are JeveloDtnq 

^positive seJf-concepts in relation to self7understand1nq and acceptance, 

social -awareness, values aft& appreciations toward school, Dsycholoqical 

^ maturity, and schpol ach1e\rement , 

(2)' That the experimental students (Stg^^^llard students) are developinq 

t . 
' • positive self-concepts^ at rates which put them ahead of the control 

students and at rates which place them *he^d of those second arajde \ 

i 

, students whose self -concept data formed the" basis ^of national 'norms, 
^ j{3) That the BCCEP seems to be having VptJsitive influence on second ' 
I gtada students at Stoddar-^ Grade School. 
(C) I Grade Three Students ; < \ - ' - 

(1) That the experimental students (Stoddard students) are developinq 
pbsittve self-concepts in relafion |to self-importance,, social 
maturity, school activities, emotlfoneO stability, and school 
achievement. ' . , • 



(2) T-h^ the experimental stii^dents {Stoddard students) are developi 



nq' 



positive self -concepts at rat^s which place^ ttierfT^phind botfj the ' 
control students (Syringa students) and those third grade students 
who'se self -concept data formed n^ational norms, Acbountinq in oart 
for this slower reite of psychological development might include , 
such factors as (1) parental attitudes, (2) peer group relationships, 
^(3) area of residency, (4) slower psj^holo^cal developmental Vates,^ 
and (5) general self-understanding. 
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(3). ThJtj the BCCEP 



on jthird grade 



influe^H 



ectiv^ No. 1 concerned wilth -s'elf- 



seems to >^ heving a" moderately positiv 
students aX^ Sljoddard Grade School. 
Recommendations for ObjectivJl No. 1 : ,/ 

RecommendatiO|is for that portion of Ob 
concept development include: 

(1/) That teachers in the BCCEP conltmue to use the DlIlSO Kit wUJi students; 
(2) That >tea?hers be ericouraqed anji be provided with-funds to take stu^ients 
on fi^ld tnfjs which explore industry, community life st.vl^s, and environ- 



^ (4) 



mental settings in' areas other than Blackfoot, Idaho. Such 



fieU trios 



^^I'^f^juJ^UbeJ-P students to expand their perceptions of society; j 
(3) N;js^rN:ounselors work more closelywith teachers in'd|siqrnnq acti^jktfies 'and 
exercjses which specifically focus on self-concept develoDijifenf. 



sachersje provided with skills (throuah in-service traimna Droorams) 
\ which will eri>i1)le them to assist students in building plositive self-conceo'ts. 
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VI. Conclusions 

\ 



A. , Problems Identified 

^ ^^Jfi^-f^'^'K^iT^ °^ ^P^^ti^" °f the Project progleni^ were 

, . Identified both by the staff and hy the various observers which 

were requ to provide information 'for Prcject decision-makers. - 

These maDor problems are identified below'. 

I 

^. 1. Curriculim coordination probl«ms continue to exist at all 

• » , levels, inasmuch as the Project has attempted to provide a 

/ • new approach to the delivery of subject matter to students 

■ • ' m all grades. The. ne^id to provide for an organizational 

format for the delivery of Career Awareness, Or:^entatiort > 
and Exploration •concepts within -the existing curriculum 
structure of each o%he districts in^^rder that the pro- ' 
gram scope and- sequence can be li'ecognized continues 
despite efforts £o prevent overlap, duplication; and the 
J - omittance of key;segments within this component. It has 

been recommended that there be greater coordination within 
each district and between districts to help with idea 

sharing, participant encouragement, material distribution, 
program *fhformation and enhancing of program-development. 

In order to mpet this recommendation, and need, the Project 
provides for the dcpvelopment of a plan within each district 
vrtierebythe Career Education program will be identified in 
scope and aequence and coordinated with the existing "cur- 
riculum. To make this functional, each building-'-withih 
each district has assigned a "Building Coordinator" who 
wotks with the principal, faculty and Project staff in the 

°' *r"^' Education program. Building 
coordinators, principals ^nd staff will meet regularly in 
cTZr °^/"°:"''^ coordination of, all components of the 
career Education Progr^ witlun the district. Those in- x 
nature will be coordinated through the cooperative eff^s ^ ^ 

a JT P"""P^^-' Project staff as retired to 

trii^st^dent:! ^^^-^^^^ delivery-ofservicL 

2. .It has been noted that communication between the Project 'and 
TtlllZTllTt tf" °^ the several districts h"f 

I 
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faicilitate the^oals of* tke Career Education prograxnT^ 

It has been recoinmer\ded thqit follow-up classroom visits \ 
be made by Project staff to provide support needed in \ 
implementing the career education units and activities. / 
It has also been recommended th^t in-service trainiTig 
programs should be cbntinued <Hid expanded to broaden the 
scope of development and increase participation in the 
ProjeVt, ' 

' ' / ^ 

In order to meet the^^ /needs and JCtecOmmendations the Project 

proposes to provide* btillding cQ<Jr|d^ators opportunities to 
work closely, witli principals^in the planning and condrcting 
ii>-service ^ssions ior al^ faculty during the year. Prin- 
cipals and coordinatdrs yill develop a plan for implementing 
Career Education concepts and prdgram within t^heir building. 
Project staff will participate in. the in?-service programs and 
provide such other support services to teachers as is needed. 
The Career Education "newsletter"!, initiated during the 
'first year, will'be confciijued in order to keep participants ^ 
aV/are of progress and programs wi^hin the schools of the County. 

I- 

While"public relations;,* activities were carried out as part 
of the first year's operations, it has been noted that 
weaknesses in this effort existed in some areas ^that cc^un- \ 
ity involvement in Career Education programs was ^mewhat lim- 
ited. It has ^Deen redommended that public relations efforts 
should be strengthened and that greater community involVBsaent 
be promoted. 

In order to meet these needs and recommend^itio'hs the Project 

f oses to| increase efforts to provide the publib^with 
inflation about all '^pects of the Career Education t 
ec^t and to build community involvement by increasing the 
coAtadts between schools cuid the community resourced willing 
and cat)able of assisting teachers and students* to become ^ 
more acquainted with the world of work. 

Regarc^g the program and materials of the PACE Center, it 
is recognized that a major weakness exists in not providing , 
adequate follow-up for students wjio have completed the 
experience, * _ 

In order to meet these neqds and recommendations t^e Project 
proposes that an in-house program be developed and imple- 
mented to insure that students continue to* utilize the infor- 
mation gained from their PACE estperience io the career f 
deci^sion-lhaking process. Additional reso\A:ce materials for 
classroom use wi^l be made /available by freeing little- 
used materials from the PACE denter and pupvicji^g aucb new 
'materials as the budget allows\ ~ * 




The program of the B.O.P., Inc. office simulation will ' \, 
' continue during the third y^ar. Every effoa^t has been jmade 
to incorporate the most modern office equipment into the 
program in order to provide a model as neaf^ ifis possible to, the 
business community ,in which BOP studeat workers may eventually 
seek employment. Since BOP is not 'utilized fully during 
each school day, exploratory ^activities will continue^ for 
students in grades ten/elfeven. I 

• I ' 

In. addition to those major areais cited above^ additional im- 
plementation objectives of the Project have been cited by 
the third-party evaluation as having deviations or as not 
having been accomplished to the level required during the 
second ye^. ^ 

A problem developed concer^iing the completion of 60 Career 

Awareness sheets fpr g^^es inasmuch as the content 

or structure of thfes^/'were not described in detail in, the . | 

Proposal. Because 6f time limitations, the information sheets^ 

were not a\^ilabie for dissemination during the .second year. 

A format h^s been designed and researcti initiated by staff 

in order to complete dissemination during the third operational 

year . ^ ' ' * * \ * 

Much work is left to be done in coordination between the 
schools and post-sdcondary institutions, particularly re-' 
lating tp the continuation of vocational skill-training by 
students desiring ativanced levels. In addition increased 
cooperation between the Coordinators of secondary skill- 
training programs inv/Olving cooperative work experiences' is 
to be sought during the third operational year. There is 
^ need for project staff to work more closely wit^ the 
directors of Adult Education and the Bingham County Progrcim 
for Exceptional Children to promote cooperative services 
and utilization of facilities, equipment and materials. 

The "piacement" component of Objective VII of the Proposal - V)' 
requires additional development ip cooperation with couA- 
selors^ employment offices, and the business-labor-industry 
community. This objective will receive greater emphasis 
during the third year. The use of the counselors and* the 
cooperatfTon of the State Employment Service will increase " 
student access to the worM of work through better coordin- 
ation^ of resources. ' '* 

v;ith respect to Project evaluation it has been recommended 
that the evaluation team be contracted with prior to the 
beginning of the activities for the third year i^j order to 
provide lead time for finalizing the evaluation design, de- . 
termining acti\jlties > to be conducted and establish responsi- 
bility tor developing instrumentation, on-site evaluation 
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timelinesv/ e,tc. In addition the project man^^qment plan 
. will be offered as necessary prior tothe operating of 
programs to assist th^ Director and staff in managing, 
directing ^nd evaluating the cictivities. Inasmuch as pos- 
sible the Project .intends to follow^ them recommendations * 
a4 procedures for the thijrd year's evaluation. 

Plans for Ijhird Year Operation ' ^ | ^ 

/ 1 i - 

During the first year and second years oc the Project, 40,% / 
of the teachfers, counselors, cind administrators we;:e involved ^ 
Career Education Workshops'. During: the uhird year an additional 
20% of the teachers in Bingham County will attend a workshop ilong 
with building coordinators and principal^. The workshop is difsign- 
ed to provide for- I . . ' 

1. Philosophy of Career Edjication \ 

2. Objective the Project 

\ 

3. Preparation o';f Integrated Career Units to assist teachers in 
the program objectives. ^ 'l^ 

» 4. Organization for implementing the career program in the \ 

schools, and the achievement of the seven Project Objectives. 
The organization will include ^0% of the teachers in the ^ 
County, plus all others may want^to participate. - ^ 

• ■ • \ 

Program Objectives \ 

t A 

The Project applied for and received permission to ammend Objectives 
I, II, III, and IV of the original Project Proposal as fg^lows: - * 

. Objective I . Sixty percent (60%) of ^students in grades K-3 v/ill have 
become awar^of self and others, and aware of the world of wbiic, Tl/ 
v/ill include' having estaem for self and o:hers, and. being aible to 
V distinguish between careets in the "Goods and Ser\aces'* clusters^ 

Objective II > Sixty percent ($0%) of students in' grades 4-6 will 
have developed self awareness and esteem", for self and others'j^, 
awareness of the world of work> i?nd ability to distinguish and 
describe career interests, career aptitudes and work values. 

Objective III . Sixty percent (6ol) of junior hxgh ;3cho61 students 
, will explore careers, explore self, make so*ne tentative deoipions 
about self and careers, and participate in further exploratiifon. of 
careers or career clustery. 

Objective IV . Sixty percent (60%) of senior high school student! 
will explore careers, declare their career intention, develop a 
tentative plan for achieving 4±e cd^eer, and participate in 
further career exploration or'eriroll :\a a vocational progran^^. 
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In oroier \:o reach these objectives the Project wiir provide for the 
following "procedures : 

Presentation of Self Awarenes*s and Career Awarepess Activities* 
or Unitg 

\ 

By May 30, 1976, 60% of the students in grades K-3 will 
j have participated in uhe following during the school year: 

(a) at /least three self-awareness, self-esteem activities 
in/ th^ classroom; ' 

(b) at least six (6) career aweireness aictiyj-ties that 
pirovide students with information aJDout^ the 
jorld of .wo^k and careers in the '*Goods and Services' 
llre'as ; 

(c) - /at least two (2)/classroom career awaiTfeness activ- 
'ities v;here p^sons frnm the home, or community 

(business, industry, or government) l;iave presented 
. career information, cuid \ -* ' 

' ' 4 ■ \ 

(d) at least one (1) career field trip to^ observe workers 
i\ occupations. . ' i 

^ I 



Presentation of 
gjp lihits * 



ilf Awareness and Career Awareness Activit 



\ 



By May- 30, 1076, 60% of students in grades 4-6 have 
pacticipated'Yp the following during the school )/earj%/ 

(a) at I'east teree (3) self awareness-self es.teem 
activities yn' the classroom* This would include* \ 

^ c among otherXactivities, activities that would assist: 
^students -In identifying their interests and aptitudes, 
and in devel*ing and clarifying their work values* 

V ' ^ 

(b) at least siac (*) career awareness activities 'that 

would provide students with information about the 
world of work. Where appropriate, the information 
would be structuVed in the "DATJA-People -Things 
" Clusters.' or the ^"15 USOE Clusters'^ 

(c) at least two (2) classroom career av/areness activities 
where 'persons from the home, or community (business, 
industry, government) have presented career informa- 
tion; and 

* 

(d) at least one (1) career field trip to observe workers 
in their occupatioris. 
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♦ I 

Pigsentation of Self Hwareness and Career ExplorM:ion gctivit ies 
and UnitjS , ' / 

By May 30,/l976, 60^ of junior high students wiU have 
participated in the following during the school year-. 

(a) at least three^ (3) self -awareness activities design-- 
ed for sel^sisessment, and in decision-making ^ 
for ninth gradje students. 

(b) at least on^ (|l) in-depth exploration of a self- 
selected careers or career clusters. 



Xc) *at least three 
experiences. 



(3) hands-on career exploration 



^(d)^ at least tv!2L (2) activities involving the community 
(business, industry, government or labor). This 
could be through people in the world of work coming 
to the classroom- or* students going on a field trip. 

(e) at least three (3) classroom career information- 
exploration activities or units related to ciassroom 
subject areas. ^ 

By May 30, IS^^e, 60% of grade nine.student^ will have 
made a tentative caree;: choice and explored that careet through - 
personal discussion with a person in that career or qareer 
cluster. 

Presentation of Career Exploration*. Activities ' \ 

(a) By May 30, 1976^, 60% of grade ten students will have 
^ participated in the following during the sbhool year: 

(1) completing and analyzJurig cin interest inventory. 

(2) complete at least three (3) hours of individuaj. 
career exploration activities (PACE CenW) , 

(?rsat lessfe three (3) teacher presented career* 
exploration units or activities, 

(4) making a tentative realistic career decision 
and declared a career goal, 

(5) writing a career plan for achieving the career goal. 
« * 

(b) By May 30, 1976, 60% of grade elecen students will have 
participated in the following during the school year: 

(^) at least three (3) teacher presented career explor- 
\ ation or presentation* units or activities. 



^ (2) » taken some, action for aChi^j/ihg the career goal, 



(34) 

146 



(cr By May. 30, 1976, 60% of grade twelve students will'have par- 
ticipated in the following during the school yean • / * 

(1) - at least three (3^ ^acher presented career exploration 
or. presentation units or activities, 



(2) 



preparing a personal resume, 




(3) (See Objective V, pages 39-45 for additional procedures- 
prpducts) • 

In addition 60% of all high school sJ:udents^ w ill have partici- 
pated in. at least three (3) of the following during the year: 



(1) 
(2) 
(3) 
(4) 



"Hands-on" career exploration 
Career planning w^ith the counselo^ 
Decision-making and career plannirJg with-pirents 
Career field trips to observe and talk to workers i'n- their 
work setting. ^ 

Classroom activity with community (business, industry, 
government, labor, professional) people discussing -their 
career and occupational information (at least two) . 
Career mini-course or pre-vocational course/ 
Work experience, wo^k^lease, on-the-job ttainingvor ' 
cooperative' work prog^ilL ■ v . * 1 

Aptitude testing 

Meeting with post secondary, college or apprentice * 
personnel to gain information or career planning or 
replannig ■ 

(10) One-to-one student-worker interview 

(11) Career -guidance activity designed for work value clarif- ' 

^^^^ assessment or other appropriate experiehde . 

(12) Completed again, one or more of the activities listed 
above for grade ten (#1) or eleven (#2) . 

(13) Enroll in a vocational program; 



(5) 



(6) 
(?) 

(8) 
^9) 



In order that the objectives be met as completely as possible in each 
building and^at each grade level, building coordinators and principals 
were requested to develop a "Building Plan" for the 1975-76 ^choo^ 



For gtades,K-6 the plan consists of the followirig: 

(1) " Program outcomes applicable to students in school. 



(2) A. scope and sequence of career activities, experience, 

or information for meeting the program outcomes. Attached 
^ to ^this section will be the career instructional plans 
' . • that tl^fe teachers* developed during the workshop, and 

the plans of teachers who previously attended a aipmer 
career educatio^ workshop. 

For grades 7-8 the plan" consists of the following: . 
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(1) program outcomes applicable to students. In 'the school. 
... . .'^ 

.(2) A -scope and sequence of career activities, experience, 

or information for jng0ting the program outcome^. Attached 
to thexr secfciort' will be the career Sstructional plSs 
^ . .that the .teachers .developed during ^t/he workshop, and/the 
plans of teachers who previously attended a summer carear 
education workshop. ^ 

The school plan will provide for ^udent participation in 
* . each of the followinig: • ' 

a. self-aj|;areness actiHties designed to assist- 
studenfcs ii^ self asse6smenti, ' " 

r» • 

b. in-depth exploration of a -self-selectJd career ' 
or career cluster, > T 

^ c. hands-on exploration experience, 

d. involvement with community (business-indystry- 
, -government or labor) in lei(rning about various 
careers, . ■ ^ 

f * . 

^ ^' career exploration information aiy^ activities 

, . provided by the teacher in the clds^^opm "setting." " 

For grades 9-12 .the plan consists of the following:' 

(1) progrart outcomes applicable "to rtud-nto in the" scHooX 

(2) A scope and sequence of cafeer activities-,- -expeirier^ce, 

or information for meeting the program outcomes. Attache-f 
t| this section will be the career instructional plans 
t^t the teachers developed during the workshop, and the 
plans Of teachers who previously attended a summer.- career 
education workshop. 

The school plan will provide for students participation in: 

(a) teacher provided career information and activities 
designed for career exploration, 

(b) vaJ^ue clarification and/or^a self awareness experience 

(c) hands-pn career exploration experiences. 

(d) research of printed^ and -audio-visnal materials related 
V to students intended career or career cluster, - 

^ (e) one-to-one ftudent-work^r' interviews and job oberserva- 

' ti'ons, 

,ff) decision-making for selecting a career goal, 
(g) developing a career^ plan for achieving the career goal. 
_ (h) some affirmative action for carrying out .the career plan, 
(36) 
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In order, to meet ^e reconmendatioira and suggestions above, 
the Project set aside monies to be granted to individual ■ 
buildings, upon approval, for use in enhancing career education , 
programs or projects within the builcUng. , The following format will 
be used m the development of the building-level mini-grants* ■ The 
grant proposal: 

1. ^Identify th§ specific "career project ^objectives" that 

the mini-grant will address. (a copy of the seven project 
obiectives^s Available from the career education office) . 

2 Identify the target group and the approximate liUmber of 
students in the group. lj { 

.J Bri( 



3. 



Briefly describe (one-half typewritten page ^..thbj proposal. 

4. 1 Describe in "some Setail the activities-rprocedures-methods 
that will be used and timelines for achievement. ^ 



5.' ^ Briefly describe the. methods for evaluating the success in ; 
achieving the objective addressed (No. 1 above) . 

-6. A budget showing the materials, equipment, supplies, per- 
sonnel, etc., needed to accomplish the proposal. 

7. Signatures of the principal and person administering -the grant. 

. These activities will be accomplished' according to the following " 
time" schedule: - 

f 

July 1, 1975 ^ ^ - v/or}^shop m^erials mailed to workshop participants- 

Aug. 4, 1975^ Workshop begins for teachers, principals, and ' ' 

counselors. 

Aug. 15, 1975 •» Mini-gratny submitted for approval « 

• Workshop ends, units written, and implementation 

and cooraiftAfafon programs planned. 

f * • Board decilsion on, mill levy election for vocational^' 

center. 

Aug. 30, 1975' Addi4:ipnal vocational program started. 

Sept* 1, 1?75 ^ Mini-grants approved \ . 



PACE program moved to high schools 
Sept-. 30, 1975 " Hands-on mobil^unit Jtoodeled. 

. , (37) 
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Dec^ 31, 197? 



/Each "teacher , counselpf, and cfdpifi{stxat6r will 
haye attended three career iqsejr'vice lessons! 



* ♦ 4 



March 10, 1976 ^ 
March 20 , 1916 , 



March, 20, 19-76 

/ 

March 30^ 1976 



March 3(i>f 1976 
March 30, 1976 
May 15, 1976 
Haya^, 1976 
May 15, 1976 

I 

May 15, 1976 
May 20^ 1976 * ^ 



V 



May 30, 1976 

June 10^ 
June 30, 1915 



40% of ,t:he ^tudents^will have Completed at lea^t 
4 career units or activities. * 

'Guidance' counselor will* haye met>ith each vocational 

S^tudent 'at least bnce. , V, * ' ; • 

, • . - * / ' , ^ * 

^ Voqationai t:urriculuin report and sgnt"'to Board 



60,% .of •tl^e^ students w.ill ^lave completed at least 
6 career units or 'activities . © 

Board decision Dn cOj;riculuin for vocational center. 

Each caye'er staff participant will have attended 
two' career inservice lessons. » 

60% of the high school students will have declared 
occupational choice. 

"Each vocational student will have met at least- twice 
with guidcuice couneelorfi;. 

Experimental-control testing completed of grades 
3,6,9, an*d 12. 

V / 

Career Placement Committee reviewed plaqement of 
exiting^ students. 

Each vocational student will have met at least 
three times with guidance counselor. , 

Board decisions on ci^ditionaj vocational programs 
and facilities for year 1976-77. - 

100% of the students 10-12 have completed PACE 
programs ^ * 

90% of the teachers will h^ve completed \three inservice 
sessions. . \ * ' 

All office occupational students will have completed 
office simulation programs in BOP, Inc 

60% of the students will haVe completed^ career 
units or activities, 

«■ 

Third Party Evaluation for third year completed. 
Completion of third year of Project," 
(38) " 
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"The above is the Interim Report of the second year of 
thr^e year project. *<* 



t 



Fi:o1ect Director 
9 r /V y 



. ^Selptember 16, 1975 

\ 



'A 



I5i 
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BINGHAM COUNTY DEVELOPMENTAL' CAREER EDUCATION 
\ • . K-12 

Route 2 Box 249A 
Blackfoot, Idaho 

■'y Dr..B^t U. Nixon 



Project pitector 

Materials available in" limited number without cost. " ' 

Check^the materials desired ^d mail to above address. 

"Guide for Implementing Career Education Into the Local CurricuWnn" 

"B. 0."P., Inc., Siiuulated Office Program" 

A simulated mibilQ office unit (la'-'x 45') 

" ♦ ' , ' , . '. ■ 

"PACE Center--Progrkmmed Activities for' Career ExploraJ:ion" 
A 12' ;l 45'. mobile Guidanqe Resource- Center ftr^areer 



Exploration 



AQTlVl'SY ORIENDTED 'cAREER EDUCATICSJ UNIOS • 



Ihese material^ are^units of varying lengths *(a single activity. to a'D-WQek viffiLt) - 

Sufvou dL^r^f^^'S'''^ ""^^ education into local classroom curricuium. (Check 
units you^d6sire) These units contain behavior objectives, methods a^id^soSes 

Grades 4-6 Caree;: )iwaren>5^s 

and 3elf Aware^ss 
(Clust^s) 

wining in Idaho ^ , , 

Agriculture in* Idatio 
Lumbering in Idaho - \ - 
Career Awareness .-in t^e Arts" 
'Career 'in Arts-Music & "D^nce 
Language ARts, Speech ^ Drama 
Careers in Communication 
Banking • ^ ' 

Dairying 

Commerce — Transportation * 
industry— .Agriculture—Landowner* • 
Careers Related to- Trade & Finance 
Electricity ' » 
Health J- 

Inventions—Causes of Change 
Law Enf/z^rcement 
V/ork values ' , . 



Grades K-3 Caree^r'' Awareness 

Goods and Services ^ 
Self Aware^e^s 

The Dairv Panrf ^ " - 
. Health sS:vi,oes " - ^ 

People VJho Protect 'Us 
People VJho Provide Us Transportation 
People \<Jho Provide Us Shelter 
People t^ho Prpvide Communication^ 
People Who Feed Us 

^People l-Jho Work With Tools anci:M^chines 
Pople tTho Work with Animals 
Workers in the School /' 
Workers in the Community / 
Community Government • / 
Clothing 

Understanding Myself / 
Responsibilities o£ the Child 
Me ' / 

Community Helpers 



Inte/est & Aptitudes 

Work 'Interests & A^-ilities 

Woi^ Values/' 
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Grades 7-9 ' 1 

' '.o iihi 1, Gr»7 
Cluster Groups, Gr. 7,3 
Self Awareness, Gr» 7,8 
Agriculture, Gr* 7,8 
Government Related Careers, Gr. 7-8 
Recreation €c Entertainment, Gr. 7^8 
Home Living— Desserts, ^r» 7-a 
Home Living— Homecrafts, Gr. 7^9 
Career Orientation, Gr. 7-9 
Construction, Gr. 7-9 \ 
Education, Gr. 7'*9 
Careers—Health & Welfare, Gr* 8 
Plate Techtonips, Gr^ 8 
Occupations In Science, Gr, 8 



Grades 7-9 1 

Genetics and Man, Gr^ 8. 

Horsemanship, Gr, 8-9 
Wiere Do People Work, Gr.9 
Dru^s in Today's World, G^*9 
Home Ec^ I, Good Unit-:-Resr 
taurant Food Service, Gr^ 9 
/Careers in V/eather, Gr. ^ 
Products of the' Lithosphere 
Related Careers, Gr»9 
Exploring Careers Thru Environ < 
Education, Gr» 9 
Space Oriented Careers, Gr;9 
General Personality Traits, Gr, 
Selecting Broad Fields, Gr*9 
Search for Real S^lf, Gr*9 



Grades 9-12 Exploration i Preparation 

Journalism Related Careers, Gr, 9^10 
English & Lang. Related cjoree^, 9-L.12 
English & Lang. Related Sbbjec^, 9-12 
Mass Media Related -Careerk^^ 



Tel.) 
l0-12 



9-12 



10- 
lo- 



in Broadcasting (Radio, 
Marketing & Fiaance, Gr. 
t Meat, Gr. 10-12 

Commercial Art as a Career!, Gr. 
Food Production & Pres^ai Gr. 
BakQ^y Products, Gr -^10-12' 
'Postal Work, Gr. 10-fl^ 
Attitudes SAppreciateion, Gr. 10-12 
Nqn-Verbal Communication, Gr. 11-12 
Verbal Communication, Gr. JU^12 
Written Communication, Gr.^n-12 
Employability Skills, Gr. 1^-12 



12 
12 



Careers in Aerospace Agfe, Gr.ll 
City Parks 5 RecreatidfL Gr. 11 
Career Identity, 'Gr. ir-12 
Electj^city, Gr. 11-12 
Chemistry Related q^yeers, Gr.ll-i: 
Carpentry, Gr. ll-i<^' ' 
Math Related C^rebrs, Gr. 11-12 
Math Related Carets # G|r. 11-12 
Structural Carp^htiy, Gr- 11-12; 
Industrial Plastics; Gr. 11«12 
Structural -Carpentry Careers, Elrl^ 
How to Learn a Job—Preparing 

Manual, Gr. i;j 
Selecting a Applying fpr a Job, 12 
Personality & Job Success, Gr. ^2 
Mass Media— Advertising & Man's^ 
Needs, Gr. 12 T 



IMmiaTED ftCT TVITte FOB rABEER EDgCATIrM 

i:;rthTc2:lr:Sric"j:;^"" int.^ati„,.car.er education 

K-3 A\apreness 




Cosmetology— Beautician & Barl: 
Doctor & Nurse 
I AnfGlad That I am Me \ 
Pliceman \ 
Cosmetaligiet (Beautician s Barbed 
A Fireman's Equipment 
Takfl a Tool 
Traffic Policeman 
My Needs 

Student of the Week 



(2) 



K-l^wareness (ContfJ 

0 • 

I'm Glad I'm Me 
Tools of the Trade 
Career Password Game 
Career Hats 
Feelings 

People, People, Everywhere 
Family Jobs 
Services and Goods 
Goods and Services 
Five Senses 



K-3 Awareness (Cont,) 

Dipping Chocolates 
" Mothers Work 

Tools Make Work Easier 
School Helpers 
Parents' Career 
Workers Use Tools 
Self Awareness 
VTho Am I? 

Careers in the News 
Hands of Workers 
All About Me 

^he Telephone (Coiranunications) 
Post Office 
• Game Warden 

.What I Would Do If ,1 Rart the School 
ICareers 

Who is Involved V/ith Potato Chips 
Wl)ere Did Your- t^ame ^Come ^rom 
Career ifelated Word, Endings 
What "Wy Workers Do . . 
My Worker 'j 
Workers at School ^\ 
Tic-Tac-Toe Occupational Spelling 
Workers at Eastern Idaho State Fair 
Occupation Day ^ 
Communications (TV Weatherman) 
Knowing Me > 
Game Wairden 
Me ^ 

Newspaper Unit ^ 
Post Office Unit 



The Grocery Unit 
Self-Awareness Activity 
S8g'^gail§*^ Your Garden 
Jobs 

Exploring Taxes . 

Depending on Each Other 

Career for a Week 

IVhat I do Best 

Attitudes Toward Work 

Piano Tuner 

Student of the D^y 

Taxes & VThat They do for Us 

The Wide World of Sports 

Post Office & IB's Employees 

Tools & Workers Game 

Puppet Dramas 

How Many Jobs Do I Know? 

Workers in our School 

Newspaper 

Mif Choice: Me 

A Language Barrier 

Distant Places 

Professional Workers 

Good Feelings " 

Community Citizenship 

I See Me, Gr, K-4 ^ 
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*Grade.gM-6 ^ 

Creative Writing 

Career visit 

Occupation Auction 

'Personality & Work 

Career DAy 

Career ARt 

Clusteri-^g Activity 

Matching Tools to Career \ 

Self Pevelopment: Hobby Analysis 

Attitude Placement ^ 

Ranching ^ . 

Searching Me 

Veterinarian 

Job Interviews 

Self j(wareness 

Letters pf Application 

A Class Safety Engineer 

Work of Appraisers 

School Custodian 

(3) 
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Jobs Can be Created 
■ Career Bingb 

Alphabetizing Careers in Sersric? 

Production of Fruit;5 & Vegetabi<^«: 

Feelings of Prejudice • 

Jobs in our Community 

Forest Ranger 

Dental Health 

Getting to Know You, 

Cereaf Industry V^orkers 

Carpentry • 

Bricklayers 

I Want to Be. . , 

Classroom^ Post Office 

Cattle Indifstry' 

Character Development ' 
^Careers Today & Yesterday 

Njjyfsing Career 
, Conservation/Nat-/ Resources/t^orker- 



Gradjps 4-6 Awareness (Cont.) 

Forms or Government Influence- Work 
Carpentry 
That's Koi Mo 
Cpmpetition 
My Autobiography 
Doint the Job Better ^ 
, Clustering Careers ▼ 
Fxeld Trip to ^chool Kitchen 
Hybridizing Eor Pleasurable Environ/ 

Job Intel view (English Class) 
Career Su^'/ey 
Rocrea'tion l/orkars 
sUcwspapor Workers 
How Do I Rato? 
Lunguacjc Ar'ts Do Ydu Know? 
Art- -Flo'./er Arjrangement^ 
Lang. Arrs — Voice Training 
Air Line Employees 
Getting to Know You 
Self Awareness 
Birds of Prey & Falconry 
Cattle Feeding 



Cement Working 

Carpentry in Building Our Com.-^'i"-'' 

Far^ting as a Career 

Creative \/riting 

Career" Petspn of the Week 

Television 

Telephones 

Pottery Making 

I^aw Enforcement 

Interviews — Role Playing 

Television 

y Career Quiz Game 

/ Mass Froduc, of Puppets & Role Plr 
£ Local Mock Government 

Construction Cluster 

Identity Auction 

1_ V/orking in Tourism' 

Fine Arts as a Career 

Gove. Jobs in'U.S* ^ Canada 

Fish & Game 

My Personal Appearance 

Job Application 

Careers in Fashion * 



* Grades 7-12 
_ Job Types are Affected by Commun,Gr.7 
_ Overpopulation & Problems Gr. 7 
_ Exploring Pollution in Community Gr.7 
Finding Our Way, Gr.7 

— Careers in Electronics' Technology Gr.7 
— . Cartography , Gr . 7 

— C-xreers in Architecture, Gr. 7 

— Orientation of Schoo, Gr. 7^ 

— Vihat Does a Librarian Do?, Gr.7 
^V7orking with Bp,sic Electricity, Gr. 7,8 

— Your Frionds and .You, Gr. 7-8 

— Giving & Receiving Directions, Gr. 7,8 

-Pre Post TEst, Gr. 7,8, 

-Learning uo Read Fractions of Inch, 7\8 

- Poetry WWiting, Gr. 7,8 

- SoftbciH, Gr. 7,8 

-Working in World of Metals, Gr. 7,8 

- v;orking v;ith Power Engines', Gr. 7; 8 
-Working with Graphic Arts, Gr. 7',8 

- Introduction to Knitting, Gr. 7,8 
-Using the Claw Hammer, Gr. 7,8 
-Casting with Urethane Plastic ; Gr. 7,8 

- Types of Nails Used by Woodworkers, 7,8 
-Using "Co-Ed" in Job Aware., Gr. 7-9 

_ What Type ofi|;4ath for Me? , 7-9 
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How Much Math?, Gr. 7,§ 

A Math Program for Me,Gr.7,8 

The World of Work, Gr. 7,8 

Math and Me, Gr. 7,8 

Is Understanding of Basic Math 

Necessary?, Gr. 7-8 
fiome Crafts, Gr. 7-9 
_ Basketball, Gr. 7-9 v 
Snowmobining Safety, Gr. 7^9/* 
Party Planners, Gr.^ 7-9 
V^hat Does Florist Do?, Gr. 7-9 
My Spec, Abilities in R^ to 
a Career, 7-9 
_ City Government, Gr. 7-12 
Photography, Gr. 7-12 
What's My Line?, Gr. 8 
J^onnotative Meanings, Gr. 8 
Safety in All Things, fir. 8 
Food and You, Gr. 8 
Hospital Helpers, Gr. 8 
Jobs for Health's Sake, Gr.8 
Letter V7riting, Gr.8 
Classified Advertising, Gr.8 
Careers for Good Writers, Gr.8 
How to Use a Sociogram, Gr.8 
Government Jobs, Gr.8 
Machinist, Gr. 8 



(4) 



"ion 



Prepajation 
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_ Cashier, Gr.S 
_ Spending, Gi. 8 
_ Self Evaluation, Gr.g 
_ Looking at Self, gr'.8 
_ Hobbies, Gr. 8 

Career Exploration; Gr. 8 ^ 
Home Furninghsings, Gt^ 8,9 
Child Care, Gr. 8,9 
^ Photography Field Trip, G^. 0,9 
Golfiny, Or. 8,9 
Character Qualities, Gr. 
The American Road, Gr. 8 
Food or Fanine, Gr. 8,9 
Unseen Ennnies, Gr. 8,9 
^ ,Libj:ary Assistant, Gr. 8,9 
T,iK student Service, Gr. 8,9 
'Dre£\;ing Yourself & Others, Gr. 3,9 " 
Career Pantomips, Gr.9 -t 
Speech to Inform, G^.9 | 
Literature: Character AnaJysis, Gr.9 
Long Term Writing Unit, Gr.9 
We all Have to Budget, Gr.9 
Seeing How Algebra is Used in BUs. 'br.9 
Mechanics, lGr.9 
Agricultural Supplies, Gr.9 
Agriculture, Gr.9 
Govcrnmeatal Sei-vices, Gr.9 
Jobs That Use Math Today, Gr.9 ^ 
Understand Use of Algebra, Gr.9 
Interview-Source df Information, Gr.9 
Shopping in French, Gr; 9-12 
-Cooking Crepes, Gr>9-12 
Gov. Careers in Spanish,. Gr. 9-12 
Puppetry, Gr. 9-12 ' 
Assignment: Tourist, Gr. 9-12 
Jobs Using Spanish, Gr. 9-12 
Spanish in" Farming, Gr. 9-12 
Aware of Other Cultures, Gr. ^^12 
D^nstratiin Speech on Hobby, Gr. 10 
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^ompairative Paper, Gr. JO 
rnruiuutiye Essay, Gr. 10 
Etiquette & Table Set. Gr. :^ " 
Becoming, an Adult,*' Gr. 10-12 
Cooking for a Crowd, Gr. 10-12 
Improving Personal Appear. 10-1-^ 
Work & Success, Gr. 10-12 
Manuscript Typing— Chcjose a 

Vocation, (5r. lO-l^" - 
Type Letter of %^lica. 10-12 
Buying a Car, Gr. 10-12 
Figuring Income Taxes, 10-12 
Knowing Yourself, Grv 10-12 
Occ. Improvization-Theater 

Games, Gr. 10-12 
Pantomime, Gr. 10-12 
Debate on Career Ed. 10-12 
Student's Att. about Work, 10-12 
Denotation & Connotation, 10-12 
KndWLng ^Myself , Gr. 10-12 
Art & "Advertising, Gr. 10-12 
^t as Your Career, Gr. 10-12 ' « 
Reservation & Your Ccureer *^'^'^<^'- 

Gr. 10-12 / 
Direction, Gr. 10-12 ' 
Cultural Exchanges & pre j. 11-12 
Value Clarification, Gr. 11 
Job Exploration, Gr. 11 
v;ritten Communication Gr. :|.l 
Researching a Careejf; Gr. H 
Lang.. Skills on the Job, 11 
Exp J. Personal Values thru' 

Novels, Gr. 11 / 
^Work with Mental /illness, 11-12 
Social Services, Gr. 11-12 
Time and Change, Gr. 11-12 
Our community and its Workv 11-12 
Who Am I? iThat You think of 
11-12 

Foreign Relations, Gr. 11-12 
State Courts, 6r. 11-12 
Interaction of Man with Man, 12 
Character Examin ation ,^r . 12 



Special Achievement 



ERIC 



Mathematics, 

Job Awareness 

Job Clusters 

Letters of Application 
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. ^ PACE Questionnaire 
iJapie ' Grade Date^ 



Instructions* For the questions below choose the best ans\;er and circle the number 
of that ansv/er iii the column to the left. 

\ 

1 2"' 3 "4 1. How do you feel about t!ie amount of time tliat you spenil in 

\ PACE Center? (1) [iore time was needed (2) About the right 

, • amount of time was poovided (3) Had too maqh time . I 

don't kno\/. ; 

1 2 '2. Mould you like to have^n opportunity to use the PACE Center 

again? (1) Yes (2) .Jo 

12 3 4 3. How do you feci about the helpfulness of the PACE Center? 

(1) Very helpful (2) Helpful (3) Somewhat helpful 

(4). .lot ftelpful. ■ ' 

* 4 . - 

1 

12.. 4. Have yoJi ever been given the opportunity to do activities 

similar to those which you did in the PACE Center? (1) Yes 
] (2) .10 1^^ 

If yes , in what grade? 



I In which activities Hid you particpate while *in the PACE Center? 
(Check all that applw ' ^ 

Idoked at filmktrips on several occupations. 

_2 looked througn ?i school or' college catalog. 

read one or more pamphlejts on job(s) I' was interejted in. 

took notes on job(s) I was interested in. 

listened to tape(s) on occupations. 

read information in reference book^ on jobs or work skills. 

looked at filnstrips about college, vocational ^technical 



school or job training programs. 

looked at filmstrips on how to get a job. 

talked to the teacheV about job opportunities, schools, 
or career fields. ^ 



What suggestions do you have for improving the PAGE Center? 
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